Open Journal of Social Sciences, 2023, 11, 455-470

CA
9.
(X4

’ ‘ gglseég:.féﬁ https://www.scirp.org/journal/jss
94¢% Publishing ISSN Online: 2327-5960
* ISSN Print: 2327-5952

Beyond the Golden Rule: Results and
Implications of a Qualitative Exploration of
Rural Caregivers’ Experiences of Cultural

Socialization

Dominique S. Hammonds®
Samantha Brown

, Jill Weidknecht Van Horne
, Macintyre Schauman

, Alec Rothschild ©,
, Rylee L. Rosenthal

Department of Counseling, Family Therapy, and Higher Education, Appalachian State University, Boone, United States

Email: thammondsds@appstate.edu

How to cite this paper: Hammonds, D. S.,
Van Horne, J. W., Rothschild, A., Brown,
S., Schauman, M., & Rosenthal, R. L.
(2023). Beyond the Golden Rule: Results
and Implications of a Qualitative Explora-
tion of Rural Caregivers’ Experiences of
Cultural Socialization. Open Journal of
Social Sciences, 11, 455-470.
https://doi.org/10.4236/jss.2023.119030

Received: August 9, 2023
Accepted: September 22, 2023
Published: September 25, 2023

Copyright © 2023 by author(s) and
Scientific Research Publishing Inc.

This work is licensed under the Creative
Commons Attribution International
License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

(OMOMMY 0pen Access

Abstract

The relationship between culture and the way individuals experience systems
such as education, healthcare, religion, law, and media garnered renewed fo-
cus due to high-profile world events. Researchers have documented the im-
pact of race, differing caregiving styles, and other cultural differences on how
caregivers culturally socialize their children. This pilot study aims to explore,
through phenomenology, caregivers’ narratives of their experiences culturally
socializing children in the North Carolina Appalachian region in the current
socio-political climate. Three themes were illuminated: 1) golden rule, 2) fish
meeting water, and 3) social desirability. Implications for practice for care-
givers and helping professionals will be discussed.
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1. Introduction

Socialization has been defined as the process through which youth learn about a
culture and develop a sense of belonging to a cultural group (Umana-Taylor &
Fine, 2004). While this definition acknowledges cultural development within
groups of shared identities it does not describe the process by which children
come to understand cultural differences while valuing the identities that they
hold. Sue et al. (2019) describe racial/cultural identity development as a non-linear

process of moving from solely valuing one’s own culture to a sense of security,
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autonomy, and pride in one’s own identities. Prior research describes the impact
of various factors such as race (Alper et al., 2016), caregiving styles among vari-
ous cultures (Wang et al., 2015), self-regulation (LeCuyer & Zhang, 2015), and
emotional expression (Louie et al., 2015), however, these studies do not address
caregivers’ narratives of their experiences culturally socializing their children. In
today’s changing world with high profile cultural events with day-to-day impacts
for families such as the COVID-19 pandemic (Huck & Zhang, 2021), immigra-
tion (Kerwin, 2017), and an increase in gun violence and school shootings
(Carter et al., 2022), this raises the question; how do caregivers practice cultural
socialization in the current socio-political climate? This study intends to serve as
a pilot to begin answering the question, what are caregivers’ experiences of cul-

tural socialization?

2. Literature Review

It is well established in the literature that early childhood experiences influence
life-span development. The United Nations Committee on the Rights of the Child
(2005) supports that the initial years create the foundations for children’s physical
and mental health, emotional security, cultural and personal identity, and other
competencies. Within this period of development, differentiation of self is a fun-
damental cognitive change which paves the way for various other developmental
changes in a social context (Aitken et al., 2019), such as cultural identity devel-
opment. It is essential to acknowledge this sensitive period of early childhood
when considering the role socialization plays in children cross-culturally (Crouter
et al., 2007). Because a child’s development is co-constructed through interac-
tions with the systems around them (Barrouillet, 2015), it is imperative to con-
sider the variables of cultural and racial identity development—namely, how so-
cialization practices help children develop a sense of cultural identity while ac-
knowledging difference.

Various developmental theorists have highlighted the importance of devel-
opment in a social context (Bronfenbrenner, 1986; Matusov & Hayes, 2000; Vy-
gotsky & Cole, 1978), thereby paving the way for our understanding of cultural
development. For example, Vygotsky and Cole (1978) believed that cognitive
development varies across cultures and stems from social interactions rather
than independent explorations. Specifically, Vygotsky supported the idea that
cultural development occurs first between people otherwise known as interpsy-
chological, and then inside the child, otherwise termed as intrapsychological
(Matusov & Hayes, 2000). Thus, caregivers support their children’s cultural de-
velopment by allowing the child the opportunity of working and interacting with
culturally advanced individuals in different cultural activities (Matusov & Hayes,
2000).

Uri Bronfenbrenner’s (1986) bioecological theory also supports this paradigm
of cultural development. Bronfenbrenner’s (1986) theory posits the importance

of environmental contexts beyond the most immediate setting of a child (Grace
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et al., 2017). Factors such as school, family, peers, neighborhoods, health servic-
es, and other similar immediate face-to-face settings all interact with the family
system to shape the child’s behavior and perception (Elliott & Davis, 2018). This
model also considers contextual influences and settings that may not directly
involve the child but still affects them, such as caregivers’ workplace, legal ser-
vices, mass media, world events, globalization, and others. All of these systems
interact within a broader social and cultural context that shape the child’s de-
velopment. Parents or caregivers can help shape this development through mod-
eling, preparation for events that have yet to occur, and reflection and intention-
al discussion about events that have passed. Through cultural socialization, care-
givers provide guidance to the child helping them understand the world around
them and promote positive development. As such, early childhood experiences
play a crucial role in physical and emotional development, setting the founda-
tion for which children begin to build their worldview, sense of competence,
trust in others and the external world, and ability to form social connections and
fulfilling relationships (Erikson, 1993).

Though development occurs in and between many systems, current research
shows that ideas about racial constructs from early childhood through adoles-
cence depend primarily on the family and family interactions. Research supports
that caregivers who actively engage with their children are successful in passing
on cultural experiences (Van Hek & Kraaykamp, 2015). Furthermore, the care-
giver’s role in facilitating cultural growth is often dependent on their own expe-
riences exploring cultural values and societal expectations (Van Hek & Kraay-
kamp, 2015). Caregivers’ experiences of racial and ethnic discrimination was
found to moderate the cultural socialization process, as caregivers were more
likely to translate these experiences into socialization behaviors, in an effort to
increase positive consequences for children’s adjustment (Derlan et al., 2018).
While there is no evidence directly linking environment to one’s experience of
discrimination, it is more likely that people of Color and individuals from so-
cially and culturally marginalized backgrounds may experience discrimination
leading to an increase in salience for caregivers, potentially impacting socializa-
tion behaviors.

The Appalachian region, spanning several states such as Kentucky, West Vir-
ginia, Tennessee, and North Carolina is rich in cultural influences such as Ger-
man, Irish, Scottish, African, and that of Indigenous populations; however, the
North Carolina Appalachian region is rather racially homogeneous with a popu-
lation that is 89.9% White (WNC Health Network, 2022). Rural Appalachian
culture (Coyne et al., 2006) is associated with values such as “fundamentalism,
isolationism, familism, and homogeneity” (p. 1). These characteristics are exem-
plified through tight-knit communities which may in turn reinforce a lack of
awareness around diversity. Research in this area is beginning to emerge, and
sets the stage for understanding the cultural socialization behaviors of White

Appalachian families.
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2.1. White Cultural Identity Development

Research on cultural socialization has primarily focused on the socialization
practices utilized by caregivers of Black children, along with parents of other
ethnically underrepresented youth, with a few studies looking into the socializa-
tion practices of White parents. However, the amount of literature pertaining to
White cultural socialization is growing. Studies have found that White caregivers
often do not think of themselves in terms of their racial identity, and therefore,
Whiteness is seen as a default identity (Freeman et al., 2022). Color-blindness,
the belief that racial group membership should not be noticed, is a common
strategy used by White parents to teach their children about race (Sullivan et al.,
2021). It is often used as a pathway to reducing racial bias, by downplaying the
importance of race, White caregivers tend to bolster belief in a non-prejudiced
self-concept. From a cultural socialization perspective, parent-child conversa-
tions absent of racial recognition might perpetuate racial inequality and reduce
children’s understanding of the societal implications of race (Freeman et al,,
2022). Abaied and Perry (2021) noted that “since White parents know their
White children will not be targets of racism and have not experienced racism
themselves, they may lack the motivation to discuss race with their children” (p.
432). In short, white privilege leads to silence about race.

In addition, research suggests that some White parents intentionally avoid
discussions of race to protect their children from the harsh realities of racism
and fear that conversations about race will actually “increase children’s racial
prejudice” (Abaied et al.,, 2022: p. 865; Vittrup, 2018). Not all White parents
subscribe to a color-blind worldview. Although less common, some White par-
ents communicate a color-conscious ideology; an ideology rooted in acknowl-
edging race, racial structures, White identity, and how racism occurs in Ameri-
can society. Even when White parents embrace a color-conscious point of view,
they may do so in a way that has little impact on children’s developing beliefs
(Abaied & Perry, 2021).

2.2. Racial Socialization by Caregivers

Caughy et al. (2011) examined how caregivers approached racial socialization.
The participants of this study were grouped into categories such as emphasis on
cultural socialization and coping strategies versus silence about race and other
categories. Such studies are the first steps in exploring how racial and emotional
socialization are intersected and how caregiver strategies all were focused
around the same concern of protecting their children (Dunbar et al., 2015). Fu-
ture research is needed to focus on coping strategies, behavioral outcomes, and
other emotional aspects that are able to be generalized to balance social-emotional
and cognitive benefits. Priest et al. (2014), echoes the need for continued re-
search after analyzing over 30 years of cultural socialization processes for both
historically marginalized and non-marginalized individuals. Although this spe-

cific study concentrates on the cultural socialization of African American child-
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ren, it highlights the importance of environmental and social influences that
impact the messages caregivers give to their children. This is particularly impor-
tant because children of all racial and ethnic groups receive messages about is-
sues of race. While previous studies have examined moderators of socialization
behaviors (Derlan et al., 2018), preservation of cultural heritage (Van Hek &
Kraaykamp, 2015), and diversity amongst cultures (Priest et al., 2014), what has
yet to be explored is the cultural socialization practices among majority White,
rural-based caregivers. The current study aims to explore, through a small phe-
nomenological pilot investigation, five caregivers’ experiences of cultural socia-

lization in the current socio-political climate.

3. Materials and Methods
3.1. Overview of Study Design

Research has underscored the significance of early childhood in the development
of skills and abilities in various areas such as language, learning, and socializa-
tion (Raburu, 2015). Given the unique demographics of the Appalachian region
and the intensification of global awareness of race and social injustice, the re-
searchers set out to pilot a study in this area. The goal of this project is to explore
the process of how children become culturally socialized and experience cultural
development within groups of shared identities. The current pilot study explores
the following research question: What are caregivers’ experiences of cultural so-
cialization among children ages 2 - 12 in the North Carolina Appalachian region?

Given that ideas about gender and racial constructs from early childhood
through adolescence depend primarily on the family and family interactions
(Crouter et al., 2007), a phenomenological approach was selected because it al-
lows for the centralization of caregiver voices without filtering their truths
through the lens of a predetermined framework (Chandler et al., 2015). Phe-
nomenology is the study of things as they are experienced (Gallagher, 2012). The
researchers used phenomenology to guide their exploration of caregivers’ expe-

riences of cultural socialization practices with children.

3.2. Research Team

Our team consisted of three individuals, two of which were faculty members.
One identified as a Black woman who works primarily with adolescent and adult
populations and the other as a White woman who works primarily with child-
ren, adolescents, and families. One student researcher, who identified as a White
man, from their shared department, rounded out the team. All members of the
team were from the same medium-sized, public, predominantly White institu-
tion in the southern Appalachian region. Faculty members had prior experience
conducting qualitative research, particularly phenomenology. The team met for
training on methodological best practices and thorough discussion about data
analysis processes with a special focus on ensuring the data was free from influ-

ence and bias.
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3.3. Participants

Researchers, who were physically located within the southern Appalachian re-
gion of the United States, were committed to exploring cultural dynamics of the
surrounding communities and contributing to a breadth of knowledge regarding
Appalachian children and families. Therefore, participants were intentionally
selected using a combination of purposive and snowball sampling procedures.
After receiving approval from the university’s Institutional Review Board, an in-
vitation for study participation was sent via online national listservs, social me-
dia, and word-of-mouth. Participant demographics must have aligned with the
inclusion criteria in that they must have been identified as a primary guardian of
at least one child between the ages of 2 - 12. At the time of the pilot study ten
potential participants responded; including attrition and criteria exclusion, data
collection proceeded with five completed demographic survey packets and par-
ticipant interviews. Pilot studies in qualitative research have been used to identi-
fy problems associated with data collection and recruitment, evaluate the process
of observation and data analysis, and fine-tune methodology (Janghorban et al.,
2014).

Of the five participants all identified as White, including four women and one
man. All were from North Carolina, with two reporting that they reside in sub-
urban areas and three in rural areas. Participants were between the ages of 33
and 37. They reported an annual income ranging from $50,000 through $149,000
per household. Four of the five participants held master’s degrees while one held
a bachelor’s degree. Participants reported having between 2 and 4 children, av-
eraging 2.6 children each. All interviewees were married, including one inter-
viewee whom reported being in a same sex marriage. Further demographic de-

tails are summarized below (See Table 1).

3.4. Data Collection and Data Sources

Researchers conducted qualitative interviews with caregivers up to 90 minutes in
length. These interviews were conducted via teleconference and audio-recorded.
Researchers transcribed, de-identified the tapes, and analyzed the data in Excel
using a phenomenological approach. Interview questions are included below
(See Table 2).

3.5. Data Analysis

First, each member of the research team independently reviewed the transcripts
and identified significant statements. Next the team met and discussed each
member’s review of the data and explored commonalities of the significant
statements. During this discussion the team identified and defined codes that
would guide future analysis. Next, the team again independently reviewed the
transcripts, assigning a code to each significant statement. After the transcripts
were coded, the team met and discussed similarities and differences among the

group’s codes, resolving discrepancies by refining code definitions and creating
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Table 1. Reported participant demographics.

P1 37 M White
P2 36 White

P8 37 White

Age Sex Ethnicity Sexual Orientation Religion Setting  Education Family Income Children
Heterosexual Not Reported Rural Bachelors $75,000 - $99,999 4
Heterosexual Christian Suburban  Masters $50,000 - $74,999
Heterosexual Christian Rural Masters $50,000 - $74,999 2
Heterosexual Christian Suburban  Masters  $100,000 - $149,999 2
Bisexual Christian Rural Masters  $100,000 - $149,999 3

F

p7 37 F White
F
F

P9 33 White

Table 2. Interview questions.

a. Tell us about your child/ren.

b. What values are important to you and your family?

c.  How does your child/ren identify?

d. What role does culture play in your everyday life?

e.  What is your definition of cultural socialization? How would you define this concept for yourself and your family?

f.  What role does culture play in socialization practices in your family?

What is your experience of cultural socialization (growing up & throughout life)? How has it impacted you emotionally?

h. What resources have you used?

What resources have you used?

i. What else would you like us to know, that we haven’t specifically asked about?

J. Do you have any other comments about your experiences that you would like to share?

new codes that define concepts that were not captured in the previous version of
the code book. Next, each researcher independently re-coded the transcripts
with the updated code book, gathering to discuss until consensus was achieved.
Afterwards, the team created an illustration of the codes, grouping them based
on the relationships between concepts. Once the researchers gathered the group-
ings, they were then able to identify key themes.

Data must be subjected to various methods of proving authenticity. For ex-
ample, quantitative data is evaluated for validity, reliability, and objectivity. The
alternative criteria of credibility, transferability, dependability, and confirmabil-
ity, are typically used to evaluate trustworthiness of qualitative data. The four
criteria for evaluation of qualitative research are discussed below.

The concept of credibility answers the question: Is this data believable from
the standpoint of the participants? In other words, does the information pro-
vided accurately depict the views of the participants? Is it void of the opinions
and views of the researchers? Due to participant accessibility restrictions im-
posed by the COVID-19 pandemic, researchers were unable to conduct mem-
ber checking thus co-researchers addressed this criterion by keeping a detailed
log of their research process, thus allowing for thick description. For example,
co-researchers independently reviewed and labeled each transcript through sev-

eral rounds of coding and recoding. This was followed by the research team col-
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lectively processing the data through thorough discussion in order to reduce the
likelihood of the introduction of individual bias. All members of the research
team participated in coding meetings and helped to redefine code definitions.
Transferability answers the question: can this data be generalized to other con-
texts? While the researchers cannot prove transferability, they aimed to provide
enough evidence of their process so that the reader can reasonably set the stage
for applying their procedures to other research studies (Lincoln & Guba, 1985).
As such, the researchers provided a thick description of study procedures and
their experiences during data collection. Dependability answers the question:
will themes from the data be found in similar studies? Dependability can be
reached following the completion of an audit by an external researcher. Per best
practice, an audit was completed by an external researcher following data analy-
sis and related themes of the current study were found in relevant literature.
These will be addressed in the discussion section. Confirmability answers the
question: if external researchers examine the data will they find that limitations
and biases have been explored? This criterion was addressed by use of thick de-

scription and bracketing procedures.

4. Results

The data was analyzed by the coding team and three themes were illuminated: 1)
golden rule, 2) fish meeting water, and 3) social desirability. Each theme will be
described in detail with examples in the participants’ own words. A brief discus-

sion relating the current study results will follow.

4.1. Golden Rule

The golden rule precept, often used colloquially, is derived from the Gospel of
Matthew, a book of the Christian Bible, which states “In everything, do to others
what you would have them do to you...” (New International Version, 2011: Matt
7:12). It is noted that Christianity is the dominant religion in the Appalachian
region and in the United States. This belief alludes to the moral and ethical con-
sideration of a Christian’s sense of duty to others. This theme describes partici-
pants’ experiences of navigating the cultural socialization process by modeling,
through their lens, goodwill, or acceptable behaviors for themselves and with
others. Participants often defaulted to fundamental moral principles such as not
doing harm, while stressing that this idea applies no matter how one looks. Par-
ticipant one even identified the golden rule directly. Researchers found that par-
ticipants seemed to seize opportunities of convenience to drive home general
principles related to being a good citizen suggesting “completion of the task.”
Examples of this included volunteering at the food pantry and treating those
there with dignity, “treating them like people”, as participant one shared.
Participant two noted “we just ask them [our children] to be nice to every-
body.” This participant goes on to further say “I was always just brought up to
love everybody, that it doesn’t matter what they look like, and that everybody
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has different strengths.” Participants seemed to believe and send the message to
their children that being nice represents an inclusive picture of cultural sociali-

zation practices.

4.2. Fish Meeting Water

Fish meeting water describes participants’ experiences of personal reflection
about moments of encounter and dissonance in which they explored their emo-
tional response and socialization behaviors. Researchers found that upon reflec-
tion, participants reported in response to pivotal moments that their current so-
cialization practices need to go beyond generalized teachings such as “treat eve-
ryone with respect” in favor of providing tools and strategies for engaging with a
diverse world. One participant described her experience of attending a caregiv-
er-teacher conference because her child commented to a peer that “her skin
looked funny.” She was “mortified” because such a comment did not align the
values of kindness, hard work, and acceptance that she had been teaching her
daughter. Reflectively, the participant seemed to suggest that it was not until this
event that she realized that her responsibility to culturally socialize was greater

than she had previously perceived.

4.3. Social Desirability

Social desirability is described as participants’ conscious or unconscious ten-
dency to respond in a favorable way during periods of observation rather than
acknowledging their true thoughts or feelings. Researchers noted that often par-
ticipants made qualifying statements, potentially aimed at preserving their ego,
sense of self efficacy, or perceived skills as a caregiver.

Participant one stated “But we all have way more similarities than we do dif-
ferences and to me that’s what I like to look at culturally with my family, you
know...” This participant seems to minimize difference, which can be counter-
productive in the cultural socialization process and ignores people’s lived expe-
riences. Participant seven stated “I'm afraid to tell you that it’s not every day”
referring to the frequency of their socialization practices. This participant im-
plied an anticipated sense of judgment from the researchers and recognized that
she was aware of the desirable response yet she reported practices that may not

be perceived as acceptable.

5. Discussion

Researchers interviewed five caregivers prior to the COVID-19 pandemic. Care-
givers lived in rural areas of North Carolina, regionally identified as Appalachia,
and were primarily White. Participants described their experiences of culturally
socializing their children. Upon data analysis, it became clear that the partici-
pants viewed the process of cultural socialization through their own unique ex-
periences, cultural identities, and ways of interacting with the world. It is noted

that material explored within this article, including colloquial terms such as
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“golden rule”, cultural expressions, and implications of the research may be
grounded in the socio-political context of the United States. Themes of the data
centered around reflections which researchers of this study coined as golden
rule, fish meeting water, and social desirability.

Data from the current study is supported by researchers’ findings (Crouter et
al., 2007; Inguglia et al., 2015; Sue et al., 2019). For example, Crouter et al. (2007)
suggested that children’s perceptions about gender and racial constructs in early
childhood and adolescence are heavily influenced by their caregivers and family
interactions. Study participants acknowledged the importance of their role in the
cultural socialization process and yet there was more to be done (Crouter et al.,
2007). Current study participants relied on incident-based socialization, rather
than integration of diversity and discussions about difference into their daily
lives. While participants expressed a general sense of comfort with this method,
it may limit children’s socialization experiences. Many people’s communities
and ecological systems are cultural echo chambers, insulated environments with
little social or cultural variation, reinforcing what one already believes. As noted
in the golden rule section participants held the reins, maintaining power and
control over children’s experiences. Even when participants engaged in these
events, they were orchestrated as it was through the lens of their level of comfort
and cultural identity development. Researchers noted that participants seemed
genuine in their good intentions and efforts to facilitate opportunities for their
children to interact with and learn about cultures other than their own. The in-
herent problem with the golden rule is that it does not acknowledge difference, a
factor that contributes insidiously to color-evasion or what has commonly been
described as “color-blind ideology”. Color evasion can be understood as ex-
plaining “how dynamics unrelated to race support contemporary racial dispari-
ties” (Bonilla-Silva, 2018). This concept serves to maintain racist systems by
turning a “blind-eye” to them.

The theme of fish meeting water captures participants’ engagement in activi-
ties that help their family both experience and talk about cultures other than
their own. Researchers noted that socialization activities such as exposure to
foods from different cultures or attending cultural festivals that exhibit culture
for consumption and entertainment, momentarily allows families to safely spec-
tate and selectively acknowledge diverse cultures. These, often performative,
types of activities represent exceptional interactions and touchpoints rather than
integrated experiences woven into the fabric of their daily lives.

While these conversations inspire hope, it is worth exploring how they may
run the risk of engaging in what Bell and Hartmann (2007) have named “diver-
sity happy talk” (p. 906). This term references joyous talk about diversity on the
surface level, often absent of a depth of understanding and nuance. For example,
celebrating cultural differences—while not harmful—may pull attention away
from more difficult conversations around inequality, unseen privilege, and nor-
mative presumptions of whiteness (Bell & Hartmann, 2007). This cultural lack of

awareness was prevalent in the data, and suggests that the theme of “fish meet-
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ing water” not only captures the phenomenon of moments of encounter but it
implies a social subtext of surface level engagement with and conceptualization
of culture.

The idea of social desirability can also be connected to the two themes dis-
cussed above. As mentioned previously, the danger of the golden rule is that it
does not acknowledge difference. Additionally, diversity “happy talk” runs the
same risk. Whether or not the participants were unaware of these dynamics or
were reasonably unwilling to be vulnerable about the role they play in such dy-
namics, positioning oneself as treating others fairly and celebrating diversity to
function to preserve the ego while sidestepping the more difficult conversations
that can be had around diversity. Again, these are unlikely to be conscious in the
minds of the participants, but are worth discussing both here and as groundwork

for future research.

5.1. Limitations and Future Directions

The researchers recognize that study limitations centered around participant
homogeneity and number. For example, although a call for study participants
was sent out to numerous outlets, the response was limited to a small homoge-
neous, rural sample. The homogeneity of the sample was significant given the
topic of exploration. The researchers had hoped to proceed with a more ethni-
cally diverse sample; however, the data collected allowed for the exploration of
different; yet, equally culturally-nuanced viewpoints.

The researchers initially secured more participants for the study; however, due
to attrition and participants being excluded for not meeting minimum inclusion
criteria, the study proceeded with the five remaining participants. Minimal re-
cruitment numbers may have been lower than projected as a result of the subject
matter. The subject matter being explored required that participants be vulnera-
ble. Through sharing their personal and familial experiences, they potentially
opened themselves up for judgment. Nevertheless, the integrity of the study re-
mained intact, still meeting the standard set forth by Sandelowski (1995) who
suggested that “qualitative sample sizes are large enough to allow the unfolding
of a ‘new and richly textured understanding’ of the phenomenon under study,
but small enough so that the “deep, case-oriented analysis of qualitative data
analysis is not precluded” (p. 183). Lastly, Morse (2000) indicated that a number
of variables be taken into consideration when determining sample size, such
factors are complexity, accessibility, and quality of data. In the current study the
researchers continued with their exploration, determining the data was complex
enough to warrant further study due to the length and depth of interviews, the
sensitivity of racial discourse, and the emotional volatility surrounding cultural
issues in the current socio-political climate.

Given these limitations, the present study represents a first attempt or an ini-
tial analysis sample to address these issues. Due to the limited sample size, the
researchers decided to treat the study as a pilot with the goal of supporting fu-

ture research. It is also noted that participants in the current study reacted to
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their children’s happen-stance experiences, which led to the researchers labeling
these anecdotes as fish meeting water. In future studies, it is recommended that
researchers explore what it might look like if caregivers moved from reacting to
chance encounters to intentionally providing cultural socialization opportuni-
ties, or shepherding children through their experiences. In essence, moving from
passive spectator to actively engaged participant. Additionally, it is suggested
that future research should examine cultural socialization in more diverse com-

munities and with more socially and culturally diverse participants.

5.2. Implications for Research

In the current study, caregivers’ experiences seemed to be related to their stage
of cultural identity development. Three major themes were illuminated from the
participants’ words: 1) golden rule, 2) fish meeting water, and 3) social desirabil-
ity. While this study mirrors well established research, it is believed that given
the current and ever-changing social climate, it was imperative to revisit the
concept of cultural socialization. Data was collected at the end of 2017, and the
manuscript was written in stages and completed in the spring of 2020. Research-
ers were struck by a renewed focus on civil rights and advocacy due to COVID-19,
its disproportionate impacts on Black and Brown communities, and state sanc-
tioned violence against Black people. Researchers noted that this study presented
a unique opportunity to revisit caregivers’ experiences of cultural socialization

after significant world events.

5.3. Implications for Practice

5.3.1. Caregivers

Most participants recognized they were not doing all that they could; however,
they were also satisfied with what they had done. In essence, the researchers be-
lieve that it is not enough to react to events in children’s lives, caregivers should
provide opportunities for which personal reflection and growth can flourish. Left
alone with no intervention or modeling, children may not fully understand the
impact of systems on the way in which they move throughout the world and the
consequential impact on others. In the case of participants in the current study,
the cultural socialization process for White caregivers may be particularly im-
portant, as learning about the presence of privilege may have far-reaching im-
plications for social and cognitive development in the child. In order for care-
givers to capitalize on happenstance experiences, it is recommended that the
following three questions be considered: 1) Who benefits from the experience?
2) What message might the child receive? 3) How does this message promote
cultural consciousness and equity? Caregivers may model for children how to
appropriately manage emotions such as confusion, anger, and shame that may
result from their experiences. Reflecting and having overt conversations with
both caregivers and children may minimize the possibility of misdirected actions
furthering implicit bias, discrimination, White saviorism, and ethnocentric mo-

noculturalism.
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5.3.2. Helping Professionals

Helping professionals working with children and adolescents who are beginning
to explore issues related to race or difference will need to build trust and help
children manage their emotions. These emotions may include shame, guilt, sad-
ness, or anger possibly stemming from contact or dissonance within their expe-
rience. Before any productive dialogue can begin, the environment must be per-
ceived as safe and inclusive to diverse clientele. Examples of understanding of
what clients need in order to feel safe may be gestures and visual cues such as
multicultural resources, sponsors/endorsement of diverse organizations, com-
munity involvements/events, and caregiver groups with the topic of culture.
Helpers should also make a commitment to centralizing voices of Color in their
professional development and clinical practice. These suggestions must be com-
bined with continued efforts of sustained advocacy. Otherwise, helping profes-
sionals run the risk of engaging in performative advocacy that is void of a trust-
worthy understanding of safety for clients. It is recommended that practitioners
self-reflect and consider the following questions: 1) What in your work reflects
your multicultural competence? 2) How is it in compliance with your profes-

sional ethical codes and standards? 3) How might your clients know?

6. Conclusion

Opverall, the study findings help inform clinical practice, helping professionals,
and caregivers of the significant impact that cultural socialization has on the
children within their various systems. Children are impacted by their percep-
tions of culture, whether it be their own or from others such as peers or caregiv-
ers. Caregivers might be encouraged to expand beyond their own experience of
cultural socialization and reflect on what it may “look” like to engage in a style of
caregiving that reflects cultural competency with their children. In the future,
researchers will expand on this study’s pilot through exploration with a larger,

more diverse population of caregivers.

Conflicts of Interest

The authors declare no conflicts of interest regarding the publication of this pa-

per.

References

Abaied, J. L., & Perry, S. P. (2021). Socialization of Racial Ideology by White Parents.
Cultural Diversity and Ethnic Minority Psychology, 27, 431-440.
https://doi.org/10.1037/cdp0000454

Abaied, J. L., Perry, S. P., Cheaito, A., & Ramirez, V. (2022). Racial Socialization Messages
in White Parents’ Discussions of Current Events Involving Racism with Their Adoles-

cents. Journal of Research on Adolescence, 32, 863-882.
https://doi.org/10.1111/jora.12767

Aitken, J., Ruffman, T., & Taumoepeau, M. (2019). Toddlers’ Self-Recognition and Pro-
gression from Goal-to Emotion-Based Helping: A Longitudinal Study. Child Develop-
ment, 91, 1219-1236. https://doi.org/10.1111/cdev.13304

DOI: 10.4236/jss.2023.119030

467 Open Journal of Social Sciences


https://doi.org/10.4236/jss.2023.119030
https://doi.org/10.1037/cdp0000454
https://doi.org/10.1111/jora.12767
https://doi.org/10.1111/cdev.13304

D.S. Hammonds et al.

Alper, M., Katz, V. S., & Clark, L. S. (2016). Researching Children, Intersectionality, and
Diversity in the Digital Age. Journal of Children and Media, 10, 107-114.
https://doi.org/10.1080/17482798.2015.1121886

Barrouillet, P. (2015). Theories of Cognitive Development: From Piaget to Today. Deve-
lopmental Review, 38, 1-12. https://doi.org/10.1016/j.dr.2015.07.004

Bell, J. M., & Hartmann, D. (2007). Diversity in Everyday Discourse: The Cultural Ambi-
guities and Consequences of “Happy Talk”. American Sociological Review;, 72, 895-914.
https://doi.org/10.1177/000312240707200603

Bonilla-Silva, E. (2018). Racism without Racists: Color-Blind Racism and the Persistence
of Racial Inequality in the United States (5th ed.). Rowman & Littlefield.

Bronfenbrenner, U. (1986). Ecology of the Family as a Context for Human Development:
Research Perspectives. Developmental Psychology, 22, 723-742.
https://doi.org/10.1037/0012-1649.22.6.723

Carter, S. L., Crews, C,, Lee, J., Li, X., & Noble, N. (2022). Acceptability of School Shoot-
ing Prevention Procedures among Parents. Journal of Prevention, 43, 359-374.
https://doi.org/10.1007/s10935-022-00671-6

Caughy, M. O., Nettles, S. M., & Lima, J. (2011). Profiles of Racial Socialization among
African American Parents: Correlates, Context, and Outcome. Journal of Child and
Family Studjes, 20, 491-502. https://doi.org/10.1007/s10826-010-9416-1

Chandler, R., Anstey, E., & Ross, H. (2015). Listening to Voices and Visualizing Data in
Qualitative Research: Hypermodal Dissemination Possibilities. Sage Open, 5, 1-8.
https://doi.org/10.1177/2158244015592166

Coyne, C. A., Demian-Popescu, C., & Friend, D. (2006). Social and Cultural Factors In-
fluencing Health in Southern West Virginia: A Qualitative Study. Preventing Chronic
Disease, 3, A124.

Crouter, A. C., Whiteman, S. D., McHale, S. M., & Osgood, D. W. (2007). Development
of Gender Attitude Traditionality across Middle Childhood and Adolescence. Child
Development, 78, 911-926. https://doi.org/10.1111/j.1467-8624.2007.01040.x

Derlan, C. L., Umaiia-Taylor, A. J., Jahromi, L. B., & Updegraff, K. A. V. (2018). Cultural
Socialization Attitudes and Behaviors: Examining Mothers’ Centrality, Discrimination
Experiences, and Children’s Effortful Control as Moderators. Cultural Diversity & Eth-
nic Minority Psychology, 24, 162-172. https://doi.org/10.1037/cdp0000176

Dunbar, A. S., Perry, N. B., Cavanaugh, A. M., & Leerkes, E. M. (2015). African American
Parents’ Racial and Emotion Socialization Profiles and Young Adults’ Emotional
Adaptation. Cultural Diversity and Ethnic Minority Psychology, 21, 409-419.
https://doi.org/10.1037/20037546

Elliott, S., & Davis, J. M. (2018). Challenging Taken-for-Granted Ideas in Early Child-
hood Education: A Critique of Bronfenbrenner’s Ecological Systems Theory in the Age
of Post-Humanism. In A. Cutter-Mackenzie-Knowles, K. Malone, & E. Barratt Hacking
(Eds.), Research Handbook on Childhood Nature (pp. 1119-1154). Springer.

Erikson, E. H. (1993). Childhood and Society. WW Norton & Company.

Freeman, M., Martinez, A., & Raval, V. V. (2022). What Do White Parents Teach Youth
about Race? Qualitative Examination of White Racial Socialization. Journal of Research
on Adolescence, 32, 847-862. https://doi.org/10.1111/jora.12782

Gallagher, S. (2012). What Is Phenomenology? In Phenomenology (pp. 7-18). Palgrave
Macmillan. https://doi.org/10.1057/9781137283801_2

Grace, R., Hayes, A., & Wise, S. (2017). Child Development in Context. In R. Grace, A.
Hayes, K. Hodge, & C. McMahon (Eds.), Children, Families and Communities (pp.

DOI: 10.4236/jss.2023.119030

468 Open Journal of Social Sciences


https://doi.org/10.4236/jss.2023.119030
https://doi.org/10.1080/17482798.2015.1121886
https://doi.org/10.1016/j.dr.2015.07.004
https://doi.org/10.1177/000312240707200603
https://doi.org/10.1037/0012-1649.22.6.723
https://doi.org/10.1007/s10935-022-00671-6
https://doi.org/10.1007/s10826-010-9416-1
https://doi.org/10.1177/2158244015592166
https://doi.org/10.1111/j.1467-8624.2007.01040.x
https://doi.org/10.1037/cdp0000176
https://doi.org/10.1037/a0037546
https://doi.org/10.1111/jora.12782
https://doi.org/10.1057/9781137283801_2

D. S. Hammonds et al.

3-25). Oxford University Press.

Huck, C., & Zhang, J. (2021). Effects of the COVID-19 Pandemic on K-12 Education: A
Systematic Literature Review. New Waves-Educational Research and Development
Journal, 24, 53-84.

Inguglia, C., Ingoglia, S., Liga, F., Lo Coco, A., & Lo Cricchio, M. G. (2015). Autonomy
and Relatedness in Adolescence and Emerging Adulthood: Relationships with Parental

Support and Psychological Distress. Journal of Adult Development, 22, 1-13.
https://doi.org/10.1007/s10804-014-9196-8

Janghorban, R., Latifnejad Roudsari, R., & Taghipour, A. (2014). Pilot Study in Qualita-
tive Research: The Roles and Values. Journal of Hayat, 19, 1-5.
http://hayat.tums.ac.ir/article-1-666-en.html

Kerwin, D. (2017). Moving beyond Comprehensive Immigration Reform and Trump:
Principles, Interests, and Policies to Guide Long-Term Reform of the US Immigration
System. Journal on Migration and Human Security, 5, 541-576.
https://doi.org/10.1177/233150241700500301

LeCuyer, E. A., & Zhang, Y. (2015). An Integrative Review of Ethnic and Cultural Varia-
tion in Socialization and Children’s Self-Regulation. Journal of Advanced Nursing, 71,
735-750. https://doi.org/10.1111/jan.12526

Lincoln, Y., & Guba, E. G. (1985). Naturalistic Inquiry. Sage.
https://doi.org/10.1016/0147-1767(85)90062-8

Louie, J. Y., Wang, S., Fung, J., & Lau, A. (2015). Children’s Emotional Expressivity and
Teacher Perceptions of Social Competence: A Cross-Cultural Comparison. Inferna-
tional Journal of Behavioral Development, 39, 497-507.
https://doi.org/10.1177/0165025414548775

Matusov, E., & Hayes, R. (2000). Sociocultural Critique of Piaget and Vygotsky. New
Ideas in Psychology, 18, 215-239. https://doi.org/10.1016/50732-118X(00)00009-X

Morse, J. M. (2000). Determining Sample Size. Qualitative Health Research, 10, 3-5.
https://doi.org/10.1177/104973200129118183

New International Version (2011). NIV Bible Online. https://www.thenivbible.com/

Priest, N., Walton, J., White, F., Kowal, E., Baker, A., & Paradies, Y. (2014). Understand-
ing the Complexities of Ethnic-Racial Socialization Processes for Both Minority and

Majority Groups: A 30-Year Systematic Review. International Journal of Intercultural
Relations, 43, 139-155. https://doi.org/10.1016/j.ijintrel.2014.08.003

Raburu, P. A. (2015). The Self—Who Am I?: Children’s Identity and Development
through Early Childhood Education. Journal of Educational and Social Research, 5, 95.
https://doi.org/10.5901/jesr.2015.v5n1p95

Sandelowski, M. (1995). Sample Size in Qualitative Research. Research in Nursing Health,
18, 179-183. https://doi.org/10.1002/nur.4770180211

Sue, D. W,, Sue, D., Neville, H. A., & Smith, L. (2019). Counseling the Culturally Diverse:
Theory and Practice. Wiley.

Sullivan, J. N., Eberhardt, J. L., & Roberts, S. O. (2021). Conversations about Race in
Black and White US Families: Before and after George Floyd’s Death. Proceedings of

the National Academy of Sciences of the United States of America, 118, €2106366118.
https://doi.org/10.1073/pnas.2106366118

Umana-Taylor, A. J., & Fine, M. A. (2004). Examining Ethnic Identity among Mex-
ican-Origin Adolescents Living in the United States. Hispanic Journal of Behavioral
Sciences, 26, 36-59. https://doi.org/10.1177/0739986303262143

United Nations Committee on the Rights of the Child (2005). Implementing Child Rights

DOI: 10.4236/jss.2023.119030

469 Open Journal of Social Sciences


https://doi.org/10.4236/jss.2023.119030
https://doi.org/10.1007/s10804-014-9196-8
http://hayat.tums.ac.ir/article-1-666-en.html
https://doi.org/10.1177/233150241700500301
https://doi.org/10.1111/jan.12526
https://doi.org/10.1016/0147-1767(85)90062-8
https://doi.org/10.1177/0165025414548775
https://doi.org/10.1016/S0732-118X(00)00009-X
https://doi.org/10.1177/104973200129118183
https://www.thenivbible.com/
https://doi.org/10.1016/j.ijintrel.2014.08.003
https://doi.org/10.5901/jesr.2015.v5n1p95
https://doi.org/10.1002/nur.4770180211
https://doi.org/10.1073/pnas.2106366118
https://doi.org/10.1177/0739986303262143

D.S. Hammonds et al.

in Early Childhood. General Comment No. 7, United Nations.
https://www.refworld.org/docid/460bc5a62.html

Van Hek, M., & Kraaykamp, G. (2015). How Do Parents Affect Cultural Participation of
Their Children? Poetics, 52, 124-138. https://doi.org/10.1016/j.poetic.2015.06.001

Vittrup, B. (2018). Color Blind or Color Conscious? White American Mothers’ Approaches
to Racial Socialization. Journal of Family Issues, 39, 668-692.
https://doi.org/10.1177/0192513X16676858

Vygotsky, L. S., & Cole, M. (1978). Mind in Society: Development of Higher Psychologi-
cal Processes. Harvard University Press.
Wang, Y., Benner, A. D., & Kim, S. Y. (2015). The Cultural Socialization Scale: Assessing

Family and Peer Socialization toward Heritage and Mainstream Cultures. Psychologi-
cal Assessment, 27, 1452-1462. https://doi.org/10.1037/pas0000136

WNC Health Network (2022, December 22). About Western NC.
https://www.wnchn.org/wnc-data/about-wnc-2/

DOI: 10.4236/jss.2023.119030

470 Open Journal of Social Sciences


https://doi.org/10.4236/jss.2023.119030
https://www.refworld.org/docid/460bc5a62.html
https://doi.org/10.1016/j.poetic.2015.06.001
https://doi.org/10.1177/0192513X16676858
https://doi.org/10.1037/pas0000136
https://www.wnchn.org/wnc-data/about-wnc-2/

	Beyond the Golden Rule: Results and Implications of a Qualitative Exploration of Rural Caregivers’ Experiences of Cultural Socialization
	Abstract
	Keywords
	1. Introduction
	2. Literature Review
	2.1. White Cultural Identity Development
	2.2. Racial Socialization by Caregivers

	3. Materials and Methods
	3.1. Overview of Study Design
	3.2. Research Team
	3.3. Participants
	3.4. Data Collection and Data Sources
	3.5. Data Analysis

	4. Results
	4.1. Golden Rule
	4.2. Fish Meeting Water
	4.3. Social Desirability

	5. Discussion
	5.1. Limitations and Future Directions
	5.2. Implications for Research
	5.3. Implications for Practice
	5.3.1. Caregivers
	5.3.2. Helping Professionals


	6. Conclusion 
	Conflicts of Interest
	References

