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Abstract 
The notion that students’ performance on examinations depends only upon 
teaching and learning and how well the student prepares is overly simplistic. 
Although these are key factors, other essential factors greatly influence stu-
dents’ performance. The present study helped to identify one of such signifi-
cant interventions at Ghana’s Senior High School (SHS) level. This research 
used quantitative, qualitative, and experiential research approaches. The study 
aimed to evaluate the effectiveness or otherwise of a motivation policy on aca-
demic performance at the SHS level and how it affected students’ performance. 
Primary and secondary data were used as methodology. The data were ana-
lyzed using descriptive and inferential statistics. Two schools, Presbyterian 
Boys’ Secondary School, Legon (PRESEC Legon) and Presbyterian Senior High 
School, La (PRESEC La), both in Accra, were used for the study. The motiva-
tion policy provided financial rewards to students. The motivation policy had 
a positive impact on SHS students. The study has developed evidence-based 
recommendations to help policymakers. 
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1. Introduction 

The recommendation of the New Educational Reform in 1987 led to the formation 
of the new 3-year Senior Secondary School (SSS) system in Ghana in 1991. Ac-
cording to the West African Examination Council (WAEC), out of 42,121 candi-
dates who sat for the Senior Secondary School Certificate Examination (SSSCE) 
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in Ghana, only 1656 candidates, representing 3.9%, passed in all nine subjects 
across the country. The examination was held between 22nd November and 7th 
December 1993. “This maiden performance was upsetting and discouraging” 
(Abaidoo, 2004). Even though available data from WAEC has shown some im-
provement over the maiden examination, there is still more to be done to improve 
the general performance. The general SHS performance over the years has not 
been outstanding, see Table 1. Ghana Tertiary Education Commission (GTEC), 
formerly the National Accreditation Board (NAB), is responsible for ensuring eq-
uitable and inclusive access to all tertiary education programs and services in 
Ghana. GTEC, as part of its mandate, has set up a prescribed minimum entry re-
quirement to progress to any tertiary level of education. A candidate must obtain 
grades A1 to C6 in all the required subjects to gain admission into any tertiary-
level education in Ghana. Notwithstanding, for students to be admitted into pro-
grams such as Aeronautical Engineering, Geographic Information Systems, Med-
icine, Pharmacy, Land Economy, and Computer Analytical Engineering, among 
others, the candidate should get at least A1 in relevant six subjects to qualify to 
enroll in these programs with prominent future prestigious prospects. In this 
sense, there is a need to ensure more A1 grades to help candidates enter such a 
category of professions in the future. Apart from the national pass rate, this re-
search has provided the pass rate for the two SHS based on the GTEC criteria and 
the specific number of A1 grades for each school as the basis for the argument.  
 

Table 1. Statistics on the percentage of students who obtained grades between A1-C6 in WASSCE from 2006 to 2023. 

(a) 

2006 2007 2008 2009 2010 2011 2012 2013 2014 

12.52% 10.58% 12.95% 14.58% No Exams  26.00% 31.19% 19.15% 28.10% 

(b) 

2015 2016 2017 2018 2019 2020 2021 2022 2023 

37.76% 47.25% 62.02% 48.98% 65.3% 57.95% 60.01% 63.90% 67.70% 

Source: https://waecgh.org. 

 
Motivation has a key impact on academic success. In general terms, motivation 

could be an internal or external stimulus that activates and guides goal-oriented 
behavior that influences an individual’s choices and effort in doing something. It 
should be emphasized that motivation is the driving force that initiates and sus-
tains an individual’s behavior, direction, and persistence. Motivation is the pri-
mary catalyst that compels students to actively participate in the educational jour-
ney, persevere in the face of obstacles, and achieve scholastic accomplishments. 
Motivated students are much more likely to reach their potential and find success, 
which results in more positive behavior and promotes students’ significant sense 
of well-being than those who are not (Hawthorne, 2021). “Generally, individuals 
are motivated to perform their work by such powerful and significant incentives, 
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as money, promotion, status, acclaim and fame” (Zajda, 2023: p. 9). 
A fundamental difficulty in the Ghanaian educational system is the extensive 

use of conventional teaching techniques that favor rote learning, memorization, 
and teacher-centered approaches (Amoako-Atta & Asamoah, 2021). These strat-
egies often do not effectively include students in the learning process, which can 
result in a deficiency of internal motivation and reduced academic achievement. 
Khan and Iqbal (2012) noted that when classes are overcrowded, students cannot 
have dedicated one-on-one time with their teachers, causing academic achieve-
ment deterioration. Research by Owusu Amponsah et al. (2018) demonstrated 
that gender stereotypes and cultural views might significantly affect girls’ motiva-
tion and educational success, especially in Science, Technology, Engineering, and 
Mathematics (STEM) topics. 

The quality of school infrastructure and availability of instructional resources 
may substantially affect students’ motivation and academic achievement. Research 
by Amoako-Atta and Asamoah (2021) indicated that many schools in Ghana lack 
necessary facilities, such as well-equipped libraries, laboratories, and computer 
labs, which might hamper students’ capacity to participate in practical learning 
experiences and build critical thinking abilities. Additionally, the absence of 
proper teaching materials and textbooks might further compound the obstacles 
experienced by students in their academic endeavors (Baidoo-Anu et al., 2019).  

1.1. Policy Problem Identified 

Presbyterian Boys Secondary School, Legon (PRESEC Legon), was established in 
1938 by the Presbyterian Church of the then-Gold Coast (now Ghana) as a sec-
ondary school for only boys. The school started with 16 students and has since 
become one of Ghana’s most prestigious secondary schools. In 1953, the school 
was moved from its original location at Odumase Krobo to its current location at 
Legon in Accra. 

PRESEC Legon is recognized in Ghana as “The Academic Pinnacle”. The school 
has produced leaders and prominent personalities who have changed the nation’s 
direction for the better. The school is among the first five top secondary schools 
in Ghana in terms of academic excellence. In 1999, out of over 500 secondary 
schools that took part in the West African Examination Council’s (WAEC) final 
examination, PRESEC Legon won the WAEC’s Excellence Awards for the best 
individual performances in the final examinations. In 2010, out of 35 countries 
worldwide that took part in the International Junior Science Olympiad (IJSO) in 
Abuja, Nigeria, the school represented Ghana and won a bronze medal. The 
school also won a silver medal in the same IJSO in Doha, Qatar, in 2019. The 
Overall Best Candidate in the General Arts Program in the West African Exami-
nations Council’s final examination 2013 was from the school. 

Again, a student from PRESEC Legon was adjudged the overall best WASSCE 
candidate in Ghana and won the 2nd prize in West Africa at WAEC’s 2021 Inter-
national Excellence Awards organized in 2022. In 2022, a team of two geography 
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students won the 2nd position in the International Geography Olympiad Compe-
tition (IGEO) held in Paris, France. In addition, the school has won the National 
Geographic Information System (GIS) Quiz Competition organized by the Geog-
raphy Department of the University of Ghana for four consecutive times uninter-
rupted. That’s not all; PRESEC Legon is the only secondary school in Ghana that 
has won the National Science and Maths Quiz (NSMQ) Competition eight times. 
Aside from this, the school has received countless regional, national, and conti-
nental awards in the past and present. 

PRESEC La, on the other hand, was established in 1994 as a community-based 
school to serve the people of La. The La people are one of the indigenous Ga-
Dangme groups traditionally inhabited the Accra Plains, including the Greater 
Accra Region of Ghana. The La people settled in the coastal areas around Labadi, 
Teshie, and Nungua in the early 16th century and were known for fishing and 
farming. They recently established PRESEC La to cater to the educational needs 
of the children in the predominantly fishing community. The school is a young 
one and developing as well. Although the school is 30 years old, few achievements 
have yet been accomplished. The school is generally struggling with school facili-
ties such as adequate classrooms, laboratories, and playing grounds, among oth-
ers. Since it is located at the core of the built-up community, La, it has limited 
space for expansion. Despite these challenges, the school has produced many 
prominent teachers, legal practitioners, security personnel, clergy, local govern-
ment officials, and civil servants. Successive governments have tried to revamp 
the school, but it still needs support. 

These two schools were selected for the study because I have taught both and 
have some experience in their activities. Compared to the two schools for this 
study, PRESEC Legon has more resources and facilities in terms of classrooms, 
labs, and recreational centers than PRESEC La. PRESEC Legon and PRESEC La 
have a staff strength of 262 and 93, respectively. Regarding student demographics, 
PRESEC Legon currently has a total student population 5800, while PRESEC La 
has 1328 students. Both schools have the same good teacher resources regarding 
teacher quality since teacher recruitment in Ghana is based on the same qualifi-
cation criteria. It must be emphasized that the study is not very interested in com-
paring the two schools’ infrastructure and resources but in measuring the efficacy 
of a motivation policy in different academic settings. 

For decades, PRESEC Legon and PRESEC La have been coping with a worrying 
issue—unimproved performance in getting A1 grades, notably in the geography 
subject. According to the PRESEC Legon records, even though the school has a 
glowing name, this unimproved performance in some of the subjects has been 
chronic since 1986, and its influence has almost resonated across the school, cast-
ing a shadow on the institution’s reputation for academic brilliance and as “The 
Academic Pinnacle”. As a geography instructor at PRESEC Legon between 2015 
and 2023, I noticed, if not a downward trend, stagnation, or unimproved perfor-
mance in geography concerning the number of students getting A1 grades in the 
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subject. Even though the general pass rate (A1 to C6) has been high, the number 
of A1 grades, which mainly influences candidates’ chance to get admission into 
specific specialized programs that provide essential services and pay well after 
graduation, has not improved, as shown in Table 2. 

Despite the school’s rich history and dedication to creating a caring atmos-
phere, the geography subject’s average pass rates of A1 grades remained a con-
spicuous worry. This problem lowered individual students’ aggregate and aca-
demic development and threatened to tarnish the school’s heritage and damage 
its reputation as a beacon of educational achievement in Ghana. As the national 
facilitator for “Teaching and Learning of Human Geography” at the SHS level, I 
constantly conscientized geography students on the great value of the subject in 
their lives. Also, workshops, seminars, quizzes, class exercises, and mock exami-
nations for the students were intensified to raise their performance in the subject. 

Despite these conscious efforts conservatively for six years, I realized a minimal 
improvement, which was insignificant to the effort employed. Recognizing the 
gravity of the issue, I made a strategic move in 2021 to implement a different mo-
tivation policy for the newly admitted students and follow it through until they 
write their external exit examination, that’s WASSCE in 2023. Nevertheless, the 
old motivational approaches weren’t relented. Permission was obtained from the 
school’s authority to create a complete incentive policy for that batch. This effort 
is intended to reinvigorate the students’ enthusiasm for studying and develop an 
atmosphere that would drive them to thrive academically. By taking a particular 
year group under my tutorage from year one and mentoring them through to year 
three, I was determined to reverse the subject’s low-to-average performance trend 
and uncover their potential.  

To achieve this, I instituted a financial reward policy for any student who will 
get an A1 grade in the geography subject. This intervention was planned because 
stagnation in academic performance might undermine the school’s capacity to 
continue producing the next generation of leaders, ultimately limiting the coun-
try’s growth and development. It is worth noting that the school has, in the past, 
made great and high-profile leaders whose positive impact on the government has 
been monumental. These personalities include the former Speaker of Parliament, 
Ministers of State, Parliamentarians, Teachers, Doctors, Ambassadors, Metropol-
itan/Municipal/District Chief Executives, CEOs of multinational companies and 
corporations, and many others. With this backdrop, a conscious effort should be 
made to continue the trend and build the promising nation we expect. Beyond the 
immediate effect on individual students and the school’s ranking, this problem 
holds more significant ramifications for the Ghanaian educational system and so-
ciety. Addressing this policy challenge with haste is about raising test results and 
possibly empowering young minds, creating a passion for learning, and providing 
them with the information and skills essential to empowering them to take the 
mantle of leadership in the future and navigating an increasingly complicated 
world. 
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In 2012, a focused motivation strategy was introduced at PRESEC La, and in 
2021 at PRESEC Legon, aimed at improving the number of A1 grades in Geogra-
phy subjects that have remained unimproved for a long time. This was experien-
tial research because I used to be the subject teacher for geography at these two 
schools during the periods of experimentation. The policy sought to establish a 
friendly and caring atmosphere that would inspire students to thrive academically 
and enhance their performance in the WASSCE and beyond. The policy mainly 
concentrated on financial rewards for students to improve performance. This was 
to establish or refute the potency of extrinsic motivation on academic perfor-
mance. An estimated cash prize of One Hundred Ghana cedis (GH₡100.00), equiv-
alent to Ten US Dollars ($10.00), was earmarked for every student in the subject 
who gets an A1 grade in the 2023 WASSCE as a motivation package. It is essential 
to mention that the same motivation policy was previously applied at PRESEC La 
in 2014 and 2015. At PRESEC La, the motivation prize for A1 grade at the time 
was Twenty Ghana cedis (GH₡20.00), equivalent to US Dollars ($2.00). 

Notwithstanding, other students’ motivational support, such as emotional as-
sistance and counseling services, was not relaxed. The school authorities have con-
tinued to educate teachers and staff to establish a loving and supportive school 
atmosphere, recognizing each student’s needs and potential. Additionally, through 
the “Odadeε Alumni & Mentorship Centre” at PRESEC Legon, the school has de-
veloped a mentoring program that matches students with outstanding alumni and 
professionals in the field, giving them role models and advice throughout their 
academic path. To further promote achievement, the school, through the govern-
ment, covered bursaries, textbooks, and other educational expenditures as part of 
existing government policy. Recognizing the role of mental health in academic 
achievement, the two schools have a specialized counseling center for all students, 
including geography students. The counseling center provides individual and group 
counseling sessions, covering diverse topics such as stress management, study 
skills, and career advising. The multimodal motivating strategy, comprising emo-
tional support, government assistance, and counseling services, has been created 
holistically to encourage students at PRESEC La and PRESEC Legon to enhance 
their general academic performance, specifically in the WASSCE. However, there 
was still not much improvement, especially in geography. 

1.2. Research Objectives 

Holding all factors that enhance learning outcomes constant, the general objective 
of this study is to ascertain the efficacy of extrinsic motivation on academic per-
formance. The following are the specific objectives of the study. 

1) To evaluate the effectiveness or otherwise of extrinsic motivation policy on 
students’ academic performance. 

2) To identify specific factors that impact students’ academic performance at 
the SHS level. 

3) To suggest comprehensive recommendations for enhancing student motiva-
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tion and academic achievement. 

1.3. Theoretical Review 
1.3.1. Expectancy-Value Theory 
The study adopted the Expectancy-Value Theory by Jacquelynne S. Eccles and 
Allan Wigfield as its theoretical underpinning. Expectancy-Value Theory offers a 
significant framework for studying the components that drive student motivation. 
This theory suggests that an individual’s motivation is driven by two essential 
components: their expectation of success and the value they put on the job or re-
sult (Eccles & Wigfield, 2020). Students’ motivation is affected by their conviction 
in their capacity to perform academically and the perceived relevance, usefulness, 
and interest they have in the subject matter (Rosenzweig et al., 2019). By studying 
these components, the Expectancy-Value Theory gives insight into the causes of 
schools’ slow pace or unimproved academic performance concerning A1 grades 
(as seen in Table 2 & Table 3). It informed the creation of appropriate interven-
tions to address this problem. The first component of the Expectancy-Value The-
ory, the expectancy of success, is especially relevant to the study of motivation and 
academic achievement in these two schools—PRESEC Legon and PRESEC La. In-
vestigating elements that impact students’ self-efficacy, such as past academic ex-
periences, instructor feedback, and peer support, may give useful insights into 
their motivation and performance (Olivier et al., 2019). By identifying the reasons 
for low expectations of success, customized interventions such as financial re-
wards may be devised to raise students’ confidence and cultivate a growth mind-
set, eventually leading to better academic performance (Yeager et al., 2019). This 
aligns with the policy intervention introduced for more A1 grades in the two 
schools under review. One of the rationales behind the push for A1 grades was 
that, as they try to get an A1, they will be better in the other grades: B, C, D, and 
E if they don’t get an A1 grade. 

The second component of the Expectancy-Value Theory, the value put on the 
job or result, is equally significant in explaining deteriorating academic perfor-
mance. The value students attribute to their studies, including the perceived sig-
nificance, usefulness, and intrinsic interest, may considerably impact their moti-
vation and engagement (Guo et al., 2018). Factors such as the relevance of the 
curriculum to students’ lives, the quality of instruction, and the availability of re-
sources might impact students’ judgments of the value of their education (Amoako 
et al., 2021). By evaluating these elements and their influence on student motiva-
tion, I may guide the creation of measures to promote the perceived value of ed-
ucation in the two schools. This may entail curricular modifications, professional 
development for instructors, and the availability of suitable learning tools to produce 
a more engaging and meaningful educational experience for students (Amoako-Atta 
& Asamoah, 2021). 

1.3.2. Self-Determination Theory (SDT) 
Another theory relevant to this study, the Self-Determination Theory (SDT), es-
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tablished by Edward L. Deci and Richard M. Ryan, is a significant paradigm for 
analyzing the elements that impact student motivation and academic achieve-
ment. SDT believes people have three essential psychological needs: autonomy, 
competence, and relatedness (Deci & Ryan, 1987). When these requirements are 
addressed, intrinsic motivation is encouraged, leading to higher engagement and 
performance (Vansteenkiste et al., 2020). Examining how the school environment 
and teaching techniques support or impede these fundamental psychological re-
quirements may give useful insights into student motivation and academic achieve-
ment, driving the creation of effective treatments to address falling academic per-
formance. Autonomy, the first fundamental psychological need defined by SDT, 
relates to an individual’s feeling of choice and volition in their behaviors (Jang et 
al., 2019). Students with more autonomy in their learning are more likely to be 
genuinely motivated and interested in their studies (Cheon et al., 2019). Investi-
gating elements that encourage or constrain student autonomy, such as teaching 
methods, classroom regulations, and chances for self-directed learning, might give 
information on the motivating issues encountered by students (Amoako et al., 
2021). By building a more autonomy-supportive learning environment via tech-
niques such as offering meaningful choices and promoting student involvement, 
the school may promote intrinsic motivation and improve academic achievement 
(Reeve & Cheon, 2021). 

Competence and relatedness, the other two major psychological demands 
stressed by SDT, are equally significant in understanding the motivating dynam-
ics. Competence relates to an individual’s sense of mastery and efficiency in their 
actions, whereas relatedness belongs to the feeling of connection and belonging 
within a social setting (Ryan & Deci, 2020). Students’ opinions of their compe-
tency and the quality of their interactions with professors and classmates may 
considerably affect their motivation and academic achievement (Raižienė et al., 
2017; Zhen et al., 2017). 

Ghana Education Service does not adhere to the SDT’s paradigm of autonomy, 
competence, and relatedness to a large extent. This has lowered the potency of 
extrinsic motivation as an effective tool for motivating students to enhance aca-
demic performance. The study’s recommendations could improve upon this chal-
lenge. 

1.4. Literature and Conceptual Review 
1.4.1. Intrinsic and Extrinsic Motivation in Education 
Intrinsic and extrinsic motivation are key in molding students’ engagement and 
academic achievement in educational environments. Intrinsic motivation refers 
to the urge to participate in an activity for its inner gratification, such as the joy 
of learning or the feeling of success from completing a tough task (Ryan & Deci, 
2020). Intrinsic motivation could also be seen as a behavior that is driven by sat-
isfying internal rewards. In intrinsic motivation, the cause of the behavior must 
be internal. It is associated with enjoyment and pleasure in the activity itself from 
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a genuine interest in a subject or activity rather than tangible rewards or anything 
materialistic.  

On the other hand, extrinsic motivation is a type of identified motivation used 
to achieve personally endorsed goals (Deci & Ryan, 1987). They further consid-
ered it the drive to engage in an activity motivated by external factors such as 
rewards, recognition, or social pressure rather than personal interest or satisfac-
tion. Generally, extrinsic motivation behaviors are driven by tangible external re-
wards or pressures. Examples of motivation that could be considered extrinsic in-
clude tangible rewards such as money, trophies, and certificates, intangible re-
wards such as recognition, praise, social media likes, social pressures resulting 
from expectations from others, peer pressure, and families, among others. Avoid-
ance motivators that come out of fear of punishment, fear of bringing disrepute 
to one’s family or organization, and fear of failure (Vansteenkiste et al., 2020) are 
also considered extrinsic motivation. This study emphasizes tangible rewards such 
as money. 

Understanding the interaction between these two forms of motivation is vital 
for developing an ideal learning environment that encourages student achieve-
ment (Cheon et al., 2019). Intrinsic motivation has been consistently related to 
beneficial educational outcomes, such as improved academic success, increased 
perseverance, and deeper engagement with learning materials (Jang et al., 2019). 
Reeve & Cheon (2021) argue that fostering intrinsic motivation in the classroom 
involves providing students with autonomy-supportive learning environments, 
where they have opportunities to make meaningful choices, engage in self-di-
rected learning, and receive constructive feedback that supports their sense of 
competence  

While intrinsic motivation is preferable, extrinsic motivation may also play a 
role in student’s academic achievement, especially when it is well-structured and 
matched with intrinsic objectives (Amoako et al., 2021). For example, giving stu-
dents performance-based prizes or recognition might act as an initial spark for 
engagement, ultimately leading to the formation of intrinsic motivation (Osei-
Owusu & Awunyo-Vitor, 2022). However, it is vital to ensure that extrinsic moti-
vators do not weaken intrinsic motivation by moving the attention away from the 
underlying value of learning (Zhen et al., 2017). Educators might apply numerous 
tactics to enhance intrinsic and extrinsic motivation in the classroom successfully. 
These include providing students with meaningful and relevant learning experi-
ences, fostering a sense of belonging and relatedness through positive teacher-
student and peer relationships, and offering opportunities for students to demon-
strate their competence and mastery (Amoako-Atta & Asamoah, 2021; Raižienė 
et al., 2017).  

1.4.2. Self-Efficacy in Academic Performance 
Self-efficacy, an individual’s conviction in their capacity to effectively execute ac-
tivities and attain desired results, plays a vital role in molding students’ academic 
performance (Bandura, 1997). In the context of education, self-efficacy increases 
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students’ motivation, tenacity, and, ultimately, their academic achievement (Schunk 
& DiBenedetto, 2020). Research has repeatedly established that students with 
greater levels of self-efficacy are more likely to set ambitious objectives, apply ef-
fective learning techniques, and display resilience in the face of academic failures 
(Zhen et al., 2017). As such, boosting self-efficacy among students is vital for en-
hancing their academic progress and general well-being. The development of self-
efficacy in academic environments is impacted by several elements, including 
mastery experiences, social persuasion, and physiological and emotional states 
(Usher & Pajares, 2008). Mastery experiences, which relate to an individual’s suc-
cessful accomplishment of tasks, are regarded as the most potent source of self-
efficacy (Talsma et al., 2018).  

Social persuasion, another essential aspect of developing self-efficacy, entails 
obtaining encouragement and support from others (Ahn et al., 2017). Teachers, 
parents, and peers may favorably affect students’ self-efficacy by expressing con-
fidence in their talents and offering positive reinforcement (Affuso, Zannone, & 
Esposito, 2023). This encouraging atmosphere may assist students build a strong 
conviction in their academic potential and drive them to strive for achievement 
(Amoako et al., 2021). Negative emotions, such as worry and tension, might de-
crease students’ self-efficacy and hamper their academic achievement (Huerta et 
al., 2017). Conversely, positive feelings, such as pleasure and pride, may boost stu-
dents’ self-efficacy and willingness to study (Putwain et al., 2017).  

1.4.3. Teacher-Student Relationships and Their Impact on Motivation 
Teacher-student connections are key in determining students’ motivation and ac-
ademic engagement. Positive and supportive interactions between instructors and 
students have been repeatedly connected to higher student motivation, greater ac-
ademic achievement, and enhanced general well-being (Roorda et al., 2017). When 
students feel linked to their instructors and see them as caring and helpful, they 
are more likely to establish a feeling of belonging, participate in classroom activi-
ties, and endure in the face of academic problems (Lei, & Cui, & Zhou, 2018). 
Developing good teacher-student connections is vital for generating a stimulating 
and engaging learning environment that supports student achievement. Klem & 
Connell (2004) have argued that teachers who display warmth, respect, and em-
pathy towards their pupils are more likely to develop good connections that en-
hance motivation and engagement in academics than teachers who are not. Addi-
tionally, instructors who give clear objectives, constructive feedback, and chances 
for student autonomy may further boost students’ motivation and feelings of com-
petence (Reeve & Cheon, 2021). 

Effective communication ensures effective teacher-student interactions. Teach-
ers who participate in open, honest, and respectful discussions with their students 
may establish a secure and supportive learning environment that stimulates stu-
dent involvement and engagement (Osei-Owusu & Awunyo-Vitor, 2022). By ac-
tively listening to students’ concerns, ideas, and opinions, instructors may build a 
feeling of trust and cooperation that drives students to take ownership of their 
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learning (Zhen et al., 2017). 
Moreover, instructors who use positive and supportive language might assist 

pupils in establishing a growth attitude and persist despite academic problems 
(Olivier et al., 2019). Emotional support is vital for creating good teacher-student 
connections and fostering student motivation. According to Olivier et al. (2019), 
when instructors display real care and concern for their students’ well-being, they 
may create a nurturing atmosphere that supports students’ emotional needs and 
stimulates their drive to study. 

1.4.4. Parental Involvement and Support in Fostering Academic  
Motivation 

Parental participation and support play a significant role in nurturing kids’ aca-
demic motivation and achievement. When parents actively participate in their 
children’s education, students are more likely to have a good attitude towards 
learning, demonstrate greater levels of motivation, and achieve better academic 
achievements (Osei-Owusu & Awunyo-Vitor, 2022). When parents praise their 
children’s effort, tenacity, and development rather than their intrinsic ability, they 
help them learn that intellect and skills can be improved through hard work and 
devotion (Yeager et al., 2019). 

Effective communication between parents and teachers is another key part of 
parental engagement that enhances academic motivation. When parents and teach-
ers routinely communicate information on kids’ progress, problems, and triumphs, 
they may work together to establish a consistent and supportive learning environ-
ment that matches the requirements of each student (Sethi & Scales, 2020). Par-
ents who offer a supportive and engaging home environment that values educa-
tion and stimulates curiosity and inquiry may dramatically improve their chil-
dren’s motivation and academic achievement (Reeve & Cheon, 2021). By nurtur-
ing a passion for learning and exhibiting the real-world applications of education, 
parents may help their children develop intrinsic motivation and a strong sense 
of purpose in their academic efforts (Luo et al., 2020). 

1.4.5. Socioeconomic Factors on Student Motivation and Performance 
Socioeconomic considerations have a key impact in affecting student motivation 
and academic success. Students from low-income homes typically encounter spe-
cific problems that might impair their capacity to fully participate in their educa-
tion and achieve academic excellence (Osei-Owusu & Awunyo-Vitor, 2022). These 
issues include restricted access to educational resources, insufficient nutrition, in-
secure housing, and high levels of stress and anxiety (Amoako et al., 2021). More-
over, kids from underprivileged backgrounds may lack the social and cultural cap-
ital that might aid academic achievement, such as parental participation, role 
models, and exposure to enriching experiences (Bourdieu, 1986). Consequently, 
socioeconomic disadvantages might lead to an increasing achievement gap be-
tween pupils from diverse social and economic origins (Amoako-Atta & Asa-
moah, 2021). 
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One primary way socioeconomic circumstances impact student motivation is 
through the formation of self-efficacy beliefs. Students from low-income homes 
may have fewer chances to experience academic accomplishment and get positive 
feedback from instructors and parents, adversely affecting their self-efficacy (Luo 
et al., 2020). Moreover, students from underprivileged backgrounds may absorb 
negative preconceptions about their talents and potential, thus diminishing their 
motivation and engagement in learning (Wassenaar et al., 2020).  

Another major aspect that ties socioeconomic position to student motivation 
and performance is the quality of the educational environment. Schools in low-
income communities mostly have fewer resources, less experienced instructors, 
and bigger class sizes, which may significantly influence students’ learning expe-
rience and results (Amoako-Atta & Asamoah, 2021). Moreover, schools serving 
disadvantaged populations may have a less pleasant and supportive atmosphere, 
defined by poorer levels of trust, safety, and belonging, which diminishes student 
involvement, motivation, and academic accomplishment (Luo et al., 2020).  

Socioeconomic variables may impact student motivation and performance via 
the larger social and cultural environment in which education occurs. In many 
societies, education is seen as a key pathway to social mobility and economic suc-
cess, and students from disadvantaged backgrounds may face additional pressure 
to succeed academically to overcome the barriers associated with their social and 
economic status (Osei-Owusu & Awunyo-Vitor, 2022). At the same time, kids 
from low-income households may have fewer role models and mentors who may 
give direction and support in navigating the school system and accomplishing 
their objectives in real-life situations (Wassenaar et al., 2020).  

1.4.6. Teaching Strategies for Promoting Student Engagement and  
Motivation 

There are identifiable teaching strategies that could promote student engagement 
and motivation. Effective teaching practices are key to fostering student engage-
ment and motivation in the classroom. Educators who apply evidence-based tac-
tics may create a dynamic and engaging learning environment that captivates stu-
dents’ interests, supports their intrinsic drive, and encourages active involvement 
(Hattie & Donoghue, 2018). Using real-world examples, case studies, and prob-
lem-based learning activities, instructors may help students recognize the value 
and relevance of their learning knowledge, enhancing their desire to interact with 
the topic (Amoako et al., 2021). 

Another successful teaching method is to establish a feeling of autonomy and 
choice in the learning process. When students can make choices about their learn-
ing, such as picking themes for projects or choosing between multiple assessment 
alternatives, they are more likely to feel empowered and inspired to take control 
of their education (Reeve & Cheon, 2021). Collaborative activities, such as group 
discussions, peer tutoring, and project-based learning, may build a feeling of com-
munity and belonging in the classroom, which is vital for student motivation and 
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engagement (Zhen et al., 2017).  
Finally, offering timely and constructive feedback is a vital teaching method for 

fostering student involvement and motivation. Clear, practical, and focused 
growth and progress feedback may help students recognize their strengths and 
areas for development, create objectives for future learning, and build a feeling of 
competence and self-efficacy (Hattie & Timperley, 2007). Teachers may employ a 
range of feedback tactics, including formative assessments, one-on-one confer-
ences, and peer feedback sessions, to give students frequent opportunities to hear 
and act on feedback (Amoako-Atta & Asamoah, 2021). 

1.4.7. Goal Setting and Feedback in Enhancing Academic Performance 
Goal setting and feedback are key to increasing students’ academic success. When 
students create clear, explicit, and demanding objectives for their learning, they 
are more likely to be motivated, engaged, and focused on their academic work 
(Locke & Latham, 2022). Teachers can support students in setting effective goals 
by providing guidance on how to create SMART (Specific, Measurable, Achieva-
ble, Relevant, and Time-bound) goals, encouraging students to set both short-
term and long-term goals, and helping them develop action plans to achieve their 
objectives (Amoako et al., 2021). 

Effective feedback is immediate, precise, and constructive, concentrating on the 
work and the process rather than the person (Wisniewski et al., 2020). When stu-
dents get frequent, high-quality feedback, they are better equipped to assess their 
learning, change their techniques, and progress toward their objectives (Osei-
Owusu & Awunyo-Vitor, 2022). Feedback should be offered often, utilizing vari-
ous techniques and sources, and should be followed up with chances for students 
to act on the feedback and show their learning (Wisniewski et al., 2020).  

2. Methodology 

This section addresses the approach and design employed in the conduct of the 
research. Apart from the study’s experiential research approach, a mixed-method 
approach was also adopted to thoroughly meet the study’s goals. Experiential re-
search is a research approach that focuses on understanding and analyzing indi-
viduals’ personal experiences and subjective perceptions. It typically relies on 
qualitative methods such as interviews, focus groups, and observations to collect 
data about the group/participants’ lived experiences. An explanatory sequential 
mixed method approach was used. This approach started with quantitative data 
collection and analysis in the first phase, followed by qualitative data collection in 
the second face to help explain or elaborate on the quantitative findings (WASSCE 
results data). The qualitative phase has been used to explain, interpret, or expand 
upon the quantitative results. This was ideal because the study wanted to under-
stand how WASSCE results emerged from the quantitative phase. The mixed 
method approach enabled the study to acquire rich, in-depth insights from qual-
itative data while simultaneously using the strength of quantitative data to meas-
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ure the effect of the policy on academic achievement over time. 

2.1. Target Population and Sample Size 

Even though the study largely centered on the quantitative data from the students’ 
WASSCE examination and the lived experiences of the instructor-researcher to 
determine the effectiveness or otherwise of extrinsic motivation, there was the 
need to get other respondents from relevant educational players, including in-
structors, administrators, parents and students at these two schools. This is to 
evaluate other factors that may impact students’ academic performance to com-
plement the available quantitative data and the researchers’ experience. The inter-
views aimed to obtain specific information regarding the impact of teacher-stu-
dent relationships on academic performance, the influence of motivation on stu-
dents, access to learning resources, study habits, and time management, among 
others. 24 relevant educational stakeholders were sampled for the expert inter-
views. Out of the total staff population of 355, simple random sampling was used 
to select 10 instructors, and two administrators from the two schools were pur-
posely sampled. In addition, three parents and three students from each of the two 
schools were randomly selected. Face-to-face interviews were conducted with the 
respondents, except three parents and two teachers whose interviews were con-
ducted on the phone. All interviews were recorded with the consent of the re-
spondents. The sample size was influenced by the fact that the study’s relevant 
stakeholders (instructors, administrators, and students) may have similar re-
sponses since they are in the same settings, and large numbers may not provide 
different responses/experiences. 

The qualitative data acquired during the interviews were transcribed and pro-
cessed using thematic analysis methods to uncover common themes and patterns. 
This technique provided essential context and refinement to understanding the 
numerous elements driving student success. Descriptive and inferential statistical 
analyses were done on students’ WASSCE scores from 2013 to 2015 at PRESEC 
La and 2016 to 2023 at PRESEC Legon. The data were grouped and presented using 
descriptive statistics. Based on the insights gathered from my lived experience and 
quantitative analyses, I generated a series of evidence-based reasons to promote 
student motivation and improve academic performance at the two schools and per-
haps other comparable educational institutions in Ghana. These results evaluated 
the unique context and problems found during the research and tried to give prac-
tical techniques for building a supportive and engaging learning environment that 
supports student achievement. 

2.2. Data Source 

The research relies on both primary and secondary data sources to establish the 
authenticity and trustworthiness of the results. Primary data were acquired via 
semi-structured interviews with key stakeholders, including instructors, adminis-
trators, parents and students at the two schools. These interviews gave first-hand 
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reports and insights into the factors that impact students’ academic performance 
and the perceived efficacy of extrinsic motivation. Secondary statistics were ac-
quired from the schools’ records, especially the students’ WASSCE grades released 
by WAEC. These official records offered an objective measure of academic achieve-
ment over time, allowing for a realistic evaluation of the influence of the motivat-
ing policy on student results. The mix of primary and secondary data sources in-
creased the validity of the study’s results and ensured a full grasp of the research 
topic. 

3. Results and Discussion 

This section discusses the study’s quantitative and qualitative data analysis. It dis-
cusses the extent to which the implemented policy is effective, factors that impact 
students’ academic performance, and suggested recommendations to stakehold-
ers and policymakers. 

3.1. Quantitative Analysis 
The Effectiveness of the Implemented Extrinsic Motivation Policy 
 
Table 2. Analysis of geography performance in WASSCE result from 2016-2023 for Pres-
byterian boys’ secondary School-Legon, Accra-Ghana. 

Year 
Total  

Candidates 
Total 

Present 
% Passed 
(A1-C6) 

Total Passed 
(A1) 

Mean % A1 

2016 200 173 95.00 54 27.00 

2017 166 157 64.46 7 4.22 

2018 88 83 83.52 26 28.57 

2019 159 159 94.97 44 27.67 

2020 174 174 95.98 25 14.40 

2021 286 286 85.00 58 25.00 

2022 214 214 99.50 66 30.37 

2023 250 250 100.00 154 61.20 

2024 263 263 100.00 88 33.46 

Source: West Africa Examination Council (WAEC). https://waecgh.org. 
 Policy implementation year. 

 
It should be emphasized that the implemented motivation policy targeted A1 

passes only. From Table 2 above, the total number of candidates fluctuated over 
the years, with the highest being 286 in 2021 and the lowest 88 in 2018. The per-
centage of students who passed (grades A1-C6) remained high throughout the 
years, with the lowest being 64.46% in 2017 and the highest being 100% in 2023 
and 2024. The motivation policy resulted in a 100% pass rate because as every 
candidate was trying to get an A1 grade, the more they were unlikely to get an F9, 
which is a failure. In essence, the below-average students pushed themselves to 
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average and even beyond with the hope of getting the prize. In the same way, the 
average students also moved to above average, and finally, the above average con-
tinued to maintain their excellent performance. 

The mean percentage of students achieving A1 grades varied significantly, from 
the lowest 4.22% in 2017 to the highest 61.20% in 2023. The percentage of stu-
dents’ general passing rate increased from 99.50% in 2022 to 100% in 2023, sug-
gesting a potential positive impact of the extrinsic motivation policy on academic 
performance. 

In 2023, the year the extrinsic motivation policy was implemented, the school 
recorded a 100% pass rate (grades A1-C6) in geography, with the highest mean 
percentage of A1 grades at 61.20%. The total number of candidates who obtained 
A1 grades was 154 out of 250 registered candidates for the WASSCE. This makes 
2023 the year with the highest number of A1 grades in geography since the 
school’s inception in 1938. The analysis reveals that the school maintained a high 
pass rate throughout the years, with a notable increase in the percentage of stu-
dents achieving A1 grades in 2023, the year the motivation policy was imple-
mented.  

The 2024 data, which show 88 A1 grades, make extrinsic motivation an unde-
niable fact that it increases academic performance. It must be emphasized that the 
motivation policy was not implemented in 2024, possibly reducing the number of 
A1s from 154 in 2023 to 88 in 2024. It should be noted that a different teacher 
handled the 2024 batch. More context analysis is needed to analyze this in future 
studies. 
 
Table 3. Analysis of geography performance in WASSCE result from 2013-2015 for Pres-
byterian senior high school-la, Accra-Ghana. 

Year 
Total  

Candidates 
Total 

Present 
% Passed 
(A1-C6) 

Total Passed 
(A1) 

Mean % A1 

2013 81 81 70.37 0 0 

2014 108 108 55.55 6 5.55 

2015 53 53 22.79 6 11.32 

Source: West Africa Examination Council (WAEC). https://waecgh.org. 
 Policy implementation year. 

 
At PRESEC La, the policy was implemented in 2014 and repeated in 2015. This 

is not too different from PRESEC Legon in terms of registered candidates. The 
total number of candidates at PRESEC La also varied significantly over the years, 
ranging from the lowest 53 in 2015 to 108 in 2014. The percentage of students who 
passed (grades A1-C6) was high in 2013, average in 2014, and low in 2015, even 
though the number of A1 grades increased in 2014 and 2015, as seen in Table 3. 
The mean percentage of students achieving A1 grades increased significantly over 
the years, ranging from the lowest of 0% in 2013 to 5.55% in 2014 and 11.32% in 
2015. Interestingly, the percentage of students who passed (grades A1-C6) de-
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creased from 55.55% in 2014 to 22.79% in 2015, yet the number of A1 grades in 
those years increased. This proves the efficacy of the policy intervention adopted. 

Furthermore, the motivation policy was introduced in 2014, with 6 students 
obtaining grade A1. It was repeated in 2015 with the same number of students 
obtaining grade A1. The analysis reveals that in the years the motivation policy 
was implemented, the number of students who obtained grade A1 shot up from 0 
to 6 in both years, even though the pass rates for these years were generally low. 
It is clear from the analysis that the motivation policy significantly positively af-
fected the number of candidates who obtained A1 grades in the subject. Data from 
the policy implementation years in Table 2 and Table 3 clearly indicate that ex-
trinsic motivation caused high academic performance. 

3.2. Qualitative Analysis 

This section narrates factors that impact students’ performance at the SHS level. 
It also considers the impact of motivation in general, but much emphasis will be 
placed on extrinsic motivation on academic performance. 

Factors that Impact Academic Performance at the SHS Level 
The research primarily focused on financial rewards. That notwithstanding, other 
forms of extrinsic motivation, such as recognition or praise, were not ignored as 
part of the intervention. Several factors positively or negatively impact student 
academic achievement at the SHS level. It must be emphasized that even though 
extrinsic motivation in the form of financial reward has resulted in high academic 
performance in this study, a single motivation policy does not totally cause that. 
Other factors influence academic performance. The expert interviews and my ob-
served experience study have unveiled some of these factors. 

1) The Impact of Teacher-Student Relationships on Academic Performance 
The study uncovered a strong correlation between teacher-student relationship 

and academic performance. The strong teacher-student relationship during my 
teaching and learning interactions yielded a positive result in 2014 and 2023. Ha-
genauer & Volet (2014) opined that several aspects, including teaching behaviors, 
communication styles, and emotional support, determine teacher-student inter-
action quality. As the subject teacher who doubles as a class adviser, I created a 
quality teacher-student relationship that gave students a more friendly and com-
fortable environment for learning. Specifically, the students had unlimited access 
to the geography laboratory and other resources to discuss their concerns in 
groups and individually. This helped to develop a customized teaching strategy 
that met their individual learning needs. This confirms the claim by Klem & Con-
nell (2004) that teachers who display warmth, respect, and empathy towards their 
pupils are more likely to develop good connections that enhance motivation and 
engagement in academics than teachers who do not. 

Effective communication is another key component identified as an effective 
student academic enhancement tool. Teachers who participate in open, honest, 
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and respectful discussions with their students may establish a secure and support-
ive learning environment that stimulates students’ involvement and engagement 
(Osei-Owusu & Awunyo-Vitor, 2022). This assertion turned out to be positive. To 
develop effective, holistic communication with the students and their parents, I 
created a group WhatsApp platform for all parents whose children are doing ge-
ography in the targeted year batch. This platform allowed me to discuss specific 
issues that needed attention with the parents concerned. These open communica-
tions created cordial teacher-parent-student interactions in academic, moral, eco-
nomic, and psychological aspects. Most parents reported the progress and or oth-
erwise of the children observed during their study program. This gave me a com-
plete idea of what teaching and learning strategy to adopt at a particular time. This 
resulted in tremendous academic improvement. 

Additionally, instructors encouraging and applauding students’ triumphs and 
development might further boost their motivation and accomplishment (Lau et 
al., 2018). The study confirmed the notion of Lau et al. (2018). To promote con-
tinuous zealousness among the students in the geography subject and to achieve 
high academic performance, I adopted a slogan—Geography in You……, and the 
students will respond—The Hope of the World. This was to be used regularly in 
classes and course programs. This strategy rang an assiduous bell in their minds 
by letting them know that the subject they are learning will lead them to a 
“brighter and glorious future,” This indeed ensured high performance eventually. 
By focusing on encouragement, emotional support, and creating strong, positive 
connections with the students, I made a stimulating and engaging learning envi-
ronment that promoted high academic performance and general well-being 
among the students at the end of their study program. 

Another impactful strategy I adopted that promoted insightful learning was 
what I termed coach tutoring. By doing this, I provided clear topics, instructions, 
and guidance to a group of students (usually four in a group). The group is allowed 
to prepare for the assigned topic and teach the lesson to their peers in class under 
my supervision. This approach helped me to provide individualized instruction 
and feedback to these students. It was realized that this strategy helped the stu-
dents to understand and master key geography concepts that improved their 
learning skills and enhanced their critical thinking and problem-solving abilities. 
Ultimately, students’ confidence and motivation were boosted to achieve aca-
demic success that met their goals. By providing tailored coach support and guid-
ance, coach tutoring can help learners overcome challenges in their field of study, 
develop confidence and a growth mindset, and eventually reach their full poten-
tial. This is in line with Reeve & Cheon (2021), who argued that when students 
can choose their learning, such as picking themes for projects or choosing between 
multiple assessment alternatives, they are more likely to feel empowered and in-
spired to take control of their education. 

To promote a culture of continuous improvement that stimulates students to 
engage fully with their learning and strive for academic achievement, I cultivated 
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a habit of providing a prompt, feedback-rich learning environment that stresses 
development and progress. Even though I handled at least 240 students in the 
PRESEC Legon at one time and an average of 150 at a time at PRESEC La per 
semester, I could provide timely individual feedback on assignments, class exer-
cises, projects, and terminal examinations. This not only provided students with 
the opportunity to know their strengths and weaknesses promptly but also ena-
bled them to get a clear focus on what to do and expect in future assignments. 
This is consistent with Osei-Owusu & Awunyo-Vitor (2022), who argue that when 
students get frequent, high-quality feedback, they are better equipped to assess 
their learning, change their techniques, and progress towards their objectives. 

The rationale behind creating quality teacher-student relationships, developing 
effective communication, encouraging and applauding students’ triumphs, and 
providing coach tutoring was to ensure that the financial reward system did not 
inadvertently cause negative academic pressure among students but had a relaxed 
environment and motivation to learn even without extrinsic motivation. In this 
sense, career achievement and job prospects were the topmost conversations to 
divert their attention from the mere financial gains from the policy. Extrinsic mo-
tivation established causation because the aforementioned strategies have been in 
place; meanwhile, performance remains unimproved. It should be mentioned that 
these teaching strategies helped to achieve the desired results. 

2) Motivation and Engagement of Students 
According to the participants, one significant factor that negatively impacts ac-

ademic performance is students’ lack of motivation and engagement. This sub-
ject—motivation and engagement is vital to grasp since it directly affects students’ 
academic achievement and general well-being. The participants expressed their 
ideas and experiences, highlighting the elements leading to this problem. It should 
be mentioned that the respondents have used pseudonyms by giving them num-
bers instead of their real names. Participant 1 emphasized the role of intrinsic mo-
tivation, stating, “Students who lack a genuine interest in their studies often strug-
gle to maintain their focus and dedication.” This observation aligns with the find-
ings of Ryan and Deci (2020), who argued that intrinsic motivation is a key driver 
of academic success. Students who are not intrinsically driven to study may find 
it challenging to engage in their curriculum and continue in the face of problems.  

Participants were highly optimistic about high outcomes when extrinsic moti-
vation is efficiently applied. One of the assistant heads referred to extrinsic moti-
vation as a “results inducer”, meaning it can stimulate students to perform at an 
even higher level than they usually can. She noted that students’ propensity to do 
that task increases when they know they can get a tangible reward, such as cash or 
kind. The Academic head of PRESEC Legon confirmed that the 2023 results re-
main the single result with the highest number of A1 grades produced in the ge-
ography subject’s history since the school’s inception in 86 years. Also, when 
asked by the Data and Examination Analyst of PRESEC Legon about his impres-
sion on the 2023 WASSCE results for geography, he commented that: 
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I’m impressed about the unprecedented performance in geography subject 
this year. I believe that the cash reward placed on an A1 grade significantly 
impacted the results because most students mostly have little or no money in 
their pockets in school. Their parents usually buy their provisions and other 
stuff and leave them with little or no money, hoping the school dining service 
would be available, which shouldn’t be the case. Winning a GHc100.00 prize 
means a lot to these students, hence, this impressive performance (Field sur-
vey, 2023). 

The results of this study and the assertions of some respondents were not dif-
ferent from those of Osei-Owusu and Awunyo-Vitor (2022), who argued that giv-
ing students performance-based prizes or recognition might spark engagement, 
which may lead to improved performance. 

Participant 3 highlighted the impact of external factors on student motivation, 
noting, “Many students face personal or family issues that can distract them from 
their studies and reduce their engagement.” This sentiment is supported by 
Maslow’s work (1943), which proposed that individuals must meet their basic 
needs before focusing on higher-level pursuits, such as education. When students 
focus on personal issues, it might be difficult to participate in their academic ob-
ligations fully. 

Participant 4 addressed the influence of the school environment on student mo-
tivation to learn, saying, “Definitely, students feel distracted by the activities sur-
rounding this school. We have information centers, a market, a lorry station just 
behind the school’s walls, and the main La to Circle Road that passes in front of 
the school’s main gate. With these, their motivation to learn can suffer from dis-
traction.” This observation is consistent with the findings of Goodenow (2023), 
who emphasized that serenity within the school’s community enhances student 
learning. The study discovered a sharp contrast between the two schools under 
consideration regarding environmental serenity. PRESEC La is predominantly a 
community school, and it is located at the center of the indigenous La community, 
hence noise making control around the school is almost impossible. On the other 
hand, PRESEC Lagon largely has a conducive environment for academic work. 
Even though it is located between the University of Ghana, East Lagon, and Madina 
Estate, these communities mostly with well-planned residential areas, institutions 
and offices, and businesses where noisemaking is moderated to some extent. Also, 
the vast nature of the school’s campus shields it from surrounding noise and in-
terference as it is located within the center of its vast land. It is important to em-
phasize that when students do not feel focused and concentrate due to distrac-
tions, their academic propensity is thwarted, and they may struggle to find the 
drive to engage in their learning actively. 

An administrator of one of the schools touched on the influence of teaching 
methods on student motivation. The respondent emphasized that when teachers 
engage in teaching strategies, including interactive learning, it can help spark stu-
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dents’ interest and motivate them. The administrator further observed that when 
students are subjected to dull or passive learning situations, they may struggle to 
sustain their interest and excitement for their studies. This observation aligns with 
the findings of Blumenfeld et al. (2021), who suggested that instructional practices 
that promote active learning and student involvement can foster motivation and 
engagement. I adopted the “one student-one good map at the geography labora-
tory” strategy to make teaching interactive. Since students were willing to have 
their maps with their names on them that will be kept at the geography laboratory 
for future reference, they tried their best to draw reasonable maps. This improved 
their map drawing skills, complementing the policy to ensure more A1 grades in 
WASSCE. Also, group presentations that were introduced in the two schools en-
couraged research and teamwork. 

3) Limited access to learning resources 
The students discussed their insights and experiences, stressing their problems 

obtaining crucial learning resources. One of the students lamented the disparity 
in resource availability in schools. When commenting on this, he stated that some 
students have access to a wide range of learning resources while others struggle to 
obtain even the most basic materials. He attributed the disparity in school re-
sources to the Ghana Education Service’s (GES) categorization of schools. It 
should be noted that the GES has classified SHS in Ghana into categories A, B, C, 
and D. A student lamented: 

If you classify one school as A, another as B, and another as C and D, it creates 
the impression that the A schools are better than D schools, and I think we 
must do away with this categorization. This implies the government injects 
more resources into category A schools than the rest (Field survey, 2023). 

Interestingly, other student respondents from these two schools expressed their 
worry about categorizing schools in Ghana. This observation aligns with the find-
ings of UNESCO (2021), which reported that many students worldwide lack ac-
cess to essential learning resources, such as textbooks, computers, and internet 
connectivity. I uncovered vast differences in school facilities and resources. While 
PRESEC Legon has computer, science, visual arts, and general arts laboratories 
and resource centers with internet connections, good classroom blocks, standard 
field for various sporting disciplines, dining facilities, and an assembly hall, PRESEC 
La, on the other hand, has little to none of these educational resources. I argue 
that school categorization in Ghana has almost come to stay, but educational cake 
could be shared proportionately to benefit all schools. 

Participant 2 discussed the impact of socioeconomic factors on resource access, 
noting, “Students from low-income families often face greater challenges in ac-
quiring the necessary learning materials.” This sentiment is supported by the work 
of Sirin (2015), who found that socioeconomic status is a strong predictor of aca-
demic achievement. Parents of underprivileged families may struggle to purchase 
the requisite textbooks, computers, or supplemental resources for their wards, 
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putting them at a disadvantage compared to those in the high-income class. Soci-
oeconomic background disparity was identified in this research concerning the 
two schools under consideration. While most students at PRESEC Legon are from 
well-to-do families whose parents can meet their children’s educational needs, 
most students at PRESEC La are from low-income earning brackets. Some stu-
dents the study found were responsible for their academic and other needs. Such 
students would be highly motivated to study harder if motivational interventions 
such as the one introduced in the two schools in this study were in place. Educa-
tors should, therefore, be intentional in motivating their students. 

4) Poor study habits and time management 
Another topic from the interviews that impacted students’ academic perfor-

mance was the prevalence of poor study habits and time management concerns 
among students. A teacher participant on study habits and time management em-
phasized the lack of consistent study routines. The participant stated that many 
students struggle to establish and stick to regular study schedules, often leading to 
last-minute cramming and ineffective learning. The participant further men-
tioned that last-minute preparation or learning is the cause of what he termed in 
the local parlance “babadie”, which means rote learning or memorization within 
a limited time. This observation aligns with the findings of Dunlosky et al. (2013), 
who stressed the importance of distributed practice and regular review for long-
term retention of information. They argue that when students allocate realistic 
time to their studies, it helps them to absorb and retain what is learned. Educators 
should, therefore, guide students on time management to help them assimilate 
learning information to influence their retention. Participant 2 discussed the im-
pact of procrastination on academic performance, noting, “Students who habitu-
ally procrastinate their studies often find themselves overwhelmed and unable to 
complete assignments or prepare adequately for exams.” This sentiment is sup-
ported by the work of Steel (2017), who found that procrastination is a common 
problem among students and is associated with lower academic achievement. 
When students routinely postpone their study assignments and obligations, they 
may face more stress in completing academic tasks and struggle to perform at 
their best. Regular reminders on assignment due dates will go a long way to help 
students overcome procrastination. 

Participant 3 was asked to address the role of distractions in hindering effective 
studying. In his comment, he stated, “In today’s digital age, students often face 
numerous distractions, such as social media and online entertainment, which can 
interfere with their ability to focus on their studies.” He further pointed out, “As 
an experienced teacher, I can say that social media distractions or not being dis-
ciplined in the usage of electronic gadgets have reduced some above-average stu-
dents to average or below-average.” This observation was not different from the 
findings of Junco and Cotton (2012). Junco and Cotton have reported that multi-
tasking with electronic devices during studying is associated with a lack of con-
centration, leading to poorer academic outcomes. Even though social media and 
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online stuff play a critical role in students learning in this technological era, when 
they cannot handle the distractions from these resources efficiently, they may find 
it challenging to sustain the attention and focus essential for productive learning. 
The policy “No student mobile phone usage on the PRESEC campus” has curbed 
learning distractions among PRESEC Lagon students, improving academic per-
formance. These phone usage regulations could be applied to different settings to 
minimize student distractions. 

5) Socioeconomic challenges 
Socioeconomic challenges tremendously impact academic performance as they 

show the inequities and barriers experienced by students from underprivileged 
backgrounds. The participants contributed their findings and ideas, offering light 
on how socioeconomic variables might negatively impact children’s capacity to 
advance academically. Participant 1 emphasized the financial constraints experi-
enced by many students, especially those within the low-income bracket. He noted 
that students from low-income families often struggle to afford the necessary ed-
ucational resources, such as textbooks, technology, and tutoring services. He fur-
ther mentioned that since substantial knowledge is obtained from these educa-
tional resources, their absence in a student’s academic life has a tremendous neg-
ative impact on the learner. This observation aligns with that of Sirin (2015), who 
also found that socioeconomic status strongly predicts academic achievement. It 
is important to emphasize that when students lack access to critical learning re-
sources and support services due to budgetary limits, they may struggle to stay up 
with their assignments and achieve them in their studies. Parents should be con-
scious of their ward’s educational needs. 

Participant 2 discussed the impact of parents’ or family’s financial wellness and 
responsibilities on students’ academic pursuits, noting, “Many students from dis-
advantaged backgrounds have to balance their studies with part-time jobs or car-
ing for family members, which can limit their time and energy for academic 
work.” This sentiment is supported by the work of Goldrick-Rab (2016), who 
found that students from low-income families often face competing demands on 
their time and resources, which can hinder their motivation and ability to engage 
in their education fully. Goldrick-Rab (2016) further argues that parents’ financial 
state contributes to how well or otherwise they can take care of their children’s 
needs. To support this literature, I identified some students at PRESEC La who 
worked after school as “trotro”/commercial driver’s mates to care for their needs 
and families. The reality is that when students are burdened with extra duties out-
side of school, it puts much pressure on them, and they may struggle to commit 
to the required time and attention to their academics. In this situation, an extrinsic 
motivation intervention policy in the form of cash will go a long way to motivate 
such students to do their best to win such cash prizes to cushion their financial 
stress. 

Participant 3 addressed the role of neighborhood and community factors in 
shaping academic performance and educational opportunities. He acknowledged 
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that “students from disadvantaged communities may have limited access to high-
quality schools, enrichment programs, and mentorship opportunities, which can 
impact their academic trajectories.” This observation is consistent with Sampson, 
Morenoff, and Gannon-Rowley (2022) findings, who reported that neighborhood 
characteristics, such as poverty and social disorganization, can influence educa-
tional outcomes. When students are exposed to resource-poor situations and lack 
access to support networks, they may encounter extra challenges to academic 
achievement. The study unveiled that the “Odadeɛ Alumni & Mentorship Cen-
tre,” established as a model center for counseling, coaching, and training of pre-
sent and past students of PRESEC Legon, has significantly influenced students’ 
academic achievement and future careers. This center matches students with out-
standing alums and professionals in the field, giving them role models and advice 
throughout their education and beyond. Other schools can create such avenues to 
improve the educational outcomes of students. 

While this paper recognizes the balance between intrinsic and extrinsic moti-
vation, it also acknowledges the potential drawbacks of financial rewards for stu-
dents. Osei-Owusu and Awunyo-Vitor (2022) have argued that extrinsic motiva-
tion can cause dependency and reduce intrinsic motivation over time. Knowing 
this, the study introduced students to a blend of extrinsic and intrinsic motivation, 
and they saw both as rewarding, such as getting admission into higher institutions 
and getting brighter job prospects in the future. 

3.3. Impact of the Motivation Policy on the Candidates 

Interestingly, most students could apply the strategies they learned from geogra-
phy class to other subjects they offered. Even though statistics have shown geog-
raphy to be the subject with the highest number of A1 grades in 2023 among the 
elective courses offered by these same students in PRESEC Lagon, there were rea-
sonable numbers of good passes in all the other elective subjects they offered. To 
assess the impact of the motivation policy on the candidates, a WhatsApp plat-
form was created for the 2023 batch of geography students to monitor their pro-
gress even after WASSCE. The existing platform with their parents and social net-
working made this possible. Information gathered from the candidates on the 
group platform supported by their parents indicates that at least 80% of the 2023 
graduates who studied geography, among other subjects, have enrolled in tertiary 
education institutions in Ghana, the UK, and the USA as of September 2024. This 
was made possible because a very high number of candidates met the prescribed 
minimum entry requirement to progress to any tertiary level of education as stip-
ulated by the Ghana Tertiary Education Commission (GTEC). According to 
GTEC, a candidate must obtain grades A1 and C6 in all the required subjects to 
gain admission into any tertiary-level education in Ghana. This impressive ad-
vancement in their educational journey confirms the efficacy of extrinsic motiva-
tion on academic performance. Based on quantitative and qualitative data analy-
sis, my experiential learning, and evidence from the candidates, it can therefore 

https://doi.org/10.4236/jss.2025.133034


P. K. Dabie 
 

 

DOI: 10.4236/jss.2025.133034 521 Open Journal of Social Sciences 
 

be concluded that the implemented extrinsic motivation policy (where a cash 
prize was placed on any A1 grade in geography) has a positive impact on academic 
performance at Senior High School (SHS) level and beyond. 

To fulfill the policy’s promise and motivate the would-be students, the policy’s 
awards were presented publicly to the deserving students. The motivation package 
for PRESEC La was awarded to deserving candidates in 2014 and 2015 on a stip-
ulated day after the WASSCE. The policy award for PRESEC Legon was presented 
to the deserving candidates after their WASSCE at the school’s 86th Speech & Prize 
Giving Day in November 2024. Inserts are the excerpts of the presentation (Figure 
1). 

 

 
Figure 1. Presentation of the policy’s award at the 86th Speech & Price Giving Day at PRESEC Legon, Accra, Ghana. 

3.4. Recommendations for Enhancing Student Motivation and  
Academic Achievement 

Based on the study’s findings, it has suggested the following recommendations to 
policymakers, education stakeholders, civil society organizations, teachers, par-
ents, and individuals. 

1) Targeted school interventions like this policy are needed to boost student 
motivation and engagement. These interventions can include personalized learn-
ing experiences, project-based learning, and mentorship programs that connect 
students with role models and professionals in their areas of interest. 

2) There is a need to provide professional development opportunities for teach-
ers to enhance their skills in creating engaging and interactive learning experi-
ences that cater to diverse learning styles and promote active participation. 

3) School management and teachers should establish a comprehensive study 
skills and time management training program for students. This could be inte-
grated into the school curriculum to equip them with the tools and strategies nec-
essary for effective learning and academic success. Also, school management should 
recognize the efforts of teachers by giving them tangible rewards such as money, 
citations, certificates, and recognition. This will go a long way to motivating them 
and allowing them to encourage students. 
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4) Schools should develop partnerships with community organizations, busi-
nesses, and higher education institutions to provide students with access to en-
richment programs, internships, and career guidance, particularly for those from 
disadvantaged backgrounds. 

5) The government should implement a school-wide initiative to promote a 
supportive and inclusive learning environment that addresses the psychological 
impact of socioeconomic challenges and fosters a sense of belonging and self-be-
lief among all students. 

6) To encourage extrinsic motivation among teachers, the government should 
increase teachers’ salaries and conditions of service to position them financially 
and motivate their students. 

7) Categorization of schools into categories A, B, C, and D should be discour-
aged. This categorization has widened the status gap among schools, with some 
classified as more reputable and resourceful than others.  

This study significantly contributes to knowledge as its findings have practical 
implications for educational policy and practice in Ghana and similar settings. 
Understanding the positive relationship between motivation and academic per-
formance can guide school administrators, policymakers, and educators in devel-
oping strategies to enhance student motivation, which could lead to improved ed-
ucational outcomes. It provides evidence for policymakers to advocate for moti-
vational programs, teacher training, and student engagement strategies that can 
foster a learning environment that supports and nurtures motivation. 

The study further contributes to the global literature on motivation by applying 
it to a Ghanaian educational context, where distinct cultural, socio-economic, and 
educational factors influence student motivation and academic performance. While 
motivation is a well-researched area globally, studies often focus on Western or 
more developed educational systems. Focusing on Senior High Schools in Ghana, 
the study fills a gap in understanding how local contextual factors—such as com-
munity, cultural norms, or access to resources—affect the relationship between 
motivation and academic outcomes. It provides insights into how motivation the-
ories, such as intrinsic and extrinsic motivation, operate within the specific edu-
cational environment of Ghana, where factors like family support, economic chal-
lenges, and national educational policies play a role. 

The study also reinforces the finding that motivation positively impacts aca-
demic performance, a well-established concept in educational psychology. How-
ever, providing empirical evidence from a developing country like Ghana strength-
ens the generalizability of the claim that motivation plays a key role in academic 
outcomes. Focusing on two senior high schools in Ghana, this study provides spe-
cific evidence from a contextualized sample, allowing for comparative analysis 
and cross-cultural exploration of motivation’s effects. 

Lastly, this study contributes to new knowledge in education by providing con-
text-specific insights into the relationship between motivation and academic per-
formance in Ghanaian Senior High Schools. This helps bridge the gap between 
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universal motivational theories and localized educational practices, offering em-
pirical evidence useful for educators, researchers, and policymakers. The study 
confirms existing knowledge about the role of motivation but also highlights the 
unique contextual factors that influence it in Ghana, ultimately contributing to 
the broader field of educational psychology and international education re-
search. 

3.5. Limitations of the Study 

While this study provides valuable insights, it is essential to acknowledge its lim-
itations. The study was conducted within two school settings, which may limit the 
generalizability of the findings to other educational contexts. Again, the study re-
lied on self-reported data from school administrators, teachers, and students. 
These may be subjected to response bias and social desirability bias. Additionally, 
the study’s cross-sectional nature does not allow for causal inferences, as it only 
captures a snapshot of the participants’ experiences at a specific time. Future re-
search could address these limitations by conducting larger-scale studies across 
multiple schools, employing longitudinal designs to examine the long-term im-
pact of the identified factors, and incorporating more objective measures of aca-
demic performance and other variables of interest. 

4. Conclusion 

The analysis revealed significant relationships between motivation and learning 
outcomes. Extrinsic motivation has proven to be influential on academic perfor-
mance. The study indicates that higher motivation levels, access to learning re-
sources, effective study habits, and better time management skills are positively 
associated with improved academic performance. Conversely, socioeconomic chal-
lenges were found to harm students’ educational outcomes. The experiences and 
insights shared by the participants further illuminated the complex interplay of 
these factors in shaping students’ academic success. The lack of motivation and en-
gagement, limited access to learning resources, poor study habits and time man-
agement, and socioeconomic challenges emerged as significant barriers to aca-
demic achievement. The participants’ narratives highlighted the need for targeted 
interventions, support systems, and policies that address these challenges and pro-
mote equity in education. 

This study provides evidence to inform educational policies and practices at 
Presbyterian Boys’ Secondary School, Legon, and Presbyterian Senior High School, 
La, and beyond. The findings underscore the importance of adopting a holistic 
approach that considers the multifaceted nature of students’ challenges and the 
need for comprehensive strategies to support their academic growth and success. 
Context factors, such as educational infrastructure and resources, to some extent 
influenced the results. Apart from the policy’s influence, the availability of quality 
educational resources like labs and science resource centers enabled PRESEC 
Legon to get more A1s than PRESEC La. Therefore, a single motivation policy 
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does not work effectively, but combining it with other motivation strategies can 
significantly impact it. 
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