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Abstract

The preschool period is critical for gender equality education. Through ana-
lyzing the results of the questionnaires on gender equality awareness and
gender equality education answered by 492 preschool teachers from 18 kin-
dergartens, this study is aimed at having a basic understanding of the status
quo of the educational environment in kindergartens for gender equality.
Additionally, the questionnaires on preschoolers’ gender role behaviors were
answered by 3712 parents to understand the status quo and characteristics of
preschool children’s gender-role development. On this basis, the relationship
between the educational environment in kindergartens for gender equality
and preschoolers’ gender-role development was illuminated. The study found
that: preschool teachers’ awareness of gender equality was in the middle to
upper level overall and there were age differences. The overall performance of
gender equality education in kindergartens was good, and the aspects of
gender integration and promotion need to be improved. Preschool teachers’
education and gender equality awareness significantly and positively pre-
dicted the level of kindergarten gender equality education. There are gender
differences in the distribution of different gender roles among preschool
children, and gender roles are in constant development. Therefore, it is rec-
ommended that kindergartens create a gender-equal environment, deepen
the promotion of gender equality in society, highlight gender-equal education
topics in family education guidance, support teachers’ learning and develop-
ment, and provide systematic post-service training for preschool teachers on
gender equality education.
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1. Introduction

As education plays an important role in promoting gender equality, the pre-
school period, when young children’s ability to identify and understand one’s
gender identity is developing rapidly, is critical for gender equality education
(Wood, 2013). Based on gender concepts in a specific social context, gender
education is a process of social education, in which the educated develop gender
cognition, form gender conception, and act in accordance with their identified
gender roles through getting social influence on their gender cognition, gender
conception, and gendered behaviors (Hyde et al., 2019). Studies have shown that
the development of preschool children’s gender roles is mainly influenced by the
physiological basis, family education, kindergarten education, mass media, and
other factors (Hilliard & Liben, 2010; Pasterskiet al., 2015; Lomazzi et al., 2018).
Hence, kindergarten is the place where preschool children’s knowledge of gend-
er roles expands and deepens, and preschool teachers are the professionals who
fulfill the responsibilities of kindergarten education, thus becoming an impor-
tant factor in determining the quality of kindergarten education.

Gender equality education for preschool children refers to the education aim-
ing to promote gender equality through the environment, daily life, games, edu-
cational activities, etc. Influenced by the cognitive level and learning characteris-
tics of preschool children, gender equality education in kindergartens should be
developed through creating a gender-equal environment in the kindergarten,
promoting preschool teachers to develop gender equality awareness and beha-
viors, and finally influencing preschool children through their daily activities in
kindergartens. Preschool teachers’ concept of gender equality education has a
direct and important impact on gender equality education in kindergartens (Mi-
ralles-Cardona et al., 2021). Studies have found that when teachers use gendered
language to intervene in the group play of 3 - 5-year-old children, it will signifi-
cantly increase children’s gendered behaviors. Teachers who have gender biases
in their teaching process are unlikely to conduce to the development of right
gender cognition as well as gender equality awareness among preschoolers (Aina
& Cameron, 2011).

Awareness of gender equality is a social concept and for preschool children, it
is the perception of gender. Limited by their understanding and language skills,
it is difficult to express in words but directly through behaviors, i.e., gendered
behaviors. Research has shown that toys, games, etc. in early childhood will in-
fluence and express children’s gender expectations, gender roles, and learning of
social skills (Halpern & Perry-Jenkins, 2016). As children grow up, the more
gender stereotyped suggestions they are exposed to, the more prone they are to
gender stereotypes. Gender stereotypes come most rigidly in young children
between the age of 6 and 7 when they believe that behaving in a way that is in-
consistent with their gender is wrong and as unacceptable as engaging in uneth-
ical behaviors (Meyer & Gelman, 2016).

This study will try to present the status quo of gender education in kindergar-
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tens by surveying preschool teachers’ gender equality awareness and gender edu-
cation practices, and expound on the characteristics of preschoolers’ gender-role
development through the observation and assessment of their gender role beha-
viors. On this basis, the relationship between the status quo of gender education
in kindergartens and preschool children’s gender-role development will be illu-
minated, which is likely to help enrich the research content of gender education
in kindergartens and provide reference and suggestions for the promotion of
gender equality education in kindergartens and the development of preschoo-

lers’ gender roles.

2. Research Methods
2.1. Research Object

This study employed a combination of convenience sampling and stratified
sampling, with a total of 516 preschool teachers from 18 kindergartens as the re-
search object, and distributed questionnaires through Wenjuanxing, an online
platform for data collection in mainland China. 516 questionnaires were col-
lected in total, of which 492 were valid, with a recovery rate of 95.3%. Besides, a
total of 3928 children and their parents from one class of each junior, middle
and senior part of 18 kindergartens were selected as the research object, and the
electronic questionnaires were distributed to the parents of the children. A total
of 3928 questionnaires were collected, of which 3712 were valid, with a recovery
rate of 94.5%.

2.2. Research Tool

2.2.1. Gender Role Attitudes Scale

In this study, the Gender Role Attitudes Scale (GARS) (Garcia-Cuetoetal., 2015)
was used to gauge preschool teachers’ awareness of gender equality. The scale
mainly reflects people’s gender role attitudes (equality or discrimination) in the
context of family, social interrelations, and employment. There are 20 questions
on a 5-point scale ranging from 1 (strongly agree) to 5 (strongly disagree).The
higher the score, the stronger the gender equality awareness of the respondent.
Cronbach’s alpha is 0.76, and Pearson’s correlation test shows that the three di-
mensions of family, social interrelations, and employment are significantly and
positively correlated with the total scale, with the correlation coefficients of 0.65,

0.70, and 0.82 respectively, indicating that the scale has good construct validity.

2.2.2. Gender Equality Education Scale for Kindergartens

This study used the Questionnaire on Gender Equality Education in Kindergar-
tens compiled by Qiu et al. (Qiu et al., 2019) to measure the level of gender
equality education in kindergartens. Featuring self-assessment, the question-
naires were completed by preschool teachers. There are 26 questions on a 5-point
Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The ques-

» o«

tionnaire is divided into four dimensions: “Acceptance and Protection”, “Inte-
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gration and Promotion”, “Support in the Kindergarten” and “Gender Neutrali-
ty”. The Cronbach alpha coefficients of the total scale and the questionnaires on
the four dimensions are 0.74, 0.75, 0.51, 0.72, and 0.34 respectively. Additionally,
the internal consistency reliability and the split-half reliability of the total scale

are 0.74 and 0.68 respectively, indicating its reliability.

2.2.3. Gender Role Behavior Scale for Preschool Children

This survey developed its own Gender Role Behavior Scale for Preschool Child-
ren to gauge preschoolers’ gender roles. The 26-question scale is divided into
one dimension of masculinity with 12 questions about behaviors traditionally
considered more appropriate for boys (e.g., children imitating male characters
on television or in films), and the other dimension of femininity with 14 ques-
tions about behaviors traditionally considered more appropriate for girls (e.g.,
children wearing things like towels around their waists as skirts). Each question
is scored on a 5-point Likert scale (“never” = 1, “occasionally” = 2, “sometimes”
= 3, “usually” = 4, and “always” = 5) and answered by parents rating the fre-
quency with which their children engage in the described behaviors. The Cron-
bach’s alpha coefficients of the total scale and the two dimensions are 0.77, 0.92,
and 0.92 respectively. The median of the masculine dimension is 3.08, and the
feminine dimension, 2.14. By means of the median partition based methods,
children with certain scores on the two dimensions are classified as androgyny
(scoring above the median on both dimensions), masculinity (scoring above the
median on the masculine dimension while below the median on the feminine
dimension), femininity (scoring below the median on the masculine dimension
while above the median on the feminine dimension) and undifferentiation (scor-

ing below the median on both dimensions).

2.3. Data Analysis

SPSS for Windows 22.0 was used to analyze the data, specifically, to calculate the
descriptive statistics, frequencies, and percentages of categorical variables, as
well as the mean and standard deviations of metric variables. Metric variables
were studied through Independent Samples t-test and one-way analysis of va-
riance (ANOVA) at the 0.05 significance level.

3. Research Results

3.1. The Status Quo of the Educational Environment in
Kindergartens for Gender Equality

3.1.1. The Status Quo of Preschool Teachers’ Gender Equality Awareness
The descriptive statistics showed that the mean score of the GARS was 3.93.
Furthermore, according to the classification criteria of SymptomChecklist90,
SCL-90, the five-point scale was classified as follows: 1 to 1.5 as “worst”, 1.5 to
2.5, “poor”, 2.5 to 3.5, “average”, 3.5 to 4.5, “good”, and 4.5 to 5, “excellent”, as
shown in Table 1. As the results showed, on the whole, the awareness of gender

equality among preschool teachers was in the middle to upper range, with only

DOI: 10.4236/ce.2022.1312254

3984 Creative Education


https://doi.org/10.4236/ce.2022.1312254

J. Li, M. P. Yang

12.2% of teachers reaching the excellent level.

As can be seen from Table 2, there are significant gender differences among
parents of preschool children in their scores of awareness of gender equality on
each dimension and the total scale, with mothers being far more concerned
about gender equality than fathers. In terms of age, there are striking differences
in gender equality awareness among parents at different ages, with parents under
30 having a higher awareness of gender equality overall, remarkably higher than
parents of other age groups. As for the educational background, parents with a
master’s degree or above, as a whole, tend to have a considerably higher aware-
ness of gender equality than parents with other educational backgrounds. In
terms of the household income level, parents whose monthly household income
nudges 15,000 or above generally have a higher awareness of gender equality in
the fields of family, social interrelations, and employment than parents with a
monthly household income of 10,000 yuan and below.

According to Table 3, there is no significant difference in scores of gender

equality awareness on each dimension and the total scale among teachers in

Table 1. Gender equality consciousness of preschool teachers.

worst poor average good  excellent
Fields of family 0.6 3.0 10.0 53.0 33.3
Social interrelations 0 1.0 5.5 60.8 32.7
Employment 0.4 6.1 41,7 41.5 10.4
Awareness of gender equality 0 0.2 15.4 72.2 12.2

Table 2. Difference analysis of parents’ awareness of gender equality.

A Educational Household
e
8 background income level
. . a>bja>g
Fields of family © ©
b>c
Social interrelati cebs a<bja<ga<d; a<ca<d;
ocial interrelations a>g c
b<gb<d b<gb<d
a>bja>c
Employment a<cga<d;b<c a<ca<d
b>c
A ¢ d lit a>bja>c a<bja<cax<d; < <d
wareness of gender equali a<ca
& quatity b>c b<cb<d

Note: 1) Age: a = under 30 years old; b = 30 - 40 years old; ¢ = 41 - 50 years old; d = over
50 years old. 2) Educational background: a = technical secondary school or below; b = ju-
nior college; ¢ = undergraduate; d = master degree or above. 3) Income level: a = 10,000
and below; b = 10,000 - 15,000; c = 15,000 - 20,000; d = 20,000 or more. The © in the ta-
ble indicates that there is no significant difference between the levels under this variable.
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Table 3. Difference analysis of teachers’ awareness of gender equality.

A Educational Household
e
§ background income level
. . a>bja>c
Fields of family (©) ©
b>c
Social interrelations a>cgb>c a<ba<ga<ds a<gac<ds
’ b<gb<d b<cgb<d
a>bja>c
Employment a<cga<d;b<c a<ca<d
b>c
Awareness of gender equali a>ba>q a<bac<gacd <ga<d
war gender equaity b>c b<gbed acaa

Note: 1) Age: a = under 30 years old; b = 30 - 40 years old; ¢ = 41 - 50 years old; d = over
50 years old. 2) Educational background: a = technical secondary school or below; b = ju-
nior college; ¢ = undergraduate; d = master degree or above. 3) Income level: a = 10,000
and below; b = 10,000 - 15,000; ¢ = 15,000 - 20,000; d = 20,000 or more. The © in the ta-
ble indicates that there is no significant difference between the levels under this variable.

terms of gender and educational background, except in terms of age. As to age,
teachers under the age of 30 generally have a statistically higher awareness of
gender equality than teachers in other age groups, specifically, significantly higher
than teachers aged 40 to 49 and over in terms of family, than teachers aged 50
and over in terms of social interrelations, and than teachers in other age groups
in terms of employment; teachers aged 30 to 39 also have a higher awareness of
gender equality overall, which is prominently higher than teachers above the age

group, especially higher than teachers aged 40 to 49 in the aspect of family.

3.1.2. Gender Equality Education in Kindergartens and Its Influencing
Factors

The descriptive statistics of gender equality education in kindergartens showed a
score of 3.97 with a standard deviation of 0.39, indicating that on the whole,
gender equality education in kindergartens is at a good level (79.7%) with 10.1%
and 10.2% of kindergartens at the excellent and intermediate level respectively.
As for the variance between the dimensions of gender equality education in
kindergartens, One-Way ANOVA revealed significant differences across the di-
mensions (F (3, 1473) = 230.54,). The Scheffe Test further illustrated that kin-
dergartens scored significantly lower in the dimension of Integration and Pro-
motion (M = 3.48, SD = 0.97) than in the dimensions of Acceptance and Protec-
tion (M = 4.69, SD = 0.40), Support in the Kindergarten (M = 3.91, SD = 0.80)
and Gender Neutrality (M = 3.79, SD = 0.73). There is no remarkable difference
between scores on the dimensions of Support in the Kindergarten and Gender
Neutrality, but both are strikingly lower than that on the dimension of Accep-
tance and Protection. This means that there are significant differences in the

scores on the four dimensions of gender equality education, with the highest
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scores on the Acceptance and Protection dimension and the lowest scores on the
Integration and Promotion dimension.

As can be seen from Table 4, hierarchical regression was employed to analyze
the factors affecting gender equality education in kindergartens. In the multiple
linear regression analysis, gender, age, seniority, educational background, pro-
fessional title, and teachers’ awareness of gender equality were used as the inde-
pendent variables, and gender equality education in kindergartens, the depen-
dent variable. In the first level, the background factors that may affect gender
equality education in kindergartens were included, such as teachers’ gender, age,
seniority, educational background, and professional title; the second level em-
braced the awareness of gender equality among preschool teachers.

According to the results shown in Model 1, Table 4, the background factors
can explain 3% of the variation in the dependent variables of gender equality
education in kindergartens. Besides, teachers’ educational backgrounds have a
distinct positive predictive effect on gender equality education, that is, the more
educated the teachers, the more gender-neutral their education. When teachers’
awareness of gender equality was included in the model, the explained variation
in model 2 increased to 7%, with an R? change of 5% (F-statistic = 6.07). At this
point, the positive predictive effect of teachers’ educational backgrounds on
gender equality education increased. Moreover, awareness of gender equality is
an important positive predictor of gender equality education in kindergartens,
i.e., the higher the teachers’ awareness of gender equality, the more equal and
gender neutral their practice of education.

Table 4. Multi-level regression analysis of influencing factors of gender equality educa-
tion in kindergartens.

Model 1 Model 2
g t B t
Gender -0.01 -0.17 0.01 0.27
Age -0.03 -0.22 0.05 0.34
seniority 0.07 -0.51 -0.06 —-0.45
educational background 0.13 2.56* 0.14 2.77**
professional title 0.03 0.41 -0.01 -0.09
awareness of gender equality 0.23 4.89%*%
R? 0.03 0.07
Adj R? 0.03 0.05
F 2.39% 6.07%%*

* means the probability is less than or equal to 0.05, ** means the probability is less than

or equal to 0.01, and the *** means the probability is less than or equal to 0.001.
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3.2. The Status Quo of Preschoolers’ Gender-Role Development

3.2.1. The Comparative Analysis of Preschoolers’ Gender Traits

The comparison of the gender traits of preschoolers of different sex is shown in
Table 5, which illuminates that boys have enormously more masculine traits (M
= 3.68, SD = 0.64) than feminine ones (M = 1.78, SD = 0.35), while girls’ mascu-
linity is lower (M = 2.48, SD = 0.52) than their femininity (M = 2.93, SD = 0.56).
Additionally, boys are evidently more masculine than girls and observably less
feminine than girls. It is suggested that preschool children primarily possess

gender-specific traits that correspond to their own sex.

3.2.2. The Distribution of Gender Roles of Preschoolers of
Different Sex

The distribution of preschool children’s gender roles is shown in Table 6. It can
be seen that there is a notable difference in the proportion of boys and girls with
androgynous gender traits. The proportion of boys with androgynous traits
(6.7%) is lower than that of girls with androgynous traits (9.2%). Moreover, a
significant difference can be perceived in the proportion of boys and girls with
masculine traits, with a much higher proportion of boys (74.4%) than girls (1%).
Likewise, there are prominent differences in the proportion of boys and girls
with the feminine and undifferentiated gender roles respectively, with the pro-
portion of boys with feminine traits (0.6%) being much lower that of than girls
with feminine traits (77.9%) while the proportion of boys with undifferentiated
gender roles being markedly higher (18.3%) than of girls (11.9%).

3.2.3. The Development and Distribution of Gender Roles of
Preschoolers at Different Ages

Table 7 also implies that there are significant differences in the distribution of
preschool children’s gender roles between different age groups. This is reflected

in the fact that the highest proportion of children in the junior classes is the

Table 5. Difference analysis of children’s gender traits.

Masculine traits Feminine traits
M SD M SD
Boy 3.68 0.64 1.78 0.35
Girl 2.48 0.52 2.93 0.56

Table 6. Distribution of gender role types of children of different genders.

Androgynous Masculine Feminine Undifferentiated
traits traits traits gender
Boy 9.2% 74.4% 77.9% 18.3%
Girl 6.7% 1% 0.6% 11.9%
DOI: 10.4236/ce.2022.1312254 3988 Creative Education
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Table 7. Distribution of gender role types of children at different ages.

Androgynous Masculine Feminine Undifferentiated
traits traits traits gender
Junior class 9.4% 40.4% 32.5% 17.7%
Middle class 7.9% 42.3% 36.5% 13.3%
Senior class 6.2% 40.8% 37.8% 15.2%

masculine type (40.4%), followed by the feminine (32.5%), undifferentiated
(17.7%), and androgynous types (9.4%). In the middle class, the highest propor-
tion of children is the masculine type (42.3%), followed by the feminine (36.5%),
undifferentiated (13.3%), and androgynous types (7.9%). In the senior classes,
the proportion of masculinity is the highest (40.8%), followed by femininity
(37.8%), undifferentiation (15.2%), and androgyny (6.2%). Overall, the distribu-
tion of children’s gender roles tends to be bipolar.

Although there are certain similarities in the distribution trend of gender roles
of preschoolers in the junior, middle and senior classes, the comparison of the
androgynous type among classes notes that the proportions of the androgynous
type vary conspicuously among the junior, middle and senior classes, with the
highest proportion in the junior classes (9.4%) and the lowest one in the senior
classes (6.2%). Furthermore, the proportions of the masculine type in the junior,
middle and senior classes are comparable. However, there are noticeable differ-
ences in the proportion of the feminine and undifferentiated types among the
junior, middle and senior classes, with the highest proportion of the feminine
type in the senior class (37.8%), the lowest proportion of the undifferentiated in
the middle class (13.3%) and the lowest proportion of the feminine (32.5%) and
the highest proportion of the undifferentiated (17.7%) in the junior class.

3.3. The Relationship between Educational Environment in
Kindergartens for Gender Equality and Preschoolers’
Gender Roles

This study suggests that the awareness of gender equality among preschool
teachers significantly and positively predicts their level of gender equality educa-
tion. The overall level of gender equality education of the teachers in one kin-
dergarten can further be used to reflect the level of that kindergarten in terms of
gender equality education. On this basis, kindergartens with scores of gender
education ranking in the top 27% are classified as the high score group, the bot-
tom 27%, as the low score group, and in-between, the average group. The dis-
tribution of children’s gender roles among the different groups is shown in Ta-
ble 8, illustrating that there is no dramatic difference in the distribution of child-
ren’s gender roles among the different levels of gender equality education nor in

the distribution of the different types of gender roles among the three levels.
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Table 8. The relationship between gender equality education in kindergartens and child-
ren’s gender roles.

Androgynous Masculine Feminine  Undifferentiated
traits traits traits gender
Low score group 8.4% 42.1% 33.9% 15.6%
Average group 8.2% 42.1% 35.3% 14.4%
High score group 7.0% 39.3% 37.1% 16.6%

4. Conclusion

4.1 On the Whole, Preschool Teachers’ Awareness of Gender
Equality Is at an Above-Average Level, Varying with Age

This study found, firstly, that teachers” awareness of gender equality was above
the average overall: teachers acquitted themselves well in the areas of family and
social interrelations while badly in the area of employment. Secondly, a teacher’s
gender made little difference in his or her awareness of gender equality, which
may result from the composition of the respondents of this study, with only 12
male teachers (2.4%). Thus, the result was not representative enough and needs
to be further examined. Thirdly, the age of preschool teachers mainly accounted
for their different levels of gender equality awareness, specifically reflected in the
higher awareness of gender equality among young teachers. This fact can be at-
tributed to two factors: first, as society is constantly evolving, younger teachers
are endowed with more opportunities to receive the latest educational ideas and
thus become more open-minded; moreover, the awareness of gender equality
among young teachers has been raised due to social and cultural progress and
the rapid dissemination of ideas such as gender equality. Therefore, in the process
of in-service training, special attention should be paid to older teachers, whose

traditional gender conceptions are likely to be deeply rooted.

4.2. On the Whole, Kindergartens Perform Well in the Education
of Gender Equality while There Is Room for Improvement in
Gender Integration and Promotion

The kindergartens surveyed generally performed well in the education of gender
equality, nearly 80% of whose average scores on gender equality education held a
relatively pretty level. The dimensions with the highest and the lowest scores
were “Acceptance and Protection” and “Integration and Promotion” respective-
ly. “Acceptance and Protection” refers to teachers’ promotion of respect and ac-
ceptance of the differences and individual choices of children of both sexes in
terms of curriculum, classroom interactions, and environment creation. The cur-
riculum and environment creation of the teachers tend to be made explicit and
closely related to their educational aims and teaching programs (Hu et al., 2020).
Besides, the teachers are able to adjust their practices of gender education in a

timely manner, thus scoring higher. The “Integration and Promotion” dimen-
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sion refers to teachers’ attention to avoiding sex-based stratification and segre-
gation and increasing opportunities for intersexual integration or activities in
their daily teaching and living environments. In this dimension, teachers’ sensi-
tivity to gender equality in their daily teaching activities is taken into account,
such as whether they are able to impose educational impact on gender equality
in their daily teaching arrangements spontaneously and silently. Nevertheless,
most teachers are unaware of the possible impact of sex-based separation on
children, and when grouping children for play, they do so by sex for the sake of
convenience. As a result, kindergartens’ educational practices in gender equality

get a relatively low score on the “Integration and Facilitation” dimension.

4.3. Preschool Teachers’ Educational Backgrounds and
Awareness of Gender Equality Distinctly and Positively
Predict the Level of Gender Equality Education in
Kindergartens

According to the study, teachers with a bachelor’s or master’s degree tend to
have a higher level of gender education than those with an associate or bache-
lor’s degree. The possible reasons are as follows. First, the more educated teach-
ers are, the more access they have to a richer and more systematic knowledge
about gender, and the more capable they are to master methods of gender equal-
ity education. Second, it may be credited to the open mind and the relatively
higher level of gender equality awareness of the teachers who are more educated,
so that they can carry out more gender equality education in practice.

Awareness of gender equality is a necessary prerequisite for gender equality
education (Aikman et al., 2011). Teachers with high awareness of gender equali-
ty are more sensitive to gender inequalities, thus they will make a conscious ef-
fort to examine their own words and deeds, and pay more attention to promot-
ing gender equality in the interaction between teachers and children. Addition-
ally, they also possess the capacity to make effective use of teaching resources to
achieve more equal resource distribution and give boys and girls equal oppor-

tunities to participate in learning.

4.4. There Are Gender Differences in the Distribution of Gender
Roles among Preschoolers, Suggesting that Their Gender
Roles Are Still Developing

It can be learned from the study that the masculine gender role is prevalent
among boys, so is the feminine one among girls, which indicates that traditional
gender roles are still prevalent among preschoolers. This may give the credit to
the fact that early childhood is a critical period for gender identity that underlies
the development of gender roles. Young children develop their own gender aware-
ness mainly through observation and imitation, as well as the understanding of
adults’ requirements. As a result, children in early childhood begin to play tradi-
tional gender roles that somehow reflect their gender identities. Moreover, the

proportion of boys with undifferentiated gender roles is significantly higher than
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that of girls while the proportion of boys with androgynous gender roles is ex-
plicitly lower than that of girls, which may be related to the growth law of young
children of different sex. Generally speaking, in early childhood, girls develop
physically, mentally, and cognitively earlier than boys, so girls may have a better
understanding and development of gender roles than boys. The superiority of
girls over boys in the development of the androgynous gender role may also owe
much to the fact that society is more tolerant of girls’ gender role development.

Additionally, a decline in the proportion of children with the androgynous
gender role with the growth of grade is found in the comparison across age
groups. This may be influenced by gender stereotypes, whose influence on social
judgments of young children aged 3 - 6 reaches its greatest extent when they are
around the age of 6. In other words, younger children may not be dramatically
influenced by gender stereotypes. Nonetheless, as they get older, they receive
more information about traditional gender role expectations and thus become
more profoundly influenced, finally developing from initially unwitting incom-
prehension to conscious identification until they develop the desired gender role
behavior.

Although the overall distribution trend is similar across age groups, it is evi-
dent that the proportions of preschool children with androgynous and undiffe-
rentiated gender roles tend to decline with age while the proportion of the femi-
nized increases. In the senior classes, the proportions of masculine and feminine
types are relatively high while the proportions of the androgynous and undiffe-
rentiated are relatively low, suggesting that throughout the preschool period,
preschoolers’ gender roles are in the process of development with full potential
for change. With the enrichment of life experiences and gender education by
preschool teachers and parents, they would have a more flexible command of
gender. Therefore, the development of preschool children’s gender roles should

be dealt with from a developmental perspective.

5. Suggestions

It is recommended to design a graded intervention strategy of gender equality
education for preschoolers from three levels: administrative system, school sys-
tem, and family system, as shown in Figure 1. First, the administrative system,
which mainly involves such relevant agencies as the education administrative
department and All-China Women’s Federation, should play the role of training
on gender equality education for preschool teachers in the school system through
expert guidance and resource integration to create an educational atmosphere of
gender equality for kindergartens. At the same time, through resource integra-
tion, manuals on gender-equal parenting in early childhood can be compiled for
distribution to parents to popularize the importance and specific methods of
gender equality education at the early childhood stage. Second, within the school
system, in order to incorporate education on gender equality into the coopera-

tive education between the kindergarten and the family, kindergartens can help
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Figure 1. Framework for early childhood gender equality education.

parents learn the importance and methods of family education on gender equality
for preschoolers through parent-child activities, family education guidance, re-
source recommendations, etc. Last but not least, within the family system, par-
ents should also take the initiative to recognize the necessity of education on
gender equality and the importance of creating a gender-equal environment at

home.

5.1. Creating a Gender-Equal Environment in Kindergartens So As
to Promote Gender Equality in Society

The individual’s awareness of gender equality underlies gender equality on the
social level, which, in turn, influences individuals’ awareness of social equality.
Teachers’ gender biases in the field of employment will implicitly affect child-
ren’s judgment of their own abilities and the development of early interests.
Kindergarten authorities should make constant efforts to create a gender-equal
environment in kindergartens and raise preschool teachers’ awareness of gender
equality, so as to influence children subtly through their daily activities in kin-
dergartens, thereby contributing to preschool education on gender equality for
children.

5.2. Kindergartens Should Highlight the Issue of Education on
Gender Equality in Family Education Guidance

Preschool teachers not only directly influence the formation and development of
preschoolers’ awareness of gender equality, but also pose indirect influence on
them by endorsing the development of their parents. Guided by the concept of
cooperative education between the kindergarten and the family, kindergarten
should play the leading role in the family education guidance for preschoolers.
As professional educators, preschool teachers should be adept at bridging the
differences in educational philosophies with preschoolers’ parents and promot-
ing scientific and modern educational concepts of gender roles. By providing
parents with apposite gender concepts and ideas about gender equality, and de-
veloping parents’ sensitivity to gender issues, preschool teachers can play their

part in helping parents develop gender-equal parenting attitudes and promote
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the educational practice of gender equality in home education.

5.3. Providing Systematic In-Service Training for Preschool
Teachers on Gender Equality Education for Preschoolers

Preschool teachers have not received systematic learning about “gender equality”
and “preschool education on gender equality”, either in the pre-service or in-
service period. In order to raise awareness of gender equality among preschoo-
lers as well as to make preschool teachers more qualified to play the leading role
in gender equality education, it is necessary to offer teachers adequate and ap-
propriate support for their training and development. The in-service training
system for education on gender equality for teachers can be constructed with the
help of third-party institutions or relevant professional faculty from universities.
In the case of limited resources, the training objects should be targeted specifi-
cally, with the preschool teachers in the middle age group being the optimal
choice since teachers in this age group still have a strong motivation to absorb
new knowledge, certain practical education experience, as well as distinct influ-
ence in kindergarten. Additionally, they can be the pioneering minority to bring

along the majority to practice education on gender equality.
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