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Abstract

Speaking skill among English for Second Language (ESL) students has always
been a concern yet it has been neglected in ESL classrooms. With the in-
creasing integration of technology in the classrooms and the overwhelming
interest of students in social media, it is believed that vlogging, which is a
process of creating vlog, is able to make lessons more engaging and interest-
ing, and even improve students’ speaking skills. This research reviews some
past studies done on the effectiveness of vlogging in speaking skills and they
evidenced that vlogging was indeed effective. However, there is very little re-
search conducted in Malaysia and none was conducted for primary ESL stu-
dents. Therefore, this study aims to explore how much vlogging helps in im-
proving ESL Year 5 students’ speaking performance. A total of 15 students
from a rural primary school were selected through convenience sampling
method. The study was conducted qualitatively and the participants’ vlogs
were analyzed thematically. Based on the data collected, it was found that the
participants show improvement in terms of grammar, content, fluency and
vocabulary but pronunciation was still a challenge for them. Therefore, it is
hoped that this research could serve as a stepping-stone for vlogging being
used as an effective way to improve students’ speaking performance. In con-
clusion, this research proposes a new alternative in teaching speaking during
ESL lessons.

Keywords

Vlogging, Speaking Performance, Primary Students, ESL, Technology-Enhanced
Language Learning

1. Introduction

In this era of globalisation, English as the lingua franca is widely used across the
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globe as a means of verbal and written communication worldwide in different
industries for economic, political and social purposes (Wong & Md Yunus,
2021). In fact, English has transcended beyond practical uses, looking into the
development of creativity (Ismail et al., 2019) that comes with different chal-
lenges such as reader reception (Haja Mohaideen et al., 2020). Speaking is con-
sidered as the most important skill. Due to the high intensity of interactions
among people, there is a tremendous need for one to be able to communicate in
a global language which is English. However, it is complicated for ESL students
whose mother tongue is not English.

Speaking skill has always been a problem to many Malaysian students (Tunku
Mohtar & Swaran Singh, 2015). This problem was proven by a report that claims
that students excelled in written English but failed at interviews (Rodriges, 2006).
Over a decade, the same problem still exists and speaking is still a concern of
many stakeholders as Selan (2021) stated that our school system may produce
students who can write in English but to speak in English is totally different.
This is shown by the decline in the results of EF English Proficiency Index where
Malaysia was placed 9 of 40 countries in 2011, but after a decade, Malaysia is
now positioned in the 28" out of 112 countries (EF Education, 2022). Besides
being a second language user, there are some problems that influence the teach-
ing and learning of speaking. Since teaching and practising are time consuming,
students generally have less involvement in speaking activities and teachers also
less focus on enhancing speaking activities (Mandasari & Aminatun, 2019). On
top of that, some students are reluctant to speak because of their personal emo-
tions such as being afraid of making mistakes and having low confidence to
speak in front of people (Wulandari, 2019). Other challenges that might be faced
while learning speaking are speaking anxiety, limited background knowledge,
low participation and mother tongue use (Tuan & Mai, 2015). When students
encounter these problems, their motivation level would decrease, and hence
speaking appears to be more challenging for them.

Due to the challenges mentioned above, it is significant to implement appro-
priate and suitable teaching techniques in the class in order to improve students’
speaking skill. Therefore, teachers should conduct lessons which are more en-
gaging and interesting to gain students’ interest in learning to speak. Interesting
media can be used to attract and motivate students to increase their confidence
to speak English (Wulandari, 2019). Since the newest students who are also known
as Gen-Z or Net Generation have different characteristics and learning expecta-
tions (Hashim, 2018), the teaching and learning of ESL has experienced major
changes over the decades. As compared to traditional teaching and learning
styles, the role of technology cannot be ignored in an English as Second Lan-
guage (ESL) classroom in this 21st century. Technology is said to have a positive
impact on students’ attitudes towards language teaching and learning as stated
by Govindasamy et al. (2019) where it can be used as a motivational tool for
learners in education. Students are more motivated to learn and have higher

self-confidence and self-esteem as technology allows the students to take control
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over their own learning (Rahmawati et al., 2018).

In this 21* century comes the leading technology innovation used as technol-
ogical media in teaching and learning speaking, which is known as vlog. Ac-
cording to Nada (2021), a vlog combies images, audio, movies and text to per-
sonal reflections, expression of feelings, documentaries and stories. Vlogging,
which refers to the process of recording a vlog, is usually done by vloggers
speaking in front of a camera to share their opinions, thoughts or experiences.
Vlogging is one of effective ways that can be used as a means to improve stu-
dents’ speaking ability because it emphasizes on speaking for its way of commu-
nication (Wulandari, 2019).

Speaking is an important skill to be mastered for the aim of communicating
with the world community or dealing with their studies or professions. However,
there are limited studies that focus on effectiveness of vlogging for primary stu-
dents conducted in Malaysia. Therefore, the research was aimed to identify
whether vlogging helps year 5 students in improving their speaking skills. The
research question is outlined as below:

1) To what extent does vlogging affect Year 5 ESL students’ speaking perfor-
mance?

It is expected to enrich the information on the use of vlogging in learning

speaking or perhaps shed some light on a different way in teaching speaking.

2. Literature Review
2.1. Speaking Skill

Speaking is one of the most important skills that determine one’s proficiency
level yet it is also not an easy skill to learn. Speaking is the ability to use speech to
express or exchange thoughts through a language (Mart, 2012). Therefore, it is
important for students to be able to speak as it allows them to interact with oth-
ers and to express themselves clearly. According to Nunan (1989), speaking is
the use of productive skill that consists of producing systematic verbal utterance
in conveying the meaning.

Despite the importance of speaking, students find it difficult to learn speaking.
Tuan and Mai (2015) stated some factors that could have influenced students’
speaking performance, namely performance conditions which include time,
planning, standard of performance and the amount of support given, affective
factors such as motivation, confidence and anxiety level as well as students’ lis-
tening ability and the feedback received during speaking activities. Another ex-
ternal factor that makes learning speaking difficult is the speaking environment
(Abdul Samat et al., 2019). Speaking environment plays an important role as

students will have more opportunities to speak the language.

2.2. Integration of Technology in Teaching Speaking

Due to the problems faced in learning speaking, technology should be integrated

in the teaching and learning process. The white canvas of language teaching and
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learning has experienced major changes over the decade and emerged into a new
era of education and technology (Pazilah et al., 2019). Technology does not do
magic, but it certainly is a powerful tool that contributes to a positive impact in
education by influencing students” way of learning (Aziz et al., 2019). It has also
been mentioned by Mandasari and Aminatun (2019) that integration of tech-
nology into the teaching and learning process is one of the most effective ways to
improve students’ general performance.

There are a number of benefits discussed by researchers. Integrating technol-
ogy allows teachers to give immediate feedback, promotes interaction through
active participation (Dedo & Hashim, 2019) as well as personalises learning ac-
cording to individual differences (Hashim et al., 2017). Some other advantages
that integrating technology in teaching and learning offers are providing a more
comfortable and convenient learning environment, promoting peer coaching,
enhancing social skills and increasing students” enthusiasm and self-confidence
to learn ESL skills (Abdul Halim & Hashim, 2019).

By bringing in the element of technology which the new generation is great at,
students are given opportunities to have discussion outside the classroom to
form a sense of community. Creating a sense of community in an online envi-
ronment is important because students always do not have enough interactions
with each other in the classroom due to limited time (Abdul Halim & Hashim,
2019). Besides that, a more student-centered learning environment can be created
by integrating technology in the teaching and learning. Student-centered learn-
ing environment needs students to participate and be involved in the learning
process actively (Brandes & Ginnis, 1986). Video blogging, which is commonly
abbreviated as vlogging, is said to encourage self-monitored speaking (Watkins,
2012) where students need to be very clear of what they are doing and take con-

trol over the learning process.

2.3. The Use of Vlogging in Teaching Speaking

Kurniawan and Susanti (2019) noted that most students can only practise Eng-
lish in class which is very limited. Vlogs increases the possibility for students to
practise spoken production skills as recommended by the Common European
Framework Reference for languages (Combe & Codreanu, 2016). It gives stu-
dents an opportunity to use the language in an authentic context of communica-
tion outside the classroom. By using the language frequently, it definitely also
increases students’ confidence in speaking. Besides that, there are more advan-
tages of vlogging that are discussed. Mandasari and Aminatun (2019) conducted
research on vlogging and found that vlogging improves language learning process,
making language learning interesting and also increasing students’ motivation in
learning. On top of that, their research findings reveal that the majority of the
students had better understanding towards English materials.

The bright impact of vlogging could be the results from the process of creating
vlogs. There are chronological steps as suggested by Sun (2009) for implementa-

tion of vlogging in teaching and learning, namely conceptualising, brainstorm-
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ing, articulation, monitoring and evaluating. Students are required to have a
plan on the content of the topic given and brainstorm the content that they want
to deliver. In this step, students are given the autonomy where they can choose
and decide what they want to include in their vlogs. After that, students need to
practise and do rehearsal before recording. In order to improve their speaking
ability, adequate practice is one of the key factors. Students must not only have
enough exposure to the language, but must also be given chances to use the lan-
guage. This is supported by Watkins (2012) where he stated that vlogging increases
students’ talk time and more practice helps them to improve vocabulary and
grammar, reduce shyness and boost their confidence as well as develop fluency.
While practising and recording, students need to monitor their vlogs. They
have to be well aware of the suitability of content and the accuracy. Lastly, eval-
uation of vlogs is carried out. Students may do self-correction as well as ask for
opinions and feedback from their peers or teachers. Based on the feedback given,
students make improvements in their vlogs. Producing vlogs by referring to the

steps above requires students to review and practise again and again.

2.4. Past Related Studies on Vlogging

There has been a lot of research conducted to investigate the effectiveness of
vlogging in improving speaking skills. In most of the past studies, the findings
reveal positive impacts on students’ improvement in speaking skills. There was a
recent research conducted by Nada (2021) to determine the effectiveness of us-
ing vlog towards the improvement of students’ speaking skills through their rec-
orded videos. It adopted quantitative and qualitative data collection methods.
The researcher highlighted a few positive changes in students’ speaking from the
use of vlogging. In the research, more than half of the participants claimed that
the use of vlogs motivated them in learning to speak, increased their academic
performance, gained more opportunities to speak English and created an inter-
active learning environment. In terms of their speaking performance, the par-
ticipants had improved their accuracy and fluency. This research finding is sup-
ported by a quasi-experimental research carried out by Kartini et al. (2021). The
findings clearly showed that participants in control and experiment groups had
different speaking proficiency where the experiment group had a mean score of
60.00 and control group had a mean score of 81.20. The results were evident that
the implementation of vlogging was effective in improving students’ speaking
proficiency.

On top of that, in the research conducted by Marzuki and Nurpahmi (2019),
the researchers found that the use of vlogging had improved students’ speaking
skills in terms of accuracy, pronunciation, grammar and vocabulary. This is in
line with the data collected by Rahmawati et al. (2018). In their research, they
did not only find improvement in speaking skills but also an observable im-
provement of students’ activeness and interest in the learning process. It is also

found that students became more confident in using the language. Despite the
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positive impacts of vlogging, most of the past studies were conducted for sec-
ondary and tertiary students in other countries. Therefore, the researchers in-
tended to see the effectiveness of vlogging in improving speaking performance of

primary school students.

3. Research Method
3.1. Research Design

The study adopted qualitative research to have an in-depth understanding of the
topic. According to Creswell (2012), qualitative research is the best to address a
research problem that the researcher needs to learn more about a central phe-
nomenon through exploration. Rahi (2017) also stated that a qualitative research
method is used to collect in-depth details of a particular topic and it assumes
that a single person represents the group feelings and emotions of a person
which are important to be interpreted. Therefore, it is believed that qualitative
data is more useful in investigating the effectiveness of vlogging in improving
Year 5 students’ speaking performance as the researchers were able to gain per-
sonal information from the participants. The data for this research was obtained
from the vlogs that the participants produced and it was analysed by using the-

matic analysis.

3.2. Participants

The research participants were selected through convenience sampling tech-
nique to enable the researchers to attain responses from the participants in a
cost-effective way (Rahi, 2017). The participants of the research were a total of
15 students who are from a rural Chinese type national school located in Ayer
Hitam in Southern Johor, Malaysia.

The academic performance of the participants was assessed based on school-based
assessment and they were graded according to Performance Level, which is
normally known as Tahap Penguasaan (TP). The Performance Level ranges from
one (the lowest) to six (the highest). The selected participants have mix-ability in
their English proficiency level, but majority of them (9 participants) are in the
intermediate level which is TP 3 and TP 4. Their Performance Level is presented
in Table 1 below.

Table 1. Participants’ performance level.

Performance Level Number of Participants
TP1 0
TP2 2
TP3 4
TP4 5
TP5 4
TP6 0
DOI: 10.4236/ce.2022.132044 703 Creative Education
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Participants with different levels of proficiency were selected to ensure that
there was no bias in the research findings and to figure out whether vlogging
strategy is useful and effective for students with different proficiency levels. Be-
sides that, this group of participants grew up in an entire Chinese speaking en-
vironment. They do not have an English-speaking background at home and
their classmates are all Chinese. The only English exposure they have is during
English lessons at school. Hence, the second reason why they were chosen as the
target participants was because the researchers intended to investigate the effec-

tiveness of vlogging on students from purely Chinese speaking backgrounds.

3.3. Research Instrument

Since this research was conducted qualitatively, audio-visual material was the
instrument used. According to Creswell (2012), audio-visual materials are im-
ages or sounds that researchers collect to help them in understanding the central
phenomenon of the study. In this research, the audio-visual material, which is
the vlogs produced by the participants, is an important source of data for the re-
searchers to identify the effectiveness of vlogging in improving speaking skills.
The participants were requested to record four vlogs in total in two months’
time. The requested amount of time for each vlog is two minutes and the partic-
ipants were allowed to freely share anything they wanted in relation to the topics
given.

The vlogs that the participants produced are solid evidence of their progress
in speaking skill. As mentioned by Parmawati and Inayah (2019), speakers must
pay attention to vocabulary, grammar and pronunciation. Therefore, their vlogs
were being analysed based on a speaking rubrics which was adapted from Watkins
(2012) and Mandasari and Aminatun (2019). There are five main elements to be
emphasised when evaluating the vlogs which are grammar, content, fluency, pro-
nunciation and vocabulary. The evaluative criteria are detailed in Table 2. The
evaluative criteria worked as a determinant of how much the participants’

speaking performance had improved from their first vlog to the last vlog.

3.4. Research Procedure

After problems were identified, the researchers set research objectives and re-
viewed literature. Then, the researchers identified suitable research design, data
collection methods and data analysis methods. Since the participants were
11-year-old primary school students, the parents or guardians of the participants
were requested to fill in the consent letter via Google Form before the research
was conducted. This was to ensure that they were aware that the participants’
faces or speeches might be quoted in the research. As mentioned by Elliott et al.
(1999), researchers must gain informed consent and perform in an ethical manner
such as respect participants’ rights and protect their confidentiality and data. After
getting consent from the parents, the research was carried out for a two-month

period.
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Table 2. Evaluative criteria for vlogging.

Proficiency Area Evaluative Criteria

Grammar Good progress in grammar usage
Occurrence of same grammar mistakes
Students’ ability to learn English

Meaning being discerning by grammar mistakes

Content Reach the requested amount of time

Talk based on the topics given

Fluency Talk smoothly and confidently without interruption such as long
and awkward pauses

Talk spontaneously instead of reading from the script

Pronunciation Consistent pronunciation errors
Predictable pronunciation errors

Pronunciation is hard to understand

Vocabulary Correct and appropriate use of word

Suitable vocabulary for an academic audience

The participants were required to produce four vlogs in total every two weeks.
The vlogs recorded were based on four given topics, namely “My Hobbies”, “My
Favourite Movie and Characters”, “Food” and “A Trip”. The researchers con-
ducted a lesson before the participants recorded each vlog. In each lesson, the
participants were taught on the ways to construct their ideas, tenses used and
possible vocabulary which was related to the topic that they could use in their
vlogs. There were a total of four lessons for four vlogs. The PowerPoint slides, as
shown in Figure 1, were uploaded on Google Classroom for them to refer.

After each lesson, the participants were given one week to brainstorm and
plan their draft. They were required to send their draft, some in the form of a
mind map and some in point form, to the researchers and the researchers gave
feedback based on the draft. The participants might have to add more informa-
tion or correct their grammar mistakes before recording. After the participants
had done recording their vlogs, they had to send their videos to the researchers.
If it was necessary, the researchers gave feedback to the participants again and
they had to record the video once again for better performance. Once the data
was obtained, the researchers analysed and discussed the findings as well as

completed the report.

3.5. Research Analysis

The data obtained were analysed qualitatively using thematic analysis that is a
process of identifying patterns or themes within qualitative data, which organis-
es and represents data in vibrant details (Mihdilescu, 2016). Al-Subaihi and Is-

mail (2020) stated that “an excellent thematic analysis interprets, describes and
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makes a full understanding of the collected data”. For the purpose of this study,
Braun and Clarke’s (2006) six-phase framework for a thematic analysis, which is

shown in Table 3, was used.

Gt

rgnces
app *¥

g5

Adjectives

(a)

Describing Characters

» characteristics
« sfrong / muscular
« funny
« rude
* cheeky / naughty
s brave
* loyal
« smart / wise / intelligent
» do not give up easily

(b)

Figure 1. PowerPoint of the lesson.

Table 3. Braun and Clarke’s (2006) six-phase framework for a thematic analysis.

Step Phase
1 Becoming familiar with the data
2 Generating initial codes
3 Searching for themes
4 Reviewing themes
5 Defining themes
6 Writing-up
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In the first step, the research went through all the vlogs that the participants
created to get familiar with the content. Then, the researchers organised the data
to generate codes after going through the data. The researchers searched for
suitable themes that answer the research questions. The themes were then re-
viewed and defined to ensure that the themes and the data matched. In the last

step, the researchers completed the analysis write up.

4. Findings and Discussion

Grammar, content, fluency, pronunciation and vocabulary were chosen as im-
portant aspects to be evaluated as they play important roles in delivering accu-
rate messages. Correct grammar used in speaking enables the listener to grab the
content spoken more accurately. Content is equally important in vlogging as it
shows participants’ speaking ability if they have sufficient content and are able to
speak for a certain period of time. Then, fluency is one’s smoothness in contin-
uing to speak spontaneously (Herlina, 2014). Pronunciation which refers to the
articulation of words is vital as wrong pronunciation may lead to misunders-
tanding. Lastly, the vocabulary chose in speaking is also important as it enables
the participants to convey messages and listener to understand accurately.
Therefore, based on the vlogs produced by the participants, the results are dis-

cussed in terms of the aspects mentioned above.

4.1. Grammar Mistakes Reduced

Grammar plays an important role in speaking. It is a set of rules that describe the
correct word order as well as the change of word forms (Harmer, 2001). It is no-
ticed that mistakes in sentence structures used by the participants are slightly
increased. Tenses used in explaining the topic is one of the most commonly seen
mistakes. A number of participants did not use correct tenses in some of the
sentences in their vlogs. Subject-verb agreement is another mistake made by
most of the participants. Some of the participants did not add -s behind verbs
after the subject “he”, “she” and “it” whereas some participants used present
tense and past tense wrongly. Some of the grammar mistakes were extracted and
shown in Table 4.

Referring to Table 4, it is shown that tenses and subject-verb agreement mis-
takes were not much found in the last vlogs the students produced. Tenses used
are important as it may change the meaning of the sentence. The most com-
monly used tenses in the vlogs were present tense and past tense. These two
tenses show actions happened in the present and in the past, if it was wrongly
used, confusion or misunderstanding may occur. For example, Participant P5
said “My family and I take the tram ...” which should be “My family and I took
the tram ...” because she was referring to a trip in the past. Although there was
only a word difference, it brings different meanings.

The reduction in grammar mistakes might be due to repetition and practice

that participants did during the process of vlogging. This is in line with the
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Table 4. Grammar mistakes in the first and last vlogs.

Quotes from Participants’ Vlogs

Participant
First Last

P3 “...grandfather will watching (watches) television...” “...took a cruise for (to) see blue tear...”
“Every weekend, my father will play (plays) badminton with me.” “...took a lot of photos are there.”
“...because COVID-19 come in (because of COVID-19)...”

P5 “My mother teach (teaches) me how to...” “When we entered into (entered) the zoo ...”
“Sometimes, I will play (play) duet with...” “... excited to saw (see)...”
“She teach (teaches) ...” “My family and I take (took) the tram ...”
“I like (to) play lego ...” “It is (was) a really great show!”
“Sometimes, my younger brother wi// join (joins) me too!”
“I hope you will enjoy (enjoy) watching...”

P6 “I doing (do) sports...” “My trip is travelling (I travelled) to Melaka.”

“I started doing sports because it was (is) fun.” “We go play (played) at the dinosaur garden ...

“... it was (is) exciting ...”

“We gonna bought (bought) ticket ...”

“I sometimes painting (paint) with my brother, sometimes

painting with my friends.”

statement of Tran and Nguyen (2019) where they mentioned that learners may
master the language in different ways such as doing exercises, listening to audios
or practising speaking on their own or with others. The mistakes found in the
vlogs mostly did not change the meaning of their speech where most of the par-
ticipants’ vlogs were comprehensible. However, it is still important for the par-
ticipants to enhance their grammar such as tenses, prepositions and sentence
structures in order to be able to convey their messages clearly, communicate
freely and talk naturally.

4.2. Content Is Generally Adequate

In terms of content, the participants were required to create a two-minute vlog
for each topic assigned to them. As shown in Table 5, the participants generally
were able to produce vlogs ranging from 1:30 minutes to 3:00 minutes. The
longest over-time vlog lasts for 3:36 minutes, which was produced by Participant
P2, and consisted of plenty of information. Participant P2 shared about his trip
in detail while showing some pictures taken during the trip. He was able to ex-
plain with adjectives and made his vlog richer in terms of content.

According to Rahmah (2018), students need to have some background know-
ledge for their speaking when they want to produce words. All the participants
attended a lesson before planning and recording each vlog, so they were guided
with adequate background knowledge about the content that they were going to
deliver. On top of that, they also drafted their ideas and sent them to the re-
searchers for checking, received feedback and made amendments to ensure that

the content was relatable. Therefore, all of them were able to talk based on the
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Table 5. Time of each vlog produced.

Time (minutes)

Participant
1¢ Vlog 224 Vlog 3% Vlog 4% Vlog
P1 2:01 1:49 1:56 2:07
P2 1:44 2:02 2:32 3:36
P3 1:53 2:07 1:52 1:49
P4 1:28 1:56 1:50 1:44
P5 1:30 3:00 1:51 2:14
P6 2:06 1:48 1:42 1:30
P7 2:08 1:59 1:58 2:38
P8 1:13 1:29 1:34 1:40
P9 1:45 2:10 1:37 1:27
P10 1:27 1:48 1:52 2:50
P11 1:29 1:22 1:36 1:45
P12 1:48 1:58 1:43 1:39
P13 2:05 2:49 2:01 1:56
P14 1:52 2:41 2:13 2:48
P15 2:01 1:56 1:51 1:52

topics given. Basically, they had shared their experiences or views clearly.

Table 5 above shows that 11 participants showed an increase in the length of
vlogs. However, four participants (P6, P8, P9 and P12) did not reach the re-
quired amount of time for their last vlogs. These participants had limited infor-
mation and elaboration was lacking. For example, P6 mentioned “... We visited
a dinosaur park ... saw a lot dinosaurs there, but those are fake ...” She only
talked about where she visited, but did not elaborate more on what she did and
describe the park. Participant P8 had the same issue, he said “... We did some
sightseeing and visited some famous places ...” Participant P8 could have de-

scribed the places they visited and shared any special events in his trip.

4.3. Improvement in Fluency

Fluency should be rioritized when it comes to learning a second language
(Saputro, Tafsirudin, & Farah, 2020). According to Fillmore (1979, as cited in
Moradi & Talebi, 2014), fluency refers to one’s ability to speak at length with lit-
tle pauses, express message coherently, know what to say in appropriate contexts
as well as use the language creatively and imaginatively. There are two types of
fluency, namely cognitive fluency and performance fluency. Segalowitz (2000, as
cited in Shahini & Shahamirian, 2021) defined cognitive fluency as “the efficien-
cy of the operation of the cognitive mechanisms underlying performance” whe-

reas performance fluency is “the observable speech, fluidity and accuracy of the
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original performance”.

It is found that the participants sometimes paused for a long time and also
kept repeating in an attempt to complete the sentence in the first vlogs. They re-
peated certain words or phrases as they doubted their pronunciation as well as
their sentence structure. For instance, Participant P5 paused a few times in her
vlog, such as “I also enjoy play... playing... play lego” and “So these are my ...
these are ... these are the things I like to do.” Participant P10 also had some
pauses and repetitions in his first vlog “and I am no expetion ... expetions ...
expetion (exception)” and “I have been re ... ri ... riding bicycle science ...
since ... since I was five years old”. Besides that, a few participants also remained
silent in some parts of their vlogs and tried to look at their script. This finding is
similar with the research findings by Nehe, Mayuni and Rahmat (2018) where
they found that the participants often made a pause, made repetition of sen-
tences frequently as well as thought to memorise the dialogue.

In the last vlogs the participants created, they had fewer pauses in their last
vlogs and they were able to speak smoothly as they were getting used to the way
of speaking. The slight improvement in fluency in this research is opposite from
the data conducted by Saputro et al. (2020). It is believed that the improvement
in fluency is due to repetition made during vlogging. While planning and re-
cording vlogs, participants practised and repeated for a few times to get the best
vlog they could produce. As supported by Shahini’s and Shahamirian’s (2021)
research, the participants mentioned that repetition played a crucial role in
achieving fluency in speaking. This is in accordance with Harmer’s (2015) find-
ings which he found repetition is important for speaking practice because learn-
ers gain extra chances to try speaking the language, refine their speech and also
gain confidence in what they say. This is also coherent with the findings of this
research, besides being able to speak more fluently, some of the participants also

became more confident when speaking in front of the camera.

4.4. Struggling for Correct Pronunciation

After some practice and a number of recordings, it is still obvious that pronun-
ciation was a challenge for most of the participants. Besides participants who
were good at pronouncing English words (Participant P5, P6, P11, P13 and P14),
improvement was hardly observed from other participants’ vlogs. Among the
pronunciation mistakes made by the participants, the confusion between /r/ and
/1/ is the most serious where they tended to pronounce /r/ as /l/. Regardless of
the position of the /r/ sound, initial, medial or final position, some participants
always pronounced it as /l/. This is not surprising as Wan Ibrahim, Kamarudin
and Ramachandran (2007) had noted that most Chinese students who learn
English have problems in differentiating the /r/ and /1/ sounds. Some words that
were pronounced wrongly by participants are shown in Table 6.

Apart from failing to pronounce /r/ sound, some participants had other prob-
lems in pronunciation such as adding or removing /s/ sound in the final position

and pronouncing words with three or more syllables. Table 7 displays some
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wrong pronunciations made by the participants.

There was especially one participant P3 who had difficulties in pronouncing
words. He seemed to use a lot of effort to complete even a sentence, yet, some-
times it was still not understandable. Most of his pronunciation mistakes were in
the final position. Table 8 below shows pronunciation mistakes done repeatedly
by Participant P3 throughout the four vlogs.

It was very noticeable that Participant P3 tried very hard in pronouncing the
words correctly and he took it seriously. However, it seemed that he was quite
pressured to speak or to utter the words correctly. Pronunciation was considered
a major issue for the majority of the participants. In order to help the partici-
pants to speak at ease, pronunciation was definitely one of the obstacles that
needs to be overcome. Abdul Aziz and Kashinathan (2021) also suggested pro-
viding activities that enhance students” pronunciation as it could help to reduce

their fear of mispronouncing unfamiliar words.

4.5. Appropriate Vocabulary Used

The vocabulary used were mostly appropriate in the last vlogs the participants

Table 6. Words with /r/ that are mispronounced by participants.

Participant Word Correct Pronunciation  Participants’ Pronunciation
P1 parents /'pearant/ /'pealont/
sorry /'sori/ /"soli/
P3 . .
eyebrow /"atbrav/ /"aiblav/
during /'djoariy/ /' djualin/
P7 reading /'ri:dim/ /'li:dm/
storybook /'sto:ribuk/ /'sto:libuk/

Table 7. Other mispronunciation made by participants.

Word Correct Pronunciation Participants’ Pronunciation
comics /" komiks/ /" komik/
because /bt 'koz/ /br'ke/
character /'keerakta(r)/ /'karakta/
favourite /' fervortt/ /' feevoroat/
interesting /'ntrastin/ /'intorastiy/

Table 8. Pronunciation mistakes done by Participant P3.

Word Correct Pronunciation  Participant P3’s Pronunciation
am /om/ /on/
share [fear/ [fa:/
watch [wotf/ /waks/
home /havm/ /hol/
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created. Before each vlog was recorded, a lesson about grammar, content and
vocabulary of the topic was conducted to ensure that the participants had
enough background knowledge regarding the topic. The participants were also
advised to jot down vocabulary that they might use in their vlogs. Therefore, it is
found that the participants mostly referred to the PowerPoint slides given to
look for suitable vocabulary to use in their vlogs. This clearly proved that suffi-
cient guidance and background knowledge were equally important for students
to improve in speaking performance. This is supported by Tuan & Mai (2015)
where they mentioned that lack of background knowledge is one of the factors
that make it challenging to select appropriate vocabulary.

However, there were still times when the participants did not know some
words in English. Therefore, the researchers observed that some participants
tended to look up words or directly translate words on the internet via Google
translate or other applications. The incorrect vocabulary used is presented in
Table 9 below. It was indeed a positive sign where participants were willing to
take the initiative to look up words, but it also created another problem in speak-
ing due to the confusion of parts of speech. The parts of speech of some vocabu-
lary used by participants in the sentences were incorrect because they simply
searched for direct translation and did not pay attention to the parts of speech.

According to Rahmah (2018), being clear with parts of speech improves stu-
dents’ speaking ability, enriches their vocabulary and also helps them to com-
municate effectively. Despite the confusion on parts of speech, viewers basically

are still able to understand the message that they want to deliver.

5. Conclusion

Speaking skill in sight of ESL students is challenging despite its importance.
Hence, the research was conducted to identify whether vlogging helps year 5
students in improving their speaking skills. Based on the findings, it can be con-
cluded that vlogging can be implemented in teaching and learning speaking for
primary school students as this research shows that improvement is seen from
students’ first to their last vlogs. Teachers are recommended to teach speaking
by integrating vlogging, asking students to create their own vlogs as in the
process of producing vlogs, they have adequate time to practise to improve their
speaking skills. To optimise the use of vlogging, teachers can also divide students

into pairs or groups to allow them to have discussion and review their vlogs.

Table 9. Incorrect vocabulary used by participants.

Participant Incorrect Correct

“...and beautiful painti
P7 and many beatttil painting ... and many beautiful paintings.”

pictures.”

P13 “Painting can relax me.” “Painting is relaxing”

«

“... and wide my imagination.” ... and expand my imagination.”
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Hence, vlogging does not only improve students’ speaking skills but also boost
their confidence and motivation. However, teachers must allocate enough time
for students to complete a vlog and provide guidance along the journey of
creating a vlog.

For students who would like to use vlogging to improve speaking perfor-
mance, it is suggested that they should watch a lot of vlogs that other vloggers
created to get an idea and learn how they arrange the flow, plan and deliver the
content as well as edit vlogs. In addition, students should also draft their ideas
and get familiar with the key points to be mentioned in vlogs. In order to really
learn from vlogging, students are strongly advised to get assistance from teach-
ers. They should send their draft and vlogs to their teachers to check in order to
avoid mistakes and learn from their mistakes.

For future research, researchers could conduct this research by dividing the
participants into groups according to their proficiency level as well as providing
them different amounts of guidance and having different requirements from
them. It is because some weak students who have very low proficiency level
found it very difficult to speak for a longer period. They might need more time
to create a vlog which may be shorter than intermediate or high proficiency level
students. Therefore, it would be more helpful if the research is differentiated ac-
cording to proficiency level to be helpful to the students. Besides that, it is rec-
ommended that researchers inquire more on teachers’ points of views such as
challenges in implementing vlogging or students’ performance in the lessons so

as to have another side of findings that can be discussed.
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