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Abstract

The presence of qualified teachers in the Education scenario ensures that the
targeted academic achievement is duly met at primary school level. Thus, it is
vital that Malaysian English teachers are aware of their self-efficacy that pro-
jects their inner motivation, behaviour and social planning in order to achieve
academic excellence among pupils. The aim of this study is to mainly focus
upon primary school teachers’ self-efficacy and the effect on English forma-
tive-reading assessment of pupils. In this study, a quantitative research method
has been used. About 30 samples were selected mainly from primary school
English teachers in a school in Selangor and 90 Year 5 pupils were selected
randomly. Teacher self-efficacy questionnaires for teachers were utilised to
collect data and to analyse pupils’ reading achievement and their formative
reading assessment marks were used. Pearson Correlation and Multiple Re-
gressions were used in analysing the collected data. The findings suggested
that teachers with higher self-efficacy are more likely to be motivated and
committed to ensure better reading achievement among pupils. The discus-
sion of the results pertaining to the findings as well as recommendations and
limitations are provided for future research.

Keywords

Assessment, Correlation, Malaysian Primary School Students, Reading
Assessment, Teacher Efficacy

1. Introduction

The present condition within the education world revolves around constant new

directives that may seem very demanding to many who are serving interminably
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and loyally. Nevertheless, the constant change in the education system may chal-
lenge teachers’ self-efficacy. Job-satisfied teachers may work towards delivering
their best performance by managing, organizing, and performing specific tasks
at the highest excellence, even when students’ academic performance may not fit
the effort spent (Gkolia et al., 2014). This is because teacher efficacy is directly
linked to one’s personal motivation to execute positive plans to ensure pupils
achieve targeted goals. Their self-efficacy enables them to implement new strate-
gies within their teaching zone to ensure students develop and produce positive
academic achievement (Katz, Dack, Malloy, & Ontario Principals’ Council, 2018).
Meanwhile, Bandura (2002) explains that a high-level efficacy among teachers
ensures their ability to execute actions according to the plans of ensuring certain
goals that are met. Besides that, a high level of efficacy among teachers projects a
positive outlook towards everything, especially in terms of having good two-way
communication with students. They are also more accepting and are capable of
new methods and techniques to ensure goals are met. These teachers also will
adhere to new ever-changing rules in the execution of the plans by the Education
Ministry to ensure better achievement among pupils.

This scenario reflects the present global situation since teachers adapt to
teaching online, inducing creativity in teaching methods. In the past, the teach-
ers were merely teaching physically in the classroom.

Presently due to the pandemic outburst teachers adhered to the Malaysian
Education Plan to fully conduct online lessons from March - August 2020, then
June - November 2021. According to Gul (2014), students need to be taught ad-
ditional skills such as decision making, being analytical, having a balanced
mindset, to ensure students are capable to strive both during academic and in
professional life. To meet these phases in students’ life, teachers should be aware
of self-efficacy for the pursuit to complete the given tasks successfully. Teachers
would be able to ensure better academic results among pupils. According to Ban-
dura (1977), improved teacher self-efficacy results in enhanced teacher mental
health and job satisfaction as well as students’ academic results. Based upon the
above-mentioned points, this study was conducted to identify the impact of
teacher self-efficacy on the primary pupils’ achievement in formative reading
assessment.

Many teachers are not aware of their self-efficacy skills (Barni et al., 2019),
causing pupils’ state of lagging far behind since teachers do not attempt to apply
new teaching strategies, especially when there are obvious low achievers among
pupils. This study explored the impacts of teacher self-efficacy on pupils’ English
reading achievement. As such, this study was structured based upon three hy-
potheses:

HI: There is a significant relationship between teacher self-efficacy and pupils’
formative reading assessment.

H2: There is a significant relationship between teacher self-efficacy belief re-

garding pupils’ engagement and pupils’ formative reading assessment.
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H3: There is a significant relationship between teacher self-efficacy belief re-

garding instructional strategies and pupils’ formative reading assessment.

2. Literature Review

2.1. Self-Efficacy and Its Components in Social Cognitive Theory

The idea of self-efficacy was introduced by Bandura through his social-cognitive
theory of behavioural change where an individual’s aspiration to achieve a cer-
tain level of achievement and success is identified as self-efficacy (Bandura, 1977).
According to social cognitive theory, it is a channel that contributes to deci-
sion-making to intentionally follow to meet targeted success or outcome. In a
scenario whereby teachers are motivated to create necessary teaching materials
for a lesson to ensure pupils’ understanding towards better lessons displays teach-
ers’ perception of self-efficacy in producing targeted results. Thus, beliefs of
self-efficacy simply explain the plans that teachers make and execute about their
teaching behaviour to ensure certain targets are made. Teachers who possess
better self-efficacy ensure their capacity to withstand distressful moments, en-
suring their thoughts are productive and attaining the desired objective and
outcome. High self-efficacy encourages human accomplishment and personal
well-being (Bandura, 1994). People with high affirmation in their own capacity
will address difficult tasks with a positive outlook, which is to master the chal-
lenges ahead, instead of avoiding them. Additionally, it can be said that teachers
of high self-efficacy in a school are a productive asset as they would strive and go
the extra mile to ensure desired aspirations of an institution are met.

Bandura (1977) lists 4 main sources of influence of self-efficacy which are vital
for teachers: 1) personal experience, 2) vicarious experience, 3) social persuasion
or positive encouragement and appraisal, and 4) physiological and emotional
behaviours. In personal experience, teachers share their experiences which then
become personal accomplishments (or personal efficacy), which requires sus-
tained efforts needed after many trials and tribulations. A person with easy suc-
cess would be discouraged when faced with problems, unlike a stronger individ-
ual growth that reflects his strength (Bandura, 1977). Secondly, the vicarious ex-
perience which is the ability to learn from others’ experiences. This ability to
model after others, especially the success of others helps build towards a positive
attitude and encourages better performance. Thirdly, the combination of social
persuasion, positive encouragement, and appraisal also helps encourage better
performance. As such, encouragement, support, and recognition from the ad-
ministrator as well as society are likely to boost confidence, thus helping teachers
to project a positive attitude towards self-efficacy. Finally, the fourth aspect is the
physiological and emotional behaviours where a confident and energetic person
will display positive outcomes while a pessimistic and negative opinionated in-
dividual will produce negative results (Bandura, 1977). In the case of teachers,
academic qualification does not ensure excellence but confidence will boost their

strategies that ensure academic achievement. Accumulated experience helps plan
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towards improved teaching methods and techniques in delivering better lessons

in the classroom.

2.2. Relation between Teacher Efficacy and Academic Achievement

Numerous studies mainly reiterate Bandura’s proposition that efficacy beliefs
motivate individual planning towards better performance to achieve targeted
goals (Mabhler et al., 2018; Dari et al.,, 2021; Aytag, 2021). In fact, there is evi-
dence that teacher efficacy is directly linked to academic achievement and a high
level of teacher efficacy fosters better academic achievement among students.
Kim and Seo’s (2018) research on 4130 teachers, support the correlation between
teacher efficacy and academic achievement. They find that the mean relationship
between teacher efficacy and students’ academic achievement is significant. Ali-
bakhshi et al. (2020) confirmed that teachers’ self-efficacy significantly contrib-
uted to students’ academic achievement, especially speaking because teachers
with high efficacy held positive attitudes and worked to ensure friendly rela-
tionships with students. In another research using data gained from teacher in-
terviews and questionnaire responses, Bal-Tastan et al. (2018) look into the im-
pacts of teacher efficacy on students’ motivation on academic performance, par-
ticularly science education in secondary schools in Iran and Russia.

The findings supported the idea that there are significant impacts of teacher
self-efficacy and motivation on academic achievement in science education. In
another direction, it was found that teachers with high efficacy levels also dem-
onstrate a high level of creativity during challenging times. Cayirdag (2017) and
Li et al. (2017) show highly-motivated teachers to help inculcate creativity among
their students, thus indicating that proactive teachers not only display high effi-
cacy but innovate teaching materials to ensure their students’ achievement.
Mahasneh and Alwan (2018) investigated the effects of project-based learning on
trainee teachers’ self-efficacy and achievement where they are more active, crea-
tive, and focused, leading towards more active student participation and better

academic performance.

2.3. Malaysian Primary School Reading Assessment

The Ministry of Education Malaysia (MOE) in the Malaysian Education Blue-
print 2013-2025, has outlined methods to assess pupils’ language ability where
the most important areas of language learning are evaluated and measured. The
four language skills in English (Listening, Speaking, Reading, and Writing) are
taught and assessed periodically to ensure pupils’ progress is recorded for as-
sessment. These skills are blended in the lesson and taught separately where each
is combined into the areas of the lesson taught. At the end of the lesson, pupils
will communicate, by not only conversing and listening to each other but also
responding to one another by writing messages and letters. This combined ap-
proach in assessing language use and competence gives the pupils the freedom of

space to demonstrate their communicative ability. MOE strongly believes pupils
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should be graded for their use of language, instead of mere grading of written
examinations. Lim et al. (2018) validate the assessment procedures planned by
MOE that provide thorough and consistent information regarding the pupils
reading progress, others are looking at unachieved reading objectives when stu-
dents read literature Mohaideen et al. (2020), thus challenging the validity of
such assessment. Teachers administered planned assessments should be able to
document the pupils’ strengths and weaknesses, which in return would help the
teachers with the necessary strategies to guide the pupils for better achievement.
Sidhu, Kaur and Chi (2018) suggested that teachers are aware of the method of
assessment and with a lack of knowledge regarding the method of assessment
can be coached over time. In general, all the study shows that primary school

teachers are aware of the present reading assessment method.

3. Methodology
3.1. Research Design

Data collection, data analysis, and report writing are the main procedures in re-
search design Creswell (2012). The study was carried out using the quantitative
research method to derive the necessary data pertaining to teacher efficacy and
pupils reading achievement. There is one dependent variable which pupils read
formative assessment scores and 2 dependent variables. A quantitative research
design was adopted for this study as it allows better representation to derive the
necessary data Creswell (2012). Thus, the research design of this study will help
meet the main objective of this study which is a correlational study that relates

two variables between teachers’ self-efficacy and pupils’ reading achievement.

3.2. Population and Sample

The population of this study includes male and female primary teachers as well
as male and female Year 5 pupils of a school in Selangor, Malaysia. 30 teachers
(M = 6; F = 24) were selected while 90 pupils were selected as participants. 3 pu-
pils were assigned to 1 teacher to tabulate the former’s reading achievement as
suggested by Creswell (2014) where educational research such as this only re-
quires approximately 30 participants for a correlational study that relates vari-
ables.

From the 30 teacher samples, 13 of them were between the age of 31 - 26 years
old and 10 between the ages of 42 - 47. As indicated in Table 1, only 5 teachers
are considered novice teachers (age between 25 - 30) and 2 between the ages of
48 - 53 years old.

Meanwhile Table 2 indicates the respondents’ teaching English experience in
primary schools. The majority of the respondents (43.3%) have 11 - 20 years of
experience in teaching English in primary schools, while 10% have less than 10
years of teaching experience. A longer experience ensures teachers with certain
confirmed classroom practices and experiences that support increased reading

achievement among pupils.
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Table 1. Frequency and percentage of the teachers age.

Age Frequency Percentage
25-30 5 16%
31-36 13 43%
37-42 10 33%

43 -48 1 4%
49 - 54 1 4%
Total 30 100

Table 2. Frequency and percentage of the teachers’ experience.

Teaching Experience Frequency Percentage
1-10 years 3 10.0
11 - 20 years 13 43.3
21 - 30 years 13 43.3
More than 30 years 1 3.3
Total 30 100.0

3.3. Research Instrument

Tschannen-Moran and Hoy’s (2001) The Teacher Self-efficacy Scale (TSES) was
used for this study since it enables effective data collection of teacher self-efficacy
(Shahzad & Naureen, 2017; Chen & Yang, 2019; Barni et al., 2019). Different ex-
perts were referred in order to validate the instrument; their suggestions were
then taken into consideration before using the instrument. There are three sub-
scales and 24 questions in this questionnaire, which are distributed to answer
aspects regarding classroom management (8 questions), instructional strategies
(8 questions) and student engagement (8 questions) in relation to teacher
self-efficacy. Instead of employing a 9-points Likert scale, which are mainly made
up of Nothing, Very Little, Some Influence, Quite a Bit, and A Great Deal, the
adopted version used a 5-points Likert scale from 1 - Nothing to 5 - A great Deal
to help respondents answer easily. The overall reliability (Cronbach Alpha) of

the instrument was .94.

3.4. Data Collection Procedure and Data Collection Analysis

Data were collected through survey as well as from each teacher’s scores on the
TSES survey. The survey data represents the teachers’ score on the short version
of the Teacher’s Sense of Efficacy Scale. The short form was chosen because re-
spondents were teachers in service (T'schannen-Moran et al., 1998). Due to the
current pandemic situation, participants answered the instrument through
Google Form. The participants took approximately 3 - 5 minutes to complete at

their own time and space. In order to derive the reading assessment score of the
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pupils, the teachers gave the scores of the reading achievement of the second as-
sessment conducted in the month of October.

In order to analyse the data, IBM SPSS (version 26) was utilized to calculate
the Pearson correlation coefficient and multiple regression to test on the hy-
potheses.

4. Analysis and Discussion

This section is divided in order to answer the research objective (to explore the
impacts of teacher self-efficacy on pupils’ English reading achievement) and to
test the three hypotheses:

H1I: There is a significant relationship between teacher self-efficacy and pupils’
formative reading assessment.

H2: There is a significant relationship between teacher self-efficacy belief re-
garding pupils’ engagement and pupils formative reading assessment.

H3: There is a significant relationship between teacher self-efficacy belief re-

garding instructional strategies and pupils’ formative reading assessment.

4.1. Teacher Self-Efficacy and Pupils Reading Assessment
Achievement

Table 3 clearly reflects the overall mean score and standard deviation of the
teacher’s self-efficacy. The means score 3.83 (SD = .747) indicates positive percep-
tions of the respondents about teacher self-efficacy. Teachers with self-efficacy are
teachers who are motivated and are always planning lessons creatively to cater to
the needs of the pupil’s learning ability.

The overall findings obtained from this research show that there is a positive
relationship between teacher self-efficacy and pupils’ reading assessment achieve-
ment. This shows that the previous findings by other researchers are on par with
this study. The findings simply translate that the higher the teachers ‘self-efficacy
the better the pupils will achieve in reading assessment. The positive nuances
portrayed by the teachers will have a positive outcome from the pupils. The find-
ings also support the idea that there is a positive correlation between the de-
pendent and independent variables, which accepts the first hypothesis as sug-
gested in this study: There is a significant relationship between teacher self-efficacy
(TSE) and pupils’ reading assessment achievement. In a study conducted by
Tschannen & Woolfolk (2001) among 410 teachers have concluded that the in-
strument is valid to assess efficacy among teachers. Thus, the above findings of
this study support the idea that there is a positive correlation between teacher

self-efficacy and formative reading assessment achievement.

Table 3. Overall perception of teachers regarding self-efficacy.

Descriptive Statistics Mean Std. Deviation
Feedback of the respondents about Self-efficacy 3.83 .747
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4.2. Relationships between Teacher Self-Efficacy Belief Regarding
Pupils’ Engagement and Pupils Reading Assessment
Achievement

Table 4 shows the correlation between teacher self-efficacy and reading assess-
ment achievement of the pupils. There is a positive relationship between teacher
self-efficacy (M = 3.83, SD =.747) and pupils reading achievement (M = 4.01, SD
=.772), r = .333, p<.05, n = 30. The results show that there is a correlation (.333)
between teacher self-efficacy and reading assessment achievement of the pupils.
This clearly proves that teachers who are motivated will be proactive in planning
lessons that will ensure better reading assessment achievement among pupils.

Self-efficacy is about planning and executing positive tasks to derive expected
outcomes. Highly motivated teachers project a high form of self-efficacy, thus
influencing their individual performances. Composed, controlled and good at
problem solving teachers are better at guiding pupils when they do not meet the
required passing marks. As teachers are confident, they also impart the confi-
dence to the other teachers as well as their pupils.

In reference to the first hypothesis of this study, which is to see the relation
between teacher’s self-efficacy and pupils reading assessment achievement, many
findings have proven that there is positive correlation (Shahzad & Naureen,
2017; Bal-Tastan et al., 2018). Thus, supporting the findings of this study par-
ticularly the positive correlation between teacher’s self-efficacy and reading as-
sessment achievement. T'schannen & Woolfolk (2001) further supported that the
findings in their study reflected teacher’s abilities to ensure the pupils achieve

the particular goal set particularly among pupils who are low achievers

4.3. Relationship between Teacher Self-Efficacy Belief Regarding
Pupils’ Engagement and Pupils Reading Assessment
Achievement

This research was able to prove the hypothesis that there is a significant rela-
tionship between teacher self-efficacy regarding pupils’ engagement and pupils’

reading assessment achievement. Table 5 explains the correlation between

Table 4. Correlation between teacher self-efficacy and pupils reading assessment achievement.

Variable N M SD Sig. (2-tailed) R
Teachers Self efficacy 30 3.83 747 .072 .333
Pupils Assessment achievement 90 4.01 772

Table 5. Correlation between teacher self-efficacy belief regarding pupils’ engagement
and pupils reading assessment achievement.

Variable N M SD Sig. (2-tailed) R
Teachers Self efficacy regarding
30 3.53 .860 .167 259
engagement
Pupils Assessment achievement 90 4.01 772
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teacher self-efficacy belief regarding pupils’ engagement and pupils reading as-
sessment achievement. There is a positive relationship between teacher self-efficacy
(M = 3.53, SD = .860) and reading assessment achievement (M = 4.01, SD =.772), r
=.259, p < .05, n = 30. The results convey the idea that there is a correlation
(.259) between teacher self-efficacy belief regarding pupils’ engagement and pu-
pils reading assessment achievement.

Table 6 clearly shows that there is a positive and significant correlation be-
tween both variables. Teachers will have to plan reading lessons that are atten-
tion engaging especially among primary pupils. The reading lesson should have
a variety of activities such as a reading aloud session, questions and answer ses-
sion to ensure pupils are engaged in the session. Besides that, teachers also
should incorporate individual and group work during the reading lesson. This is
to ensure pupils participate actively in the lesson, by doing so pupils will be able
to learn to read English better.

Hashim et al. (2018) in a study revealed that many types of learning reading
strategies were applied by undergraduates to learn English. These strategies are
adopted by learners to ensure they will be able to communicate and use the lan-
guage proficiently. The quantitative study among 10 respondents was conducted
among adult learners. In the context of young learners such as in primary schools,
English teachers play an important role to introduce the variety of strategies to
allow the learners the opportunity to be aware of the variety of strategies that can
be applied to master the language at a younger age. As young learners are keen
to use different strategies in combination, teachers should identify the factors
that influence the strategy used by their pupils as suggested by Sani and Ismail
(2021). Thus, Tschannen & Woolfolk (2001) stated that higher efficacy among
teachers enables them to be more supportive and does not criticize pupils’
shortcomings especially when mistakes are made. Teachers would apply appro-
priate instructional strategies to help the low achievers and will always use posi-
tive strategies such as praises and rewards to ensure pupils do well.

This study also explains that teachers will try to motivate the most difficult
pupils in the class to achieve the desired target, provided they are not having any
learning disabilities such as autism, dyscalculia, dyslexia or any other form of
learning difficulties. Thus, it is safe to state that the experiences throughout the
research confirms the idea that teacher self-efficacy has significant positive in-

fluence on pupils’ reading achievement.

Table 6. Correlation between teacher self-efficacy belief regarding instructional strategies
and pupils reading assessment achievement.

Variable N M SD  Sig. (2-tailed) R
Teachers Self efficacy regarding
. . , 30 4.13 937 .576 .106
instructional strategies
Pupils Assessment achievement 90 4.01 772
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4.4. Relationship between Teacher Self-Efficacy Belief Regarding
Instructional Strategies and Pupils’ Reading Assessment
Achievement

In order to prove the third hypothesis, which is There is a significant relation-
ship between teacher self-efficacy belief regarding instructional strategies and
pupils’ reading assessment achievement, Table 6 explains the relationship be-
tween teacher self-efficacy belief regarding instructional strategies and pupils’
reading assessment achievement. There is a positive relationship between in-
structional strategies of teacher self-efficacy beliefs (M = 4.13, SD = .937) and
pupils’ reading assessment achievement (M = 4.01, SD = .772), r = .106, p < .05,
n = 30.

The results show that there is a correlation (.106) between the two variables.
Teachers with high self-efficacy will work towards implementing alternative in-
structional strategies to ensure better reading achievement among the pupils.
Teachers will plan better reading lessons as a preparation for pupils to achieve
better in assessment.

The findings also showed that teachers with self-efficacy will strife to improve
the achievement of the pupils. Teachers with more self-efficacy will work di-
rectly to improve the achievement of the pupils. Teachers will be observant of
their pupils through their observation in the classroom. All such criteria clearly
state that teacher self-efficacy has greater impact in the development of the pupils.

This positive correlation proves Tschannen & Woolfolk (2001) idea that higher
efficacy teachers will have greater level of planning and organization as well as
be open to new ideas and they are willing to experiment any new suggestion to
ensure academic excellence among the pupils. Teachers will plan for example
game-based learning sessions during English lessons to ensure pupils are moti-
vated and enjoy learning English the fun way. Moreover, English lessons in pri-
mary school should be filled with a variety of language games to ensure more ac-
tive, energetic, enjoyable, student-centred learning takes place as suggested by
Rajendran et al. (2019) in a study which involved pupils from a rural area in
Melaka.

5. Conclusion and Recommendations

This research showed a significant positive relationship between teacher self-efficacy
and the pupils’ reading assessment achievement. Teachers’ clear portrayal of a
high level of efficacy encourages pupils to strive better, causing better results,
particularly in pupils reading assessment. Not only these teachers would go
through great lengths to understand the root cause of their pupils’ inability to
read well, but also apply necessary interventions to upgrade the pupils’ reading
ability. Besides that, in a study, it revealed that reading lessons are important to
further enable pupils to write better, so reading activities should be conducted
well at primary level as reading influences writing. Although numerous studies

have reflected teacher self-efficacy beliefs on academic achievement, perform-

DOI: 10.4236/ce.2022.132029

500 Creative Education


https://doi.org/10.4236/ce.2022.132029

M. Sandaraj, H. Hashim

ance and success of the students in their educational results which involves older
students and higher learning institutions, more studies should proceed at under-
standing the correlation of teachers’ self-efficacy and English reading achieve-
ment among the lower primary pupils of Year 1 to Year 3. Since this study was
unable to physically meet the respondents due to the pandemic where it could
have been expanded to include the lower-level primary teachers who endure
more challenges, future research may also look into expanding on both private
and public learning institutions.

This research also sees the relevance of suggesting a list of recommendations.
For one, there should be more training programmes for the teachers to improve
their personal level of self-efficacy. This would allow the teachers to impart the
same knowledge unto their pupils once they are in service. Besides that, the Edu-
cation Ministry should select only candidates who have passed pre-entry exami-
nation as a selection prerequisite. This would help filter candidates who choose a
teaching career as an easy option to enter into tertiary education. The candidates
should be chosen, because they are passionate about the career. This would help
instil and sustain the desire to stay as highly motivated teachers naturally, who
would have high confidence in teaching abilities particularly teaching English.
Highly motivated teachers will look into any given directives to attend courses
suggested by The Ministry of Education for upgrading as an opportunity to ex-
change views, share thoughts, expand knowledge and experiences to teach Eng-
lish in the 21st century better aside from upgrading their personal English com-
petency. Most importantly, the Education Ministry should plan and organize
any directives well, to ensure the in-service teachers do not feel pressured and
unmotivated to perform their teaching duty well. More emphasis should be
given for teaching than other secondary duties.

At the school administration level, scaffolding and necessary support should
be given all the time. Teachers should always have a mentor, a senior and ex-
perienced teacher to guide and share their experiences. Besides that, using tech-
nology enhances better English learning particularly among primary school
learners, thus teachers who would require assistance to handle digital tools need
mentor to assist. Every teacher should be given an opportunity to exhibit their
talent. They should be assigned to exhibit their capacity handling challenging
responsibilities. This would allow them to introduce routines in the school
monitored by them. School routines will ensure all the pupils participate actively
to learn the English language actively. This will ensure effort and enthusiasm, as
well as motivation to be an excellent teacher with high efficacy to complete given
work. Constant group training among the teachers will also fuel proactive collec-
tive behaviours, feelings, thoughts, and motivations, since collective efficacy is a
social resource that does not get reduced by its use and only encourages better
performances in the future, especially mentor assistance for teachers who are in
need of help and assistance. Helping and guiding from the early stages of the

service would encourage new teachers in the service to perform better and help
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create a valuable support system in the coming years of challenging tenure as a

teacher.
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