X/
%®

Scientific

CA

R h
%0, Begearch

L)

Creative Education, 2019, 10, 1802-1812
http://www.scirp.org/journal/ce

ISSN Online: 2151-4771

ISSN Print: 2151-4755

The Implementation of Transition Programme
for Students with Learning Disabilities in

Malaysia

Mohd Syazwan Zainal, Harwati Hashim

Faculty of Education, Universiti Kebangsaan Malaysia, Bandar Baru Bangi, Malaysia

Email: syazwanzainal@ukm.edu.my

How to cite this paper: Zainal, M. S., &
Hashim, H. (2019). The Implementation of
Transition Programme for Students with
Learning Disabilities in Malaysia. Creative
Education, 10, 1802-1812.
https://doi.org/10.4236/ce.2019.108129

Received: May 27, 2019
Accepted: August 4, 2019
Published: August 7, 2019

Copyright © 2019 by author(s) and
Scientific Research Publishing Inc.

This work is licensed under the Creative
Commons Attribution International
License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

Abstract

This case study was conducted to look into the implementation of transition
programme for students with learning disabilities in the special education in-
tegration programmes. This study employed qualitative research design in-
volving three special education teachers in a school located in a city in Malay-
sia and data were obtained through interviews. The findings show that a suc-
cessful transition programme in the school covers various levels. Vocational
training is also provided to pupils to prepare them for career training. This
study also found that there is a cooperative relationship between school ad-
ministrators, families, institutions of higher learning and employers who are
willing to cooperate in providing transitional programmes to students with
learning disabilities. The discussion and recommendations of future studies
are described further in the writing of this article.
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1. Introduction

Since the 1980s, studies have found that there is an incredible amount that is
achieved by individuals with learning disabilities in obtaining employment after
completing schooling. US Commission on Civil Rights (1983) found that 75% of
adults with learning problems across the United States were unemployed. Other
studies have found similar results (Hasazi, Gordon, & Roe, 1985; Kiernan &
Stark, 1989; Wehman, Kregel, & Seyfarth, 1985; Wehman, Kregel, & Barcus,
1985). Therefore, in the 1990s policymakers began to pay more attention to the
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provision of disabled students to post-school life.

The Individuals with Disabilities Education Act (IDEA, 2004) states that tran-
sitional services should be provided to pupils at the age of 16 and above to pro-
vide them with life after school. However, studies have suggested that IDEA
started the transition process to students at the age of 14 years old. It is assumed
that two years of additional transitional services that begin at the age of 14 will
increase the results enjoyed by students with learning disabilities in the voca-
tional field to provide them to the career market. A study has been conducted to
view the success of the transition programme undertaken by two groups of aut-
ism students involved in vocational programmes. In the study, a group initiated
a transition programme starting from the age of 16 while another group started
at the age of 14. The study found that the groups who started the transition pro-
gramme earlier than 14 years are able to get jobs easier after they completed
schooling (Cimera, Burgess, & Wiley, 2013). Due to that, this study aims to re-
view the implementation of transition programme among students with learning
disabilities at schools; review how vocational training is provided to the students;
and, look into the cooperation between the various parties in the implementa-

tion of the transition programme with schools.

2. Literature Review

2.1. Vocational Education for Students with Learning Disabilities
in Malaysia

In Malaysia, transformation of vocational education was initiated in 2013 pro-
vides for a change in providing trained and skilled workforce to meet the na-
tion’s demand for entry into the job market. Vocational education for students
with special needs in terms of learning disabilities is not left behind. Based on
2012 statistics, the number of pupils with learning disabilities in high school is
19,462 (Department of Special Education, 2012). The arising amount of the
need for the Education Ministry (KPM), especially the Special Education Divi-
sion to create a curriculum based on vocational training skills for learning
disabled students is an alternative to the existing curriculum to ensure they are
also largely included (Zainudin, 2008). A study by Ramlee (2004) shows that
vocational education is a prerequisite for preparing students with specific
needs to compete in the job market.

Vocational education for students with special needs is introduced to meet the
needs of the curriculum that is more flexible, focused, attractive and compatible
with the needs and abilities of special needs students in assisting them to acquire
certain skills (Department of Special Education, 2005). Through vocational edu-
cation, special needs pupils can use the skills acquired to become more indepen-
dent either for employment or to use skills to engage in business and entrepre-
neurship. Previous findings indicate that the curriculum structure accompanied
by career experience training, vocational education and work goals are the indi-

cators for better job creation (Fabian et al., 2007). Therefore, it must be at par
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with the student’s intellectual ability and can emphasize the aspect of building
students’ positive attitude towards the curriculum absorbing the existing content
to acquire the aforementioned specific skills. The introduction of a special voca-
tional curriculum involves the planning aspect of teacher availability.

Special vocational curriculum should also pay attention to the aspect of coop-
eration. Zainudin (2008) in his study shows that collaboration with the commu-
nity in education is very important to improve the group’s skills and careers with
specific needs. A special vocational curriculum for students with learning dis-
abilities needs to be specifically tailored to expose students involved with social
skills, career counseling, improve self-esteem, free living, vocational training, job
adaptation, reading and spelling, organizing and administering financial, moral
aspects entrepreneurship and self-reliant skills that are key to success in career
(Sitlington & Clark, 2006).

Domzal, Houtenville, and Sharma (2008) stated that employers are reported
to be less interested in hiring people with disabilities due to lack of job skills. The
weaknesses seen in many educational institutions are poor preparation for pu-
pils with special needs which include the inability to provide them with the right
job skills to meet the needs of employers (Zainudin et al., 2009). Collaboration
between service providers and communication as well as partnerships between
parents, companies, community agencies, teachers and others in schools are the
key to the success of vocational training and career-based transition activities
(Kohler & Field 2003; Landmark et al., 2010).

2.2. Collaboration of Various Agencies in Assisting Transition
Programmes

According to Kohler (1996) in the Transition Taxonomic Model, collaboration
among various agencies is a key element in the success of the transition pro-
gramme. Collaboration was established as a service delivery system with roles,
responsibilities, communication strategies, and other cooperation measures
aimed at developing curriculum and system development and service delivery
systems (Benz, Lindstrom, & Yovanoff, 2000; Kohler, 1996). The purpose of this
collaborative activity is to implement an integrated system that addresses the li-
felong learning and support needs of community members. Devlieger & Trach
(1999) found collaboration and inter-agency support for pupils in the transition
programme was an important factor, facilitating the achievement of a defined
transition goal.

Inter-agency collaboration does not only expose students to the community
but also provides a direct and meaningful career training experience for students
(Kohler & Field, 2003). The career preparation experience is designed to help
young people prepare and succeed after school education, career and indepen-
dence. Preparatory activities for career experience include career awareness ac-
tivities, career exploration, career assessment in teaching and learning, job skills
and career-based training to provide students with opportunities to explore var-

ious careers and identify career interests (Blackmon, 2008).
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The transition to adult models by Blackmon (2008), states that agencies should
serve every student as individuals and are committed to meeting the needs of
each student by determining the types of services and agencies involved. In-
ter-agency co-operation is important to provide students with learning disabili-
ties, especially for community-based collaboration. Landmark, Ju, and Zhang
(2010) recommended helping students gain maximum benefit and be able to
practice skills in a variety of environments, school-based experiences and com-
munity-based experiences including working environment should be exposed to
students.

Johnson et al. (2002) states that the provision of school programmes and
community-based careers experience should be implemented as one of the fac-
tors that help students succeed in the workplace. Previous studies have shown
that collaboration between agencies is very important for students with special
needs. The study by Zainudin (2004) found that collaboration with the commu-
nity in education was also crucial to improve the group’s skills and careers with
special needs. The community or groups in their studies involve governments,
non-governmental organizations, employers and individuals.

In this case, various parties include school administrators, teachers, parents,
community agencies and communities (Landmark et al., 2010; Noonan et al.,
2012; Zhang et al., 2005) should be effectively collaborating. Based on the above
study, it is clear that the collaboration of special education teachers by creating
inter-agency cooperation is a preliminary preparation for those with special
needs to enter the career. Collaboration and cooperation among listed agencies
is an effective practice to facilitate transition programmes based on vocational
training for disadvantaged learners facing their adult life after they completed

their schooling years.

3. Methodology

This study employed a qualitative approach using case study design. This study
involved interviews with three respondents, namely special education teachers at
a secondary school in a state in Malaysia. The qualitative approach is based on
the assumption that, the meaning or reality of a phenomenon is socially con-
structed by the perpetrators involved in the phenomena studied. Every meaning
or knowledge gained in qualitative studies is holistic, multi-dimensional and dy-
namic (Merriam, 2009). The selected research design helps the researcher get more
detailed information on the subject. According to Creswell (2012); Johnson and
Christensen (2000), the conduct of qualitative studies typically does not have a
standardized procedure that meets the expectations and needs of all parties.

In this study, interviews require informants to obtain rich data based on re-
search questions and simultaneously submit friendly questions and do not in-
terfere with Yin’s (2008) threat and pressure. Three main questions were asked
in this study are which are:

1) How does a career transition program apply to special needs students?
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2) How does vocational training be provided to all students at school?

3) How does collaboration between different parties make a career transition
program successful?

In addition, researchers also used “probing” questions which could provide
more information to obtain richer data and information such as “Can you please
explain further?” and “Why do think so?”. Patton (2002) explains that “probing”
is aimed at increasing the richness of data as well as obtaining more clarity or
understanding of the phenomena being studied. The researchers used probing
technique to encourage participants to provide a detailed description of the ex-
perience, learning and all matters related to research questions. In addition,
probing is also used to obtain certainty and clarity by applying examples for a

particular item specified by the study participants.

4. Findings

The findings are discussed based on the following three areas:

1) Implementation of transition programmes in schools among students with
learning disabilities;

2) Implementation of vocational training provided to students with learning
disabilities; and,

3) Cooperation between various parties in implementing transition pro-

grammes for students with learning disabilities.

4.1. Implementation of Transition Programmes

Data from the research sample can be summarized on several points:

1) Be aware of the importance and necessity of the transition programme
from school to adult life for students with special needs, all of these students are
given the opportunity to undergo a career transition process through a pro-
gramme designed specifically by the school.

2) All students have the opportunity to be involved in learning the required
work skills but it will look at the student’s level or ability.

3) The school has devised 5 transition programme methods that can be used
for all special education students in the school who have learning problems:

a) Method A: Field work is a career visit to industry and enterprise.

b) Method B: Transitional support projects such as interpersonal and perso-
nality skills training.

c) Method C: Internal work training i.e., vocational training.

d) Method D: Exercise skills training centre such as skills college.

e) Method E: Exercise work outsourcing i.e. career in the workplace.

All students have the opportunity to be involved in learning the required work
skills but it depends on the student’s level or ability.

4) Employers who provide career practitioners in their premises.

Based on these findings, it can be concluded that all special education students

with learning disabilities in this school are given a career transition training ac-
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cording based on their ability.

4.2. Implementation of Vocational Training

Through the interviews conducted, several aspects can be determined to prove
that vocational training is given to students with learning disabilities such as:

1) In-house training provided by the school through classroom-based activi-
ties such as workshop and class management, managing tools and timetables of
work activities.

2) Vocational training includes the school’s syllabus such as cooking skills and
sewing skills.

3) Vocational training is given to students who have achieved the best level in
the training centre outside of the school in the aspects of food and drinks serv-
ing, culinary basics and cooking skills as well as creative stitches.

The results of the interviews were found that vocational training was provided

by teachers as well as skilled outsiders from relevant skills institution.

4.3. Cooperation between Various Parties in Implementing
Transition Programmes

As a result of the interviews conducted with the three respondents, it can be
concluded that:

1) The support given by the school administrator is very good. School admin-
istrators always provide incentives and support to the transition programme.
Administrators have no obstacle in granting approval to all related programmes
planned by teachers including out-of-school activities.

2) Parental support is also undeniable. There are also families who make the
transition programme implemented at the school level by giving students the
opportunity to practice career in the parent company. There are also parents
who are also involved in the Welfare Committee for students here. In addition,
parental support includes the activities of organizing talents through creative
arts and horse-riding activities.

3) The involvement of a skill centre that provides facilities such as training,
transportation and recognition to students who successfully complete a training
programme.

4) Employers who are ready to give place to students who have reached the
optimum level to carry out their career in the workplace.

Based on this finding, it can be concluded that there is a good cooperation
between teachers, school administrators, families, skills training centres and em-
ployers. The collaboration is very important in providing transition programmes

to problem-solving learners.

5. Discussion

School is a learning institution that is responsible for managing special needs
education. The role of the school is to produce students who have self-advocacy

for community life which is the transition from school to career. Therefore, the
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school should run a career transition programme for students with special needs.
Based on the research conducted, the school administration is well-functioned to
ensure that the planned career transition programme is planned. The school
plays a role in ensuring the learning process of pupils in accordance with the
rules and curriculum set. Through interviews and observations, special educa-
tion teachers will play a role as a facilitator and act as a manager to enable stu-
dents to be trained as an employee who can apply skills for well-being in the in-
dustry.

The success of the school in implementing the programme can be proven by
sending students to undergo industrial training at the relevant place and pupils
can be absorbed into permanent workers and remain employed. Based on the
study, before industrial training is conducted, discussions will be made between
three parties, namely school, parents and industry. Then all parties need to sign
the agreement letter as a security measure. Schools will only serve as the moni-
tors and assistants throughout the programme. Families and employers are re-
sponsible for managing student training programmes.

Implementation of vocational education for students with learning disabilities
is an important agenda to be addressed by the government to improve the skills
and capabilities of independence among students with learning disabilities.
School is a place that provides an environment to develop the skills necessary to
participate in society. All students, including students with learning disabilities
should receive the learning convenience as well as experience and competencies
needed to succeed in community life, employment and social experience (Mor-
ningstar et al., 2010). If people with special needs can benefit from specific capa-
bilities that they have, they too can succeed like others to master certain skills
more effectively.

At present, many job opportunities that can be filled by students with learning
disabilities. This claim to the role of special education teachers to understand the
concept of careers related to those with special needs. This statement shows that
the education given to the special needs is to enable them to get jobs. Therefore,
the cooperation of various parties such as school administrators, teachers, par-
ents, government agencies and the private sector and the community is neces-
sary to ensure that all plans that have been planned was accomplished success-
fully.

The collaboration between the active agencies with the school is due to the
role played by this school that is constantly working to collaborate with relevant
parties to ensure that vocational education can be successfully prepared as a
preparation for a career experience for students with learning disabilities. The
findings are in line with the study by Shafie (2002), Juairiah (2000), which states
that having perfect support services will enable the curriculum to be imple-
mented effectively.

This finding also suggests that students with learning disabilities learn to re-
ceive training especially in their self-management skills and teamwork skills so

they can improve their confidence before they enter the career world. A study by
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Taylor (2005) states that training skills are essential as a preparation for individ-
uals to compete in a working environment. This demonstrates that training skills
need to be learned and then mastered by specific needs so they can have the op-
portunity to compete in the job.

The findings of this study support the findings by Singley (2003) stating that
among the major obstacles for people with special needs for employment are the
perceptions and negative attitudes of employers. In this case, employers cannot
distinguish students from learning disabilities because these abilities are perma-
nent. Instead, employers must see their abilities. Employers should also strive to
understand the difficulty of learning so that pupils with learning disabilities are
better prepared to receive their practical training and will have the opportunity
to gain a job based on their skills.

Therefore, teachers should strive to highlight the talent and potential found in
pupils of learning problems so that they can be accepted by employers. The next
obstacle is the attitude of parents in implementing collaboration between agency
and school. Previous studies found that parents are too busy with their own af-
fairs that they have no time to engage with the activities organized by the school.
The study by Sanbagavalli (2001) found that most parents involved in special
education played a passive role in programmes outside the classroom. Therefore,
parents need to play an important role in ensuring collaboration between agen-
cies and schools can be implemented more effectively.

Parental involvement is identified as being able to promote social, emotional,
physical, and academic aspects as well as enhancing employment skills among
students. The success of family involvement gives a great deal to the cooperation
between parents, pupils, school administrators and agencies involved (Black-
mon, 2008; Grigal & Neubert, 2004; Morningstar et al., 2010). Findings show
that there are financial constraints and ease in providing vocational training
outside the school area. Although vocational training has been provided within
the school, pupils should also be exposed to industrial equipment and in practice
training can only be provided at outside skills training centres.

In this case, schools need to work with parents and outsiders such as skills
training centres to ensure that planned activities for students can be imple-
mented successfully, especially in the implementation of vocational education.
Thus, the collaboration between service providers and communication and
partnerships between parents, companies, agencies within the community,
teachers and school administrators is key to successfully implementing career
transition and career development (Jamaliah, Rohana, & Aede Hatib, 2012;
Landmark, Ju, & Zhang, 2010; Kohler & Field, 2003).

6. Conclusion

In this case, schools need to work with parents and outsiders such as skills training
centres to ensure that planned activities for students can be implemented suc-
cessfully, especially in the implementation of vocational education. Thus, it could

be concluded that the collaboration, communication and partnerships between ser-
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vice providers and parents, companies, agencies within the community, teachers as
well as school administrators is the key to successful implementation of career tran-
sition and career development students with learning disabilities. In order to im-
prove the quality of the career transition programme to students with special needs,
the pre-emptive place for job training by outsiders needs to be enhanced. With this
step, the school and parents can plan ahead to provide students with special
needs to meet the needs at work. Further studies that can be conducted are to
look at the impact on pupils after engaging with this transition programme.
Various aspects can be seen including socio-emotional changes in the workplace,
self-management, competence of working skills as well as student’s ability to

work.
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