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Abstract

This research investigated the challenges of teaching in a professionalinstitu-
tion of higher education in the state of Pernambuco, located in the Sdo Fran-
cisco Valley Development Territory. questioned the events of continuing
education and the impact of these on the professional development of teach-
ers, with an emphasis on size constitutive teaching of teaching identities. Estab-
lished the following objectives: to examine the alternatives accepted by teachers
as investments in professional development as a teacher; check the impacts of
training experiences in the professional development of teachers; analyze the
role of pedagogical mediation processes in the construction of teachers’ identi-
ties. The theoretical research in March is defined based on the concepts of pro-
fession and professionalization, highlighting trends based on historical dialectic
materialism, which gives theoretical support to the historical-critical pedagogi-
cal trend. The methodology was characterized by qualitative approach, triangu-
lating techniques to obtain information such as questionnaires, individual and
group interviews, as well as participant observation. The systematization and
analysis of the results highlight that less than 70% of survey participants
teachers have made some kind of investment in their pedagogical training.
The training events with the greatest impact on professionalism are those
related to the search process. We conclude that one of the challenges of pro-
fessionalization in the institution studied is the need to implement a contin-
uing training policy which has principle research and critical reflection on
the educational processes experienced in higher education. This involves the
expansion and strengthening of the role of pedagogical support, seen as an
essential vector in the coordination of events related to the teacher education
research institution, since most of their teachers did not attend disciplines of
teaching and pedagogical basis of their initial training, a fundamental element
in the constitution of teacher identities.
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1. Introduction

The expansion of higher education scenario experienced in Brazil in the first
decades of the twenty-first century is the expansion of educational opportunities
for a significant number of young Brazilians who hitherto only dreamed of the
possibility of joining a course that level. This phenomenon sets up a cultural de-
velopment opportunity, social, political, economic and technological in multiple
dimensions.

In the individual aspect, access, remain and complete a degree leverages sig-
nificant changes in people’s lives. These are manifested in the professional field,
epistemic and citizenship in societal relations(Severino, 2007). It is a phenome-
non that occurs with the acquisition of specific skills, expansion of cultural re-
pertoire, development of communication processes, incorporating new features
to the codes of language, use of new technologies in the productive dynamics
and social interaction.

From the point of view of the community, the expansion of educational op-
portunities at the top level involves increasing the population’s education index,
which creates the expectation of significant impact on the quality of social life,
since schooling is adopted by multilateral agencies development as one of the
reference indicators of quality of life in society.

Beyond what is stated above, the expansion of higher education also is the
possibility of epistemological gains in an inverse logic and/or descolonizante
since opening its doors to new population groups, universities and other institu-
tions of higher education They start to live daily with new modes of production
of material existence and symbolic. These logics enter this educational space
with people belonging to classes previously excluded from higher education.

In the Sdo Francisco Valley, specifically, at the meeting point of the northeas-
tern states, Bahia and Pernambuco in the cities of Juazeiro and Petrolina, higher
education has made important contributions to the multidimensional develop-
ment of this micro-region, despite the unequal distribution of income among
social classes limit the opportunities for people disadvantaged economically.

Among the higher education institutions, existing in this micro-region, the
surveyed college is configured as one of the oldest in this context. This results
from the process of internalization of higher education in Pernambuco, in the
1970s, which has as one of its brands, the creation of state and municipal au-
thorities.

Considering the importance of the aforementioned college, in this context of
significant changes in the production processes of material and symbolic goods,

this research sought to know: What are the areas of continuing education, at-
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tended by teachers of this institution and what are the impacts of these formative
dynamics in the development professional, while teaching the professionaliza-
tion process in higher education?

In their research objectives set out to examine the implications of teacher
training in the process professionalization of teachers surveyed; identify training
environments frequented by teachers in the last eighteen (18) months; analyze
the impacts of training experienced in the professional development of teachers;
demonstrate the limits and prospects in the construction of teachers’ identities
in the context of the research institution.

The relevance of this study is through a different view of the pedagogical ac-
tion in higher education, in addition, guided discussions about the multiple
identities that are constructed/deconstruct/reconstruct in educational environ-
ments, requires contemplate and analyze which elements contribute directly and
indirectly to the phenomenon of reconstruction of identities, especially with re-
gard to the exercise of teaching practice in bachelor’s degree programs.

In this sense, the look of the research was aimed to know how the educational
activities may contribute to this phenomenon, on-site survey cited, considering
that the teaching of the local authority framework consists predominantly ba-
chelors professionals and who have not had as base their training the didactic

and pedagogical disciplines.

2. A Professional Teacher in Higher Education

A reflection on the professionalism makes us immerse in a field of complex rela-
tionships and multiple meanings and meanings, from which emerge the rules,
conflicts, contradictions, the consensus, the statutes, laws, models, organization-
al principles, methods, techniques, theories, practices, knowledge, knowledge,
status, recognition and professional valuation.

Based on the ideas ofBerger and Lukman (2004) that reality is a social con-
struct, it is understood the teacher professionalization as a process of profession-
al development socially constructed in different environments, characterized by
its contradictions, conflicts and complexities, changes and transformations his-
torical. In this sense, Novoa (1991: p. 21)states that “professional affirmation of
teachers is a journey full of struggles and conflicts, hesitations and setbacks”.

The contemporary movement to teacher professionalization sets the teacher
as reflective and critical social actor researcher. It is a movement whose epistem-
ic bases are founded on currents of thought which, taking into account differ-
ences between the different trends, understand the reality as moving phenome-
non (Ramalho,Nufez,& Gauthier, 2003). It is in permanent motion of a becom-
ing, which develops professional as building teacher identities process.

It is noteworthy that the identity process occurs in a complex way, involving
numerous variables. Undoubtedly, one of the most important is the so-called
“look the other”(Ribeiro, 2007). This “look the other” seems to have a strong in-

fluence on the formation of identity. Certainly there is just this and to under-
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stand the identity process it is necessary to have a dynamic and multifaceted ap-
proach.

Without discouraging or devalue the individual aspects of identity singling,
but on the contrary, taking into account the social dimension tends to be, es-
pecially when it addressed the issue of institutional identity, something preva-
lent to its constitution.

Continuing to discuss the relevance of “looking the other” as the identity
constitutor, mainly from institutional identity, some studies present discus-
sions addressing the organizational culture as macro and which is influenced
by the way the institutions are seen, perceived, signified and appropriate.

Several authors(Bowditch &Buono, 1992;Robbins, 1998;Zanelli,
Borges-Andrade, & Bastos, 2004;Spector, 2005; Vergara, 2005;Santos & Freitas,
2017) approach, even indirectly, the elements of corporate identity as being
part of the organizational culture. The issue of institutional identity, either in
its most intentional aspects, caused by management actions, or even the way is
appropriate and reworked by the people, has proven relevant in studies that
focus on the issue of institutional development.

The corporate identity is therefore understood as dynamic and multifactorial.
In terms of dimensions for the identity Van Riel (2003 citedAlmeida, 2005) is
perceived understood from the identity of the projected identity of the desired
identity and applied identity. All these dimensions would be in interaction and
influence the institution itself.

The studyCeretta and Canterle (2011), which analyzes the institutional identi-
ty of a public organization of higher education, shows that corporate identity is
appropriated and reinvented by the community, affecting even the very devel-
opment of the institution.

According to Pimenta (2012), discussion on identities teachers emerges in the
context of reflections on teacher training and practice in the educational context.
These identities, according toAzzi (2012) consist of pedagogical knowledge built
into the daily lives of their work, enabling the teacher to interact contextually in
the educational environment in which it operates, expressing it in their practice
with and from it.

Thus, the identities come to life and materialize through the discourses and
practices of certain groups. In addition, identities are plural and compete with
each other while the identity of “principal” and identities “supporting” even
when the deviser enrolls all and sets in one(Ferreira, 2011;Hall, 1997;Silva, 2000).
It is in the context of these plural identities Ferreira (2011)will defend “[...] that
there are identities that are always there, pre-existing the supposedly” identical
“as immortal souls waiting to take the” body time “in an eternal return process,
once set are materialized ad aeternum”(Ferreira, 2011: p. 106).

To think this process in higher education, scholars likeZabalza (2004),Veiga
and Viana (2010),Soares and Cunha (2010) have emphasized the uniqueness of
this level of education in contemporary life and alerted to the need for profes-

sional development of teachers that meet the demands of a society that shows
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increasingly complex. Thus recognizes the need to overcome the reproductive
character of the transmission of content, to make way for a teaching practice
based on constructionist learning principles from the intellectual autonomy sti-
mulus teachers and students.

The proposition of a new professional teacher profile means a break with the
current model of technical teacher. According toContreras (2002), the idea of a
teacher as a coach is based on principles such as social division of labor, the
functions hierarchy, bureaucratic control, dependence who performs in relation
to those planning the pedagogical action, instrumentation, stiffness processes
and emphasis on evaluation. In this conception, “the teacher, as a technical pro-
fessional, understands that his action is the application of technical decisions”
(Contreras, 2002: p. 96).

Studies by Tardif, Lessard and Gauthier (2002),Popkewitz (1997)show that the
ideal of a professional teacher, reflective, critical researcher and intellectual, are
placed on the agenda in the United States in the 1980s as an alternative to the
model teacher designed the parameters of instrumental technical rationality. The
ideal protection for movement of a teacher who is more than a technical, soon
gained adherents in other countries and became part of the prescription in
training policies in different contexts.

ForContreras (2002), the reflective teacher bases his pedagogical actions in re-
flecting on their past experiences, using them as a reference in the everyday
practices of this, as well as for planning future actions. The design of the re-
search professor establishes a break with the principles of certainty, linearity and
generalization of the findings. In this case, the intentionality of the teacher re-
search turns to the singularities of the contexts which develop educational activi-
ties. Therefore, the teaching activity should be guided by the investigative atti-
tude of his practice guided by the critical sense and the willingness to systemat-
ize it(Vieira, 2009).

Professional development is stated as a historical imperative in the context of
complexities that require critical attitudes of teachers and reflective political po-
sitions in society. It is the configuration of these elements in the day-to-day pro-
fessional practice, the teacher will define their own professional identity. There-
fore, the professionalization process is a challenge to be faced by teachers in the
context of its activities as well as in the political struggles set in broader dimen-
sions in order to obtain social recognition. In this sense, the initial and continu-
ing training in a multidimensional perspective is an element of the professional
development process, which neither teachers nor the institutions that employ
them must give up or relegate it to the background.

Currently, there is a consensus that the practice and experience are interde-
pendent and interactive, part of the same process that renews the educational
space and the concrete actions. Each stage of professional development is an
opening in new times of training and is, in some respects, a renewal and innova-
tion in personal and professional reality, transforming reflective practice in me-

diating practice of knowledge production that is based on and inspired by the
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experience teacher life. Thus the teacher is constructed from an interactive di-
alogue and practice between the individual and collective (Gohier, Anadon,
Bouchard, Charbonneau, & Chevrier, 2002).

Admittedly, the practice has a utilitarian dimension when trying to solve only
immediate needs, but also has an ideological dimension. The prospect of
Libaneo (1995)reinforces this view when he states that “behind the school prac-
tice, there are socio-political factors that define different conceptions of man and
society and thus communicate different assumptions about the role of school,
learning, teacher-relations student, teaching techniques, etc.”(Libaneo, 1995:
p-19).

Moreover, according toZapata (2004), the practice is not just a simple applica-
tion of theoretical knowledge, but the indispensable condition for the emergence
of any theory. This statement leads us to believe that educational practice can be
considered as a source of knowledge development.

Following the work in the field of situated cognition, developed byLave and
Wenger (1991), educational practice can be defined as a set of practice and,
above all, a practice that needs to be analyzed in context. Moreover, according to
Schén (2002), any practice should be reflective: the teacher reflects before, dur-
ing and after the concrete action. This reflection aims to regulate the action, in
order to face the unexpected and analyze their own action to systematize it, un-
derstand it or transform it.

Altet (1994) suggests that educational practice is multidimensional as it in-
volves pedagogical, psychological and social dimensions to the educational work
both in the classroom management as the process of teaching and learning.Altet
(1994)also uses the term educational situation to emphasize the importance of
the organizational context.

The didactic and pedagogical dimensions refer to the teacher and student in-
teraction, to planning, to trade in class, the educational proposals and taught
content. It is the teacher’s skills and knowledge that are mobilized at the time of
planning, but also to respond to situations that arise in the classroom.

The psychological dimension refers to social interactions, the exchanges be-
tween the teacher and the student and between the students themselves, while
the social dimension puts the practice in a social context and particular history,
characterized by standards and shared values.

If we consider the observations ofBeillerot (1996), the professional practice
refers to processes to be made, ie, both the rule of action as its implementation
by an Actor in a professional context, we believe it is both a matter of analysis
the chain of actions and exploitation of knowledge, skills and knowledge mobi-
lized or purposes, and institutional and personal bets.

In this sense, many authors define the educational practice according to two
dimensions: on the one hand, gestures, behaviors and on the other, the objec-
tives, strategies and implicit rules that guide the action(Barbier, 1996;Beillerot,
1996). So we can say that educational practice is not only one way to do, but also

a way of seeing the world. You can not limit the relationship of teacher and stu-
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dent, it is necessary to take into account also the teacher’s relations with the in-
stitution, colleagues and society in general. AsPerrenoud (2001) argues, the
practice is a relationship between the subject and his situation and also a reci-
procal relationship involving institutional identity.

It is in the midst of this reflection that it is necessary to reflect “on the type of
individual that the university wishes to form a mere technician player of the
knowledge acquired in the gym or a citizen endowed with humanistic and capa-
ble vision to understand the rapid and sharp social change”(Sanches &Soares,
2014: p 59)Therefore, the professional who intends to contribute directly to-
wards a critical, reflective and construction of citizen awareness and epistemic
practice seeks to add to their training pedagogical foundations of histori-
cal-critical pedagogy.

Note that this search is done by means of reflections made from the design of
a pedagogy that is counter-hegemonic, questioning, transforming (Saviani,
2003) of existing social relations and fighting order “social transformation
through socialization systematized knowledge, i.e. the appropriation of know-
ledge historically produced by mankind”(Moreira, 2014: p. 13). The steps of this
pedagogical current are presented byGasparin (2009) and take place in the re-
spective order: 1) initial social practice content; 2) questioning, 3) instrumenta-
tion; 4) catharsis and 5) social practice end of the content.

In this sense, the philosophical basis of historical-critical pedagogy is the
transformation of relations of production with a view to a new order conducive
to building equity and social justice(Saviani, 2003;Mello, 2007; Gasparin, 2009).
It is with this bias that is thought to reflect on the identities teachers and their
educational practices, so that these can not be dissociated from social practice.

It is in the context of a local authority that offer only bachelor courses with
teachers mostly graduates who enter the educational activities as a possibility in-
terventional, mediator and promoter of reconstruction of teachers’ identities,
basing the need for these teachers exercise reflections on the process of teaching
and learning at the expense of an uncritical attitude,based on an education
without reflection(Freire, 2014), according to which the teacher has placed in
their students the knowledge you have and the same way as acquired(Demo,
2006;Sanches & Soares, 2014).

3. Itinerary Methodology

This research defines how your approach as a qualitative research by consider-
ing, in the process of production and analysis of data, the existential dynamics of
social actors contributors to this study, establishing inseparable links between
objectivity and subjectivity of people who participate in the processes instituting
investigated on organizational culture environment. It is an approach that “aris-
es, with different approaches, as alternatives to research in education” (Trivifos,
1987: p. 118). Thus to the qualitative research option implies the orientation of
the epistemic-methodological choice and thus the data analysis proposal.

With regard to the method of approach, adopted the references of dialectical
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historical materialism, since the challenges of the professional development of
teachers are observed and analyzed as part of a historic and complex whole,
which brings with it the components of their own denial, living in constant
change, and is interpenetrated by contrary and conflicting elements that contri-
bute to the processes of change that occurs in the teaching reality in the context

of the investigated institution.

3.1. Survey Information

In the process of gathering of information in the execution of this research we
used techniques such as questionnaires, group interviews and participant obser-
vation at different times of the study.

The questionnaire was offered to teachers through a form drawn up in google
forms platform with a linear range of a 1 to 5, in which it requested that the
teachers demonstrate the degree of importance that each of the reasons mentioned
had in the decision to become and remain teachers. The list of options consisted
of the following terms: calling, social status of the profession, social commit-
ment, lack of career choice, possibility of extra remuneration, influence others,
represent a stable job.

To realize the involvement of teachers with continuing education in relation
to the educational dimension in the last 18 months leading up to the question-
naires, we asked the teachers: you took part in the educational workshops pro-
moted by this institution, courses/workshops (for example, on subjects or me-
thods and/or other topics related to education)? You participated in conferences
and education seminars (when teachers and/or researchers present results of
their research and discuss educational problems)? Did you participate in a
training program (for example, an undergraduate level course or graduate
school that offers a diploma or certificate)? Did you participate in observation
visits to other IES? Did you participate in a network of teachers (network)
formed specifically for the professional development of teachers? Did you de-
velop individually or in collaboration on a topic of professional interest re-
search? You had the guidance and/or observation made by a colleague and su-
pervision, formally organized by IES?

The questionnaires occurred with the sending via e-mail and whatso messages
to all teachers of the institution, and participant inclusion criteria the fact that
statutory teacher or hired by the institution. Exclusion criteria only the refusal to
answer the questionnaire. In the universe of 134 (one hundred fifty) teachers, 49
(forty nine) answered the proposed questionnaire.

Another technique used to collect information in the field of research con-
sisted in collective interviews conducted in smaller groups, both in the meetings
of the group responsible for research, such as during the meetings of the boards
of Accounting courses, Management, Law and Social Service. We chose these
because they are the ones who have added the largest number of teachers. At

meetings of these boards was given a space to communicate the results obtained
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with the questionnaires. Therefore, the moments of communication of the first
search results are configured moments to deepen reflection on the themes of re-
search from the voices of the participants.

As participant observation, this occurred in the daily routine of the pedagogi-
cal, allowing a survey of information exactly in the place where the events inves-
tigated in the research occur, ie in direct contact with the teachers thus produc-
ing a relevant collection of information to deepen the investigation. This became
possible due to the privileged status of the researchers who assume a position of
participating observers involved in the very object of study. This fact makes
these live the day-to-day operations and reflect on the daily life of critical and
systematic manner institution.

As a recording instrument of information we used the diary, in this case, pro-
vided an analysis and interpretation of situations observed to unravel the net-
works of experienced meanings of facts in the daily educational sector in inte-
raction with the local authority teachers. The following discussion presented
thus reveals the information collected in the field and analytical tessitura about
these these, seeking to provoke reflections, readings and lead to new knowledge
in the pedagogy field in higher education,in the context of a local authority,
With the founding category professional development as part of the construc-

tion process teachers identities.

3.2. The Content Analysis of the Responses

The analysis considered the index of responses to confirmation criteria or not
the formative moments proposed in the questionnaire, as well as the criteria of-
fered for evaluation of impact, the professional development of teachers. In the
qualitative dimension analyzed the content of collective interviews recorded on
audio and video devices, as well as records produced in the field diary on partic-
ipant observation of situations. The information was gathered and discussed by
the group of researchers and of them compose this text as systematic reflections
on what happens in daily teaching practices experienced in the research institu-
tion. Therefore, the results discussed in the limits of this article relate to data and
information obtained through the questionnaire, and also,of other stages in the
research process where the opinions expressed by the teachers are confronted
when presenting these results during the meetings of the collegiate students of
the courses of the institution promoted by the pedagogical sector of the institu-

tion in question.

4. Results

Whereas the conditions for professional development involves a set of broader
relations, for example, how the teacher perceives in the profession, personal and
institutional investments in their pedagogical training, and the stimuli shared
within the coexistence with peers, with the institutions that employ and other

fields of social life, from which emerge the rules, regulations, codes of conduct,
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first, recognition, appreciation, everything that makes up the essence of the
teaching. Within the limits of this text highlight only the results for the reasons
that contributed to the entry and stay of teachers in the teaching profession, as
well as teacher training events which took part in everyday invention of this
profession.

Search results expressed in the responses to the questionnaires as well as in
times of discussion in educational workshops in the weeks of planning promoted
by the institutionshow that the most significant reasons for the entry of teachers
in the teaching career were the vocation and social commitment. Elected catego-
ries as having medium importance, according to the responses were social status
of the profession and the representation of stability. Already the lack of other
professional option, the possibility of an extra pay and the influence of other/the
person/were the categories defined as of little or no importance to the choice of
the teaching career.

In the aspect of the formation rate of participation in some kind of continuous
training event in the last eighteen (18) months ranged below 70%, with an aver-
age of participation in the various events estimated at 49.21%. It stands out as
events that had the greatest participation seminars and meetings in which they
discussed the search results with 68.3%; pedagogical days with 66.8%; develop-
ment of individual or group research in the last 18 months on their professional
interest, 66.7%.

A closer range of the average participation in training events mentioned in the
questionnaire was checked with teachers who participated in professional train-
ing courses offering certificates and diplomas, 46.3% answered yes in which oth-
er was the participation in observation visits the other IES 45.2%. The options
that recorded the lowest rates of participation of teachers was the participation
network of teachers (network) formed specifically for the professional develop-
ment of teachers in the last 18 (eighteen) months, only 31.7% of the respondents
said they participated. On the direction and/or observation made by a colleague
and supervision, formally organized by IES. Only 19.5% had this kind of expe-
rience in the last two years.

Regarding the impact of participation in the aforementioned events, we tried
to see which of them had great impact or moderate impact on the professional
development of teachers.

Regarding the impact of these training events it was found that among those
who had greater involvement of teachers, which produced more relevant im-
pacts were those related to the research, in this case the seminars and meeting in
which they discussed research results It had great impact for 27.6% of the par-
ticipants, or moderate impact to 48.3%, which it follows that the event was sig-
nificant with good acceptance for 75.9% of the participants.For the development
of individual or group research in the last 18 months on their professional inter-
est to 42.8% produced a great impact, to 46.4% produced a moderate impact,
which means that 89.2% of participants recognize research as a relevant event in

their professional development.
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Sought to further understand the impact of educational seminars held every
beginning of semester, it was observed that this type of event had a major impact
only to 10.3% and moderate to 48.3%. What allows us to say that this kind of
event has some relevance to 58.6% of the teachers who participated in educa-
tional workshops.

Regarding the impacts of programs or professional training courses offering
certificates and diplomas, 70% believe that this type of event produced a great
impact on their professional development as a teacher. To 15% produced a
moderate impact therefore reveals an acceptance of 85% as a significant expe-
rience. Regarding the participation in visits to other higher education institu-
tions to 33.3% of these experiments produced a great impact on their profes-
sional development, while 42.8% consider that produced a moderate impact, this
means a trend to recovery and healthy event kind of recognition for the training
and professional development of teachers.

The participation in a network of teachers (network) formed specifically for
the professional development of teachers, 38.5% for those activities had a major
impact on professional development, to 30.7% was a moderate impact,

As for guidance and/or observation made by a colleague and supervision,
formally organized by IES. Among these, 62.5% consider that this experience
had a major impact, 37.5 the experience of being guided by a colleague had a
moderate impact, so this seems to be one of the most beneficial experiences for

teachers who had the opportunity to experience it.

5. Discussion

Responses to the questionnaire could be a tacit indication of confirmation that
the words listed by teachers in teaching week workshop reveal, in fact, their per-
ceptions of their teachers’ identities and how this is revealed in their daily aca-
demic, as the practical driver, not the choice of being a teacher, social commit-
ment category would be associated with political words, responsibility and sensi-
tivity, learning, educator, commitment, provoke, arouse.

It is from this angle that we think the construction of teachers’ identities as a
process and not a product. In the case of local authority of staff concerned, the
identities are mainly associated with the vocation and social commitment that
each teacher identifies profile to pursue the career. Thus it is necessary to realize
the important role that has the pedagogical support of the institution so that it
will act to bring about the recognition of these identities, as well as its constant
reconstruction.

Why, then, the pedagogy of intervention as a mediator of construction of
these identities? Because the understanding of what is a vocation or social en-
gagement is very important so that teachers can act in the face of a society that
undergoes a transformation and is that where they are based professors and stu-
dents. To understand their work as a vocation, the teacher can move away from

the practice that should be guiding chief of their work, which is the social com-
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mitment, in this case the resources, methodology, addressed pedagogical trend
or even your relationship with the student may be imbued with a vision backed
by something which of course does not exist according toBourdieu (1999, 2007).
Therefore, the intervention of the pedagogical advice should act to mediate such
understandings,

For him, the vocation is not present in genetics, but is the result of culture, in
their capacity as structuring structure of social relations, according to which “the
effective vocation includes, as a provision acquired within certain social cir-
cumstances, the reference to its conditions (social) of embodiment which tends
to adjust the objective potential”(Bourdieu, 1999: p. 89).

The impact of the experiences of the teachers provides indications that it is
important to invest in promoting the institution of seminars that allow the dis-
cussion of research in the teaching field. This can happen both from the point of
view of the discussion on conducting research by teachers, how to open dialogue
with researchers from other universities on educational issues in this regard, also
fits the stimulating research, as well as the encouragement of their teachers
maintain exchanges with other higher education institutions (HEI) to address
this issue.

As for pedagogical days is indicative that although this type of event is consi-
dered important for 58.6%, it is necessary to review both the content and the
methodology of events to promote continuing education. So that produce a sig-
nificant impact on the professional development of teachers. This involves the
production of diagnoses of the actual training needs of teachers, as well as pro-
mote training times more often than can develop naturally in the inventive daily
lives of teachers.

It is also suggested investing in the development of longer courses, with some
theoretical density and practice in order and make more meaningful the conti-
nuous teacher training policies, another aspect to consider is the stimulus for
teachers to engage in this type of training by developing lines of research and
studies in order to discuss the issue of pedagogical training of teachers.

This result suggests stating that the institution should invest in the network of
training partnerships with regional, national and international institutions to
establish exchanges and to promote visits from their teachers to other institu-
tions, as well as receive professors from other institutions who can share their
experiences in educational field, either through visits, whether through courses,
organization of seminars, meetings, symposia to exchange innovative expe-
riences in teaching in the areas of operation of the institution.

To take advantage of the formative power of collective action is important that
the institution develops strategies to overcome the individualized research prac-
tices. For this, you can stimulate the formation of research groups involving
teachers and students, ensuring institutional conditions for the development of
collective research practices.

The survey results indicate that one way to strengthen the educational dimen-
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sion in the teaching professional process in the research institution, goes through
pedagogical mediation that should be articulated by educational advice. In the
case of the institution concerned, the local authority has the work of two peda-
gogues who work daily in the municipality, developing among other things,
monitoring of academic activities with regard to teaching and student care as
well as in the construction and review of institutional projects and in partnership
with the academic board.

The latter has indeed understood this need, corroborating the claim that

Sanches and Soares (2014: p. 78)point out that when:

Many of the leaders of higher institutions already understand the need to
encourage the training of its professionals, both in the sense of acquiring
new skills as teacher improvement of its faculty. This is due to the constant

need to innovate and expand the didactic and pedagogical knowledge.

From the observations and the local authority case study, you can easily un-
derstand that the statement of the authors is consistent with the practice of the
last three administrations of the academic board of the institution, despite hav-
ing diverse initial training—Philosophy, Management and Engineering, have
acted positively that encouraging training and expansion of didactic and peda-
gogical knowledge faculty. So much so that the bringing of training events aimed
at improving the quality of teaching emerges from the inquiries of their own
academic board.

Importantly, such an interest on the part of managers can is associated with
own continuing education experienced by teachers who have taken the academic
director function of the institution, considering that all had the experience of at-
tending a post-graduate studies program. Corroborating this idea, Demo
(2007)asserts that this is due to the fact that to go through a post-graduate stu-
dies program, many of the teachers tend to have another practice and have a
look at each other.

Importantly, however, this is not the case of all teachers trained in the strict

sense level, not only within the institution, but overall.

We can not force such data because in addition to refer to a single point in
time, can not guarantee that graduate is infallible remedy. Titles do not
guarantee competence. What guarantees the appropriate learning? You can
also learn pedagogical weeks, depending upon the teacher who does. After

all, there are students who learn well despite the teacher(Demo, 2007: p. 4).

Hence we corroborate with Demo by stating that the teacher Brazil need to
study, because for every context presented here, we see that there are numer-
ous challenges to reach a critical practice, reflective, contextualized and eman-
cipatory, supported in Demo perspective(Demo, 2007) which proposes to be a
practice of systematic studies developing a dense critique of the educational
environment. Certainly, we corroborate stillSeverino (2007: p. 73) when he

says that the teacher identities spend the signification of “a social practice of
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broader intervention, reaching other areas of life and society” (Zeichner,
2003).

It is in this constitutive process of identities teachers that the teacher works
with your student not only a localist perspective of the classroom, but it con-
tributes to social change, thought the mediation developed in the municipality,
however, this work requires effort pedagogical support to promote reflective
moments on the identities teachers and a continuous and consistent monitor-
ing.

Therefore, teachers reconstruct and reflect on their identities based on the
concept that work with a social commitment, which is the bias approached by
the historical-critical pedagogy, can act much more politicized way, aware-
ness-raising and, especially, transformative. Not the teacher who realizes his vo-
cation as the main guiding his career is incapable of it, but the relevance that will
realize its social commitment as practice guidance is that it will lead to an un-
derstanding of a job, even though it is not possible only the teaching practice to
solve social problems, “it may be that they can not change certain aspects of the
present situation, but at least will be aware of what is happening”(Zeichner,
2003: p. 47).

6. Final Considerations

Overall, the results of this research bring subsidies for the understanding of
the unfolding of the training policy implemented by the research institution, to
highlight the reasons that influenced the attitude of people collaborating in
this research constitute teaching professional. It was evident that most teachers
associates choose the teaching career to social commitment and vocation.
However, there is a further need to discuss these two categories both reflective
of the research group and the work to be developed by the educational sector
of the municipality, in order to build a reflection on the vocation of perspec-
tive may be associated with deterministic factors naturalized in society by
structural issues.

The results suggest that the faculty of this institution is little encouraged to
seek a pedagogical training as an investment in their professionalization. There-
fore, one of the institutional challenges of the institution is to develop a policy of
incentives to teachers in order to incorporate the pedagogical dimension as de-
sired item and sought in their professional development as a teacher.

Regarding the impacts on professional development for their participation in
various training events it is clear that the institution needs to produce diagnos-
tics that enable you to plan and execute a continuing education policy for teach-

ers based on training needs.
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