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Abstract 
The efforts to impart the values and social norms of society to young people 
have been an important goal for every society and specifically for educational 
institutions. Especially in adolescence, while individuals show rapid develop-
ment in terms of pubertal maturation, acquiring social values and developing 
social skills, they have great problems in accepting and transforming them into 
behavior. The fact that this period is a phase of adversity for individuals and 
that attitudes and behaviors that are not welcomed by the society are inten-
sively acquired during this period makes character education even more im-
portant. Over time, from the past to the present, many studies have focused on 
character education and different studies have been carried out on the factors 
that affect the character education of the individual. Based on the findings, it 
has been found that these factors are intertwined with each other and that these 
factors directly or indirectly affect the other. Moreover, these problems within 
the factors have negative reflections on the character development of the indi-
vidual. This study is a meta-synthesis of 33 scientific thesis (master’s/doctoral) 
studies and articles conducted in Turkey between 2000 and 2016. The target of 
this meta-synthesis is to examine the research on character education in ado-
lescence, to create a general framework based on the findings and to draw at-
tention to the importance of the subject. As a result of the review, the findings 
on character education in adolescence can be categorized under five main 
headings. These are: a) the necessity of character education as a course in sec-
ondary school education programs, b) the necessity of a structure based on the 
cooperation of stakeholders in character education, c) the inadequacy of teach-
ers who will provide character education in this field, d) the priority order of 
values that shape character education, e) the effectiveness of character education 
programs. In addition, in the discussion section, how character education should 
be in adolescence according to today’s perspective is tried to be answered. 
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1. Introduction 

In the 20th century, new discoveries and different acceptances in the field of sci-
ence and technology have deeply affected the industrial and social life. Thus in the 
continuation of the process, phenomena such as the increase in migration from 
rural areas to cities, the establishment of large industrial cities, the transition to 
the nuclear family model, the participation of women in working life, the shift of 
some family functions to school, the acceleration of cultural flow between socie-
ties, and the corruption of beliefs and values have become a part of our lives. It is 
an undeniable fact that all these phenomena of change also affect the character 
structure of the individual. 

The alarming trends in today’s youth behavior: suicide, manslaughter, child 
pregnancy, increase in drug users, increase in crime and violence, family break-
down, increasing youth psycho-social adaptation problems, ethnic and racial con-
flicts, increase in unemployment and parallel to this, decrease in the number of 
responsible people (Kirschenbaum, 1995), are increasing day by day and taking 
place in society. This situation is very worrying for the individual and the social 
order and involves a major problem for the future of humanity. Humanity cannot 
afford to live with such problems occurring in the structure of society. Of course, 
the solution to all problems lies with human beings and the education that shapes 
them. At this point, the question of what kind of education should be used to raise 
individuals so that undesirable behavioral tendencies in individuals and society 
can be minimized gains weight.  

From antiquity to the present day, the main goal of all divine and human sys-
tems is human virtue and happiness and social order. It can be said that the hap-
piness of the individual and the order of society are hidden in the virtue of the 
individual. For this reason, all societies have endeavored to raise virtuous individ-
uals to the extent of their means. The fact that adolescence is a stage of adversity 
in the individual’s life and that behavioral patterns that are not accepted by the 
society such as “bullying, speaking loudly, being displaying arrogance, disdain for 
rules, inappropriate clothing style for the society” (Kılıçcı, 1999) are acquired dur-
ing this period makes character education even more important.  

The target of this study is to examine the scientific studies conducted in univer-
sities in Turkey on adolescence and character education and to draw attention to 
the importance of the subject by making an evaluation within the framework of 
common findings.  

2. Method 

In accordance with the objective outlined above, the studies examining character 
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education in the adolescence period were scanned by using the keywords “adoles-
cence period and character education”, “primary school/middle school and char-
acter education programs” from the relevant literature “thesis and articles” con-
ducted between 2000 and 2016. Most of the theses and articles were accessed 
online through YÖK (Higher Education Institution) Thesis, Ulakbilim, EBSCO 
Host databases and Google Scholar. This technique, which Duverger (1973) calls 
“documentary observation”, Rummel (1964) and many others define as “docu-
ment method”. Document scanning involves finding, reading, noting and evalu-
ating sources for a specific purpose. While the two strongest aspects of this method 
are economy and reliability, the fact that the data is based on previous studies is 
one of its weaknesses (Karasar, 2006). 

In this study, 33 domestic and foreign scientific researches (thesis “master’s/ 
doctorate” and articles) were used, and as a result of the analysis of the researches, 
it was thought that the findings on character education in adolescence can be 
grouped under five main headings. These are: a) The necessity of character edu-
cation as a course in secondary school education programs. b) The necessity of a 
structure based on the responsible in character education. c) The insufficiency of 
teachers who will provide character education in this field. d) Prioritization of 
values that shape character education. e) The effectiveness of character education 
programs. 

First of all, the concepts of adolescence and character and the importance of 
character education and character education programs will be emphasized in or-
der to provide a basis for the above findings and to add depth to the study. In 
addition, in the discussion section, the aim is to seek an answer to the question of 
how character education should be in adolescence from today’s perspective.  

2.1. Adolescence and Character 

Adolescence, which constitutes the first years of adolescence in an individual, is a 
term taken from the English word puberty and Latin word pubertas (Poyraz, 
2014). Adolescence, which is also referred to as coming of age in society, is the age 
with the most important characteristics, although it covers the shortest period in 
our lives. In addition to being called pre-adolescence, it is also known as the age 
of puberty (Kılıç, 2013). According to Saka (1999), it is defined as the process of 
biological maturation of the body during the transition from childhood to adult-
hood.  

Hall (1904), while explaining the period of adolescence, also makes some deter-
minations about this period. According to him, the personality of the individual 
in this period oscillates between mobility/stagnation, joy/sorrow, egocentrism/ 
other-centeredness. In his scientific studies, Hall explains the adolescence period 
on biological grounds (Rice, 1997; Steinberg, 2007). At the same time, this period 
is also characterized as a period in which the foundations of character develop-
ment are shaped and the formation of vocational consciousness becomes clear, 
along with the biological maturation of the individual. According to Kulaksızoğlu 
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(2002), the main characteristics of this period are as follows: 
● Adolescence is a period of short and rapid physiological change.  
● Their emotions are unstable and tense. Instability is dominant in their emo-

tional reactions. In addition, the increase in the intensity of their emotions be-
comes exaggerated. This intensity can be observed very easily, especially when ex-
pressing emotions such as joy, sadness, anger and fear. In this period, the individ-
ual, who experiences the feeling of dependence-independence intensely, wants to 
be with his/her peer group more than his/her parents. 

● While unwillingness to fulfill the tasks assigned to the individual, indiffer-
ence, indifference and tendency to be negligent come to the forefront, an increase 
in the desire to be alone is observed. 

● Efforts towards sexual identity development and tendency towards the oppo-
site sex increase. 

● With the effect of rapid growth, inadequacies in body coordination, clumsi-
ness and clumsiness in psycho-motor skills may be observed. It has also been ob-
served that children are tired, absent-minded and irritable. 

● Adolescence is a phase of negativity. 
Adolescents develop rapidly in terms of sexual maturation, acquiring social val-

ues and norms, and developing social skills. However, they have great problems 
in accepting and transforming these into behavior. It is a reality that physical, 
mental and emotional developments and changes in the adolescent have some ef-
fects on his/her behavior. 

The body appearance of the adolescent will change with the effect of hormones, 
and he will look different in his own eyes as well as in the eyes of others (Guasch, 
1985). In this period, concerns about the appearance of their bodies can be seen. 
Because children cannot have the appearance they imagine. The rapid change in 
the adolescent’s own body causes anxiety and a sense of alienation from their own 
body (Ekşi, 1990). Apart from this, the cause of anxiety is usually related to whether 
the development of the body and genitalia and also the secondary sex characteris-
tics is normal or not. As such, they may perceive themselves as ugly, worthless or 
unhealthy (Hurlock, 1985; Ekşi, 1990). During this period, some parents treat their 
adolescents as children and expect adult behaviors from them. While it upsets the 
adolescents to be treated as children, they also experience the difficulty of not be-
ing mature enough to respond to adult expectations. This situation may cause 
some imbalance and inconsistency in the behavior of the adolescents.  

2.2. Character and Character Education 

The word character is derived from the word “charassein” which means “to en-
grave” in Hellenic culture. The concept of character has gained different meanings 
over time and has become a person’s behavioral characteristics and moral struc-
ture (Ryan & Bohlin, 1999). 

Character is good behavior that is easy to understand and directly observable. 
Good behaviors can be defined as, using certain words, performing certain actions 
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or avoiding them. Furthermore, good behavior is the practice of certain virtues 
such as courtesy, honesty, obedience to legal authority, perseverance, a good sense 
of humor, integrity, and so on (Leming, 1996). If these principles or core tenets 
transformed into life are in conformity with the moral rules of the time and soci-
ety, then character is moral (Kerschensteiner, 1954). Gough (2011) defines char-
acter in a moral sense as what we are at our core, a sum of our habits, a mixture 
of our good and bad habits, while Battistich (2005) emphasizes that an individual 
should have only positive mental, social, emotional and moral development. In 
short, we can define the concept of character as the conformity of individual-spe-
cific behaviors to social values and moral norms in society and their transfer to 
life by the individual. 

Character traits are generally shaped according to the social norms and value 
judgments in which the individual lives. Therefore, the characteristics and the 
concept of character are relative and may change over time, from group to group, 
from society to society, from country to country. However, these three basic ele-
ments are inevitable for social order and a moral life. 

According to Lickona (1997), these are a) moral knowledge, b) moral feeling 
and c) moral behavior. These three basic elements come together to form moral 
maturity. Moral knowledge is moral awareness, knowing moral values, perspec-
tive taking, moral thinking, decision making, self-knowledge. Moral emotion is 
consciousness, self-confidence, empathy, love for the good, self-control, humility. 
Moral behavior is competence, will and habit. The acquisition and transfer of these 
characteristics expressed by Likcon by the individual is directly related to the en-
vironment in which he/she/they lives and the achievements that can be gained by 
him/her/them.  

As with the concept of character, it is possible to come across different defini-
tions in the concept of character education. While Kanger (2007) emphasizes that 
it covers both the inherent dynamics of individuals and the family environment 
in which they grow up, as well as the school and social environment, Sılay (2010) 
structures this concept as all of the organized, constructive and instructive activi-
ties of the family, schools and social environment in the process of the individual 
becoming a person with positive qualities. Character traits are generally shaped 
according to the social norms and value judgments in which the individual lives. 
Therefore, the characteristics and the concept of character are relative and may 
change over time, from group to group, from society to society, from country to 
country. However, these three basic elements are inevitable for social order and a 
moral life. Based on these ideas, character education can be defined as an effort to 
consciously transfer the basic moral values and social norms generally accepted in 
society to future generations. 

2.3. Importance of Character Education Program 

According to scientific studies in this field (Dune, 1997; Lickona, Schaps, & Lewis, 
1997; Gutek, 2001; Ekşi, 2003; Battistich, 2005; Narvaez, 2006), the different ap-
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proaches to educational philosophies, existence, knowledge, and value have dif-
ferent reflections on character education programs. However, character education 
programs can be classified as follows according to the schools of thought they are 
based on and the developmental goals they care about (Ekşi, 2003). These are: a) 
Reasoning-Habit: Some approaches emphasize moral reasoning and reflection, 
while others emphasize the practice of virtuous behavior until it becomes a habit. 
b) High Values-Intermediate Values: Some approaches prioritize core values such 
as self-discipline, courage, loyalty and perseverance, while others emphasize in-
strumental values such as care, kindness and friendship. c) Focus on the Individ-
ual—Focus on the Environment and Society: Is character for the individual? Or 
should it fit into the norms and templates of the group?  

The vitalization of the characteristics expressed by Ekşi is related to educational 
institutions. Teaching values that may or may not be explicitly stated in official 
programs, disciplining students in line with these rules, contributing to their 
moral development and positively influencing their character are among the main 
duties of schools. Some of the messages that students receive at school are not 
included in the formal program. These messages are part of the implicit program. 
The program influences what kind of experiences the student can/can’t have at 
school, how he/she/they can and can’t act, as well as his/her understanding of 
himself/herself/themselves and his/her/them view of the world (Wren, 1999). 
Since an individual’s character is built according to value judgments and social 
norms, the definition of good character is also the answer to which values should 
be taught. People who are humble, honest, kind, loyal, patient, responsible and 
sincere are characterized by others as people of strong character (Akbaş, 2008). 

3. Findings 
3.1. The Necessity of Character Education as a Course in Secondary 

School Education Programs 

When the education programs of secondary schools in Turkey are examined, it is 
stated that there is no character education program (Çağatay, 2009). However, 
some private schools aim to provide the components of character education 
through activities prepared through the guidance services of these schools. In the 
new 2005 primary education program, values were added to the achievements and 
skills section of the lesson plans. In the program, the values aimed to be acquired 
between courses with an interdisciplinary approach were also determined. Espe-
cially in Social Studies, Life Sciences, Science and Technology, Folk Culture, Traf-
fic and First Aid courses, value acquisition is emphasized (Yıldırım, 2007; Çağatay, 
2009). However, these courses cannot be considered as an alternative to character 
education (Sırrı & Mehmedoğlu, 2015). In his study, Üstünyer (2009) states that 
guidance courses do not provide the desired contribution to character education 
in terms of both curriculum and practitioners. 

In the same study, the educators who participated in the research emphasized 
that character education is a very urgent need (Uysal, 2008; Meydan, 2012) and 
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that families are inadequate in giving universal values to their children, teachers 
are not successful due to their workload and competencies (Üstünyer, 2009) and 
therefore it is vital for the school to undertake such a mission (Uysal, 2008). In her 
study, Akçin (2016) states that the reason why character education should be in 
secondary school is to reduce the negative effects of factors such as family, social 
environment, friends and social media on student behavior, to fill this gap when 
they cannot find positive examples in terms of character in their families, and at 
the same time to provide the targeted value gains in the individual.  

In a study conducted by Yıldırım (2007) to develop a model proposal for a char-
acter education program at the primary education level for Turkey and to deter-
mine the applicability of the developed model according to the views of the par-
ticipants, the “Character Education Model Questionnaire” developed by the re-
searcher was applied to a total of 1255 participants from 21 provinces, and it was 
found that the proposed character education model was highly applicable in schools 
by the participants. Berkowitz and Bier (2004) emphasize the importance and ne-
cessity of developing school-based character education.  

3.2. The Necessity of a Structure Based on the Responsibles in  
Character Education 

It is an undeniable fact that every single entity or social phenomenon in which an 
individual lives and interacts has an impact on his/her character structure. Ac-
cording to Kesgin (2015), family is considered as the primary influence on a child’s 
character formation.  

In addition, school, peer group, communication tools, religious institutions and 
organizations are other contributing factors. (Yazıcı, 2008; Çağatay, 2009; Üs-
tünyer, 2009; Aslan, 2011; Akçin, 2016) state that these factors, which are effective 
in an individual’s character development, should act jointly. In her study, Akçin 
(2016) states that the most important factor in students’ character development is 
the family factor, followed by the social environment, friends, school, teachers and 
social media factors, and that teachers are effective in terms of being positive role 
models in students’ character development. Meydan (2012) emphasizes that fam-
ilies are more important in terms of both responsibility and influence in values 
education. Üstünyer (2009), while supporting this view, emphasizes that an edu-
cation cannot be successful without first recognizing the family and helping fam-
ilies with their problems through activities such as organizing family education 
programs, and that the environment in which the student lives, teachers and the 
media should also be made aware of this issue. Orhan (2013) also states that the 
most important factor in the character education of an individual is the family, 
but that the family has problems in realizing the role model task. 

Çağatay (2009) conducted a study on the effect of school and teachers on stu-
dents’ character development. According to the results of this study, it was con-
cluded that the school was effective in students’ character development. In addi-
tion, it was found that teachers were the most influential people in the character 
development of students within the school, and that teachers’ classroom practices 
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and classroom management approaches were also effective in the character devel-
opment of students. However, it is stated that extracurricular activities are not 
given enough importance, although they are important in students’ character de-
velopment.  

In Aslan’s (2011) study, the opinions of the participants support this problem. 
According to the results of the research, it is concluded that the most positive di-
mension of character education in primary education is the psycho-social envi-
ronment, while the most negative dimensions are the participation of responsible 
and evaluation. For similar reasons, Lee and Ho (2005) emphasize the need for 
administrators, educators and community members to work together in order to 
be successful in character education. 

3.3. Inadequacy of Teachers Who Will Provide Character  
Education in this Field 

In most of the studies conducted in this field (Milson & Ekşi, 2003; Çağatay, 2009; 
Üstünyer, 2009; Aslan, 2011; Akçin, 2016), the main task of the teacher in relation 
to character education is to act as an ethical guide and role model, as well as the 
opinions that they do not have sufficient knowledge and equipment about char-
acter education. 

In his study, Üstünyer (2009) states that teachers need retraining due to their 
high workload and their competencies in this field, while Çağatay (2009) empha-
sizes that teachers have theoretical knowledge about students’ character develop-
ment, but they do not have enough knowledge about how character education can 
be done in a planned way through lessons and activities. Gündoğdu (2010) states 
that teachers attach great importance to character education, but due to the inten-
sity of education programs, teachers perceive teaching about their branches as 
their primary duty and teachers are not equipped with activities related to char-
acter education.  

In addition, it is seen that teachers are eager to overcome their existing defi-
ciencies in character education (Meydan, 2012) and make some suggestions in 
order to have sufficient knowledge and equipment. According to Akçin (2016), 
these emphasize that teachers should be subjected to training in the form of 
courses, personal training seminars, drama, theaters and conferences within the 
scope of in-service training activities, and that this subject can be given as a prac-
tical course in the faculties of education of the relevant universities. In addition, 
Ada, Baysal and Koruyucu (2005) state that teachers should be supported for char-
acter education within the framework of the new programs of primary education. 

However, in some studies (Demirel, 2009; Yüksel, 2012), it was found that both 
teachers and administrators had high levels of self-efficacy beliefs in this regard. 
It was found that teachers’ self-efficacy beliefs about character education did not 
vary according to the variables of gender, educational status, seniority, class size 
and receiving in-service training; it only showed a significant difference according 
to the grade level. Yüksel’s (2012) study, which supports Demirel’s study, also 
shows that primary school teachers have high competence regarding character ed-
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ucation competence beliefs. According to the results of the study, it is seen that 
teachers’ self-efficacy beliefs towards character education do not differ according 
to the variables of gender, professional seniority, marital status, number of chil-
dren and graduation status, but there is a significant difference according to the 
branch variable. This situation was found in favor of classroom teachers and guid-
ance counselors. 

In the study conducted by Milson and Mehling (2002), most of the teachers 
emphasized that they felt competent in character education. The main reason for 
this is that these teachers were specifically interested in this field during their uni-
versity education. The sensitivity of universities is also an important factor in this 
regard. 

3.4. Prioritization of Values That Shape Character Education 

One of the most debated issues in the field of character education is which values 
students should acquire. Although there are different views on this issue, the view 
that students should acquire the values that society agrees on is gaining more and 
more attention. 

In the study conducted by Aslan (2011), the values that should be given to pri-
mary school students were examined within the framework of teachers’ and par-
ents’ views, and according to teachers’ views, the ten most preferred values were 
honesty, responsibility, trustworthiness, being reliable, being patriotic, being 
hardworking, being fair, self-respect, being understanding, respecting elders and 
being determined, while the values preferred by parents were belief in God and 
being loyal to the family in addition to these values. 

In Akçin’s (2016) study, according to the opinions of teachers in secondary 
schools, the values that should be given priority are respect, honesty, helpfulness, 
responsibility, love, having spiritual values, justice and tolerance. According to 
Aktepe and Yel (2009), it is seen that primary school teachers prefer values such 
as justice, honesty, responsibility, valuing family, friendship, safety, being healthy, 
and equality, while Üstünyer (2009) found that teachers prioritize values such as 
responsibility, honesty, family values, national and religious values, diligence, re-
spect and love, and being a good citizen.  

The lecturers in Turkey identified the positive/negative values they would like 
to see in their children as follows. The positive characteristics are honesty, open-
minded, intelligent and hardworking. On the other hand, the most negative char-
acteristics that they do not want to see in their children are, respectively, liar, in-
consistent, ruthless, intolerant, arrogant and disorganization (Özdemir, Ünsal, 
Yüksel, & Cemaloğlu, 2010). Deroche and Williams (2001) emphasize that in or-
der for character education to be effective, programs will be more effective if the 
goals and expectations of the school administration, teachers or PTA members 
are made clear and there is a certain specialization on them. 

3.5. Effectiveness of Character Education Programs 

In the majority of studies on the effectiveness of character education programs, it 
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is emphasized that these programs make significant differences on students’ be-
haviors (Burke, Crum, Genzler, Shaub, & Sheets, 2001; Uysal, 2008; Demir, 2008; 
Katılmış, 2010; Çokdolu, 2013).  

As a matter of fact, Burke, Crum, Genzler, Shaub, & Sheets (2001), in their study 
to investigate the effects of character education programs in primary schools, lim-
ited the character education program to eight key words and combined it with the 
curriculum. They concluded that the values of respect, responsibility, citizenship, 
helpfulness, fairness, empathy, honesty and flexibility positively affected student 
interaction. Uysal (2008), in his study titled the evaluation of character education 
programs, states that the majority of character education programs have a statis-
tically positive and significant effect on students’ behavior and academic achieve-
ment.  

In the study conducted by Aydın (2008), it was aimed to determine the effec-
tiveness of the character education program focused on benevolence and respon-
sibility and a control and experimental group of 10 students each was formed. 
Based on the differences between the two groups as a result of the application, it 
was concluded that this program was effective in developing the moral maturity 
level of primary school students. Demir (2008) reached the same conclusion by 
using a character education program focused on justice and respect and a research 
method similar to Aydın’s study. 

In his study, Katılmış (2010) investigated the effect of character education pro-
gram on the acquisition of some values and academic achievement in the 7th grade 
social studies course in primary school and found that the character education 
program positively affected students’ acquisition of the values of science, fairness 
and peace and their academic achievement in a statistically significant way.  

In the study conducted by Çokdolu (2013), it was seen that the character edu-
cation program affected the aggression and conflict resolution levels of students 
studying at the second level of primary education. This effect is emphasized that 
while there is a decrease in students’ aggression levels, there is an increase in con-
flict resolution levels. Şirin & Ulaş (2015) examined the relationship between char-
acter education practices and subjective well-being levels of middle school stu-
dents. As a result of the study, it was determined that there was a positive rela-
tionship between the two variables and that character education practices for stu-
dents increased their psychological resilience and well-being levels. In addition, 
there was a relationship between students’ socio-economic levels and their sub-
jective well-being, and students with low socio-economic levels reported higher 
levels of subjective well-being than students with high socio-economic levels. An-
other result obtained in the same study shows that subjective well-being differs 
according to the gender of the students. Accordingly, it was found that female 
students had higher levels of well-being than male students.  

Character education programs were found to have a positive significant effect 
on problem solving skills, substance use, violence tendency, attitudes and knowledge 
about risky behaviors, emotional competence, academic achievement, school en-
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gagement, general bad behaviors, sexual behaviors, personal morality, communi-
cation skills and behaviors towards teachers. In short, it is emphasized that these 
programs positively affect the development of students’ cognitive, affective and 
psycho-motor skills from different perspectives (Uysal, 2008). 

4. Discussion 

It is understood that there is no character education program in the education 
programs of secondary schools in Turkey (Çağatay, 2009) and that the new edu-
cation programs, which have been put into practice since the 2005 academic year, 
try to teach values with an interdisciplinary approach (Yıldırım, 2007; Çağatay, 
2009). However, it is stated that teachers cannot be successful due to their course 
loads and competencies (Üstünyer, 2009) and therefore it is vital for the school to 
undertake such a mission (Uysal, 2008; Akçin, 2016). Although this finding is im-
portant in character education, it cannot be said to be sufficient. Because character 
education includes a structure that is too broad and detailed to be gained by the 
individual in the classroom environment, and which varies from society to society; 
evaluation, adoption and vitalization of the individual in his/her/them inner 
world. In other words, it means the relationship between cultural values and hu-
man integrity. In the relevant literature in this field, the view that providing char-
acter education is not only the responsibility of schools but also the responsibility 
of societies and even a duty of humanity (Lickona, 1992; Aytaç, 1992) comes to 
the fore. In addition, the view that project-based learning, creative drama methods 
and techniques, reconstructive teaching models such as 5E and 7E, and ethical 
learning community strategies, which are effective in the realization of character 
education, should be reintroduced to teachers, has become more popular in the 
modern world. 

Today, while preparing character education programs, the physical, mental and 
emotional developmental characteristics of the adolescent should be taken as a 
basis, and then the knowledge, skills, attitudes and behavioral patterns that the 
adolescent should acquire and achieve in that period should be determined. At the 
same time, while this situation is being realized, the behavior patterns that the 
adolescent should have in himself/herself and the behavior patterns that should 
be in the adolescent for the society should not contradict each other (Kaçire, 
2015). According to this perspective, the main purpose of character education is 
the internal consistency of the environments that the individual comes into con-
tact with. The findings obtained in this study are in line with this view. It is un-
derstood that the factors such as family, school, peer group, communication tools, 
religious institutions, etc., which are effective in the character development of the 
individual, should act together (Yazıcı, 2008; Çağatay, 2009; Üstünyer, 2009; 
Aslan, 2011; Orhan, 2013; Akçin, 2016), and it can be said that the factors are 
intertwined with each other and one factor directly or indirectly affects the other. 
In addition, it is seen that these factors, which are effective in character develop-
ment, have negative reflections on the individual’s character development due to 
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their own problems. For example, in Meydan’s (2012) study, it is emphasized that 
the family is more effective in the acquisition of values, while Üstünyer (2009), 
although supporting this view, states that an education to be given without helping 
families with their problems through activities such as recognizing the family and 
organizing family education programs cannot be successful. Orhan (2013) further 
elaborates on this problem and states that the most important factor in the char-
acter education of the individual is the family, but it is seen that the family has 
problems in realizing the role model task. 

The fact is that the way the family raises the child has a primary influence on 
the child’s character formation. The school has a secondary influence after the 
parents. This is because parents are more emotionally salient in the early years of 
life. Schools can influence a child’s self-perception, development of social skills, 
moral maturity, prosocial tendencies and behavior, knowledge of morality, values, 
etc. The influence of peers has a strong impact on self-concept, social skills, the 
development of moral awareness and risky behavior. The influence of mass media 
is centered around environmental characteristics and cultural values, which 
clearly influence prejudice, aggression and sense of security in the individual. Re-
ligion, on the other hand, is seen to be effective in reducing risky behaviors and 
better adaptation to society (Berkowitz, 2002). Tozlu’s (2012) views also support 
this idea. In the family environment of a regular family, love and encouragement 
are essential. Respect, sense of responsibility and share of chores. He states that if 
these basic values can be integrated with other environments and institutions, it 
is possible to raise the desired human type. According to Ülken (1967), the first 
duty of education at every stage of an individual’s growth and development is to 
prepare a favorable environment for the child. 

However, it is also a reality that it is quite difficult to ensure consistency of 
mentality between the aforementioned circles in a globalized world. Therefore, 
the acquisition of the desired character in the individual is not only the duty of 
the family or the state, but as I. Kant stated, it is a duty of all humanity. In their 
study, Lee and Ho (2005) emphasize the need for administrators, educators and 
community members to work together in order to be successful in character edu-
cation. 

Another important point in character education is the values with which the 
individual’s character will be shaped. Each sub-identity that makes up the society 
wants its own value judgments and social norms to be imparted to the young gen-
erations to come. Because values are the principles that guide our behavior. In 
other words, it makes the difference between how we feel and how we should be-
have (Crıck, 2010). Although there are different views on the subject in the studies, 
the view that the values that the society agrees on should be imparted to the stu-
dents gains weight. For example, in Aslan’s (2011) study, among the ten most pre-
ferred values according to teachers’ opinions, values such as being honest, respon-
sible, being trustworthy, being patriotic, being hardworking, self-respect, respect-
ing elders and being determined were also preferred by parents. In other studies 
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(Aktepe & Yel, 2009; Üstünyer, 2009; Özdemir, Ünsal, Yüksel, & Cemaloğlu, 2010; 
Akçin, 2016), it is understood that values such as honesty, respectfulness and pat-
riotism are common values. 

It is very important to know one’s child’s identity well when imparting value 
judgments and social norms to the individual. Today, parents frequently use state-
ments such as “my child isolates himself in his room, does not communicate with 
us”, “he gets angry suddenly”, “he does not do his lessons without us telling him 
to do so” or “I cannot control my own child”. During adolescence, it is necessary 
to ensure that the individual’s sense of independence is respected, while develop-
ing his/her own abilities and prohibiting activities that he/she should not do, while 
at the same time focusing on activities that he/she can do or achieve. In the related 
literature, while meeting the desires and tendencies of the individual, at the same 
time preventing narcissistic feelings. In other words, efforts should be made for 
the individual to be successful in line with his/her own ability, and he/she should 
be supported with different educational programs and activities. However, if re-
cruits are raised with the understanding that all roads are for success, personality 
types that see every road as suitable for success will gain a place in society. Even if 
a temporary success is achieved with an understanding that encourages recruits 
to pursue only their own interests, to achieve whatever they want and to be suc-
cessful, even if a temporary success is achieved, the ground will be prepared for 
the formation of many individual and social diseases. However, criticizing or ig-
noring the desires and wishes of the individual out of concern that they will be 
harmful can lead to another wrong (Ayhan, 1986). For this reason, in character 
education, it is necessary to prioritize positive motivation based on the unique 
personality structure of each individual, with the idea that we are not their owners 
but their trustees. 

If the egocentric feelings in adolescents cannot be transformed and educated 
into behavioral goals in accordance with the value judgments and social norms of 
the society, they can become harmful both to themselves and to the society they 
live in. It is possible to develop an individual’s egocentric feelings and make them 
beneficial to themselves and society without ignoring their feelings of compassion 
and tolerance. At this point, it is understood that the positive motivation previ-
ously developed in the individual and the peer group that can be formed in the 
close and distant environment of the individual and that can be taken as a positive 
role model by the individual are important in shaping the character structure of 
the adolescent. 

In addition, the individual still retains some characteristics from childhood in 
this period. One of these characteristics is focusing on academic and social issues. 
He/she expects approval from his/her environment for what he/she can learn and 
achieve (Sardoğan & Karahan, 2011). Montessori also describes at length the joy 
of individuals in the face of achieving something (Russell, 2014). When an indi-
vidual gains a value judgment or a social norm that is important for himself/her-
self and for the society, the approval of both the parents and the individuals in 
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his/her close environment will develop the individual’s sense of achievement and 
make that behavior permanent in him/her. It is also seen that the adolescent’s ex-
perimentation with the social roles he/she encounters gives him/her different 
competencies (Burke, Crum, Genzler, Shaub, & Sheets, 2001; Uysal, 2008; Demir, 
2008; Katılmış, 2010; Çokdolu, 2013; Şirin & Ulaş, 2015). In addition, this situa-
tion may lead to the emergence of different talents in the individual.  

5. Conclusion and Recommendations 

Many behavioral scientists working on character education state that character 
represents the ethical aspect of personality (Kerschensteiner, 1954; Leming, 1996) 
and that character traits are generally shaped according to the social norms and 
value judgments in which the individual lives (Lickona, Schaps, & Lewis, 1997; 
Gough, 2011). The fact that adolescence is a stage of adversity in an individual’s 
life and that attitudes and behavior patterns that are not welcomed by the society 
(Kılıçcı, 1999) are acquired intensively in this period makes character education 
even more important.  

In some private schools in Turkey, it is emphasized that the components cov-
ered by character education, and especially the values in the new education pro-
grams, which have been put into practice since the 2005 academic year, are tried 
to be gained with an interdisciplinary approach through activities prepared through 
guidance services (Yıldırım, 2007; Çağatay, 2009). It was found that the imple-
mented education programs had a statistically positive and significant effect on 
students’ behaviors, such as moral maturity (Aydın, 2008; Demir, 2008), academic 
achievement, sense of justice (Katılmış, 2010), effective communication instru-
ments (Burke, Crum, Genzler, Shaub, & Sheets, 2001). 

In addition, it is emphasized that factors such as family, school, peer group, 
communication instruments, religious institutions, etc., which are effective in the 
character development of the individual, are intertwined with each other and that 
factors directly or indirectly affect the other (Meydan, 2012; Akçin, 2016), and due 
to the problems within the factors themselves (Üstünyer, 2009; Orhan, 2013), they 
have negative reflections on the character development of the individual. 

In line with this information, in order for character education programs to be 
successful, it is important to pay attention to the following features: 

a) The internal consistency of the environments the individual engages with—
that is, the integration of the value judgments and social norms that define society, 
where these values are unified and upheld with the same meaning and significance 
by different institutions within society, granting those values the right to exist in 
practice. This situation should be considered and implemented as a state policy. 

b) In the character acquisition of the adolescent, the individual’s abilities, inter-
ests and tendencies should be well identified and shaped according to the peer 
group that can receive positive motivation and role models. 

c) The implementation of practices such as project-based learning, creative 
drama and collaborative learning in educational institutions should be increased. 
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These practices not only positively influence the individual’s social development 
but also have significant effects on their levels of self-awareness. 
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