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Abstract

This article examines the role of school guidance counselors in Lebanon through
doctoral research conducted in two private Catholic schools in the Metn re-
gion. Using a mixed-methods design that combined a survey of 197 parents
with separate focus groups for parents and students, the study highlights the
gap between the strong demand for personalized guidance and the weak insti-
tutional provisions in place. Parents emphasize motivation, confidence-build-
ing, and informed decision-making, while young people stress autonomy, ex-
ploration, and being listened to without judgment. Still, the counselor’s role
remains fragmented, poorly defined, and often invisible. Drawing on Social
Cognitive Career Theory, Bronfenbrenner’s ecosystemic model, and Savickas’
career construction theory, the article argues that counselors can serve as me-
diators between families, students, and schools, and as bridges to the labor
market. It concludes with a call for national education policies that formally
recognize and professionalize guidance services to better equip Lebanese youth
for uncertain futures. This study contributes to filling the gap in research on
school guidance in Lebanon and offers policy recommendations for integrating
counselors into the national education system. It is also one of the first studies
to explore the role of counselors in Lebanon using both quantitative and qual-
itative evidence, providing an original contribution to international debates on
career guidance in fragile contexts.
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1. Introduction

Educational and career guidance is increasingly recognized as a central dimension
in shaping students’ life projects, identities, and integration into unstable labor
markets (Guichard, 2016; Cohen-Scali, Guichard, & Pouyaud, 2018). It goes be-
yond the transmission of information: it requires structured accompaniment, ac-
tive listening, and sustained mediation between young people’s aspirations, family
expectations, and socio-economic realities (Savickas, 2013; Lent, Brown, & Hack-
ett, 1994).

In Lebanon, however, guidance provision remains fragmented and incon-
sistent. Public schools largely lack specialized services, while in private institu-
tions the counselor’s role is often underestimated or limited to sporadic activities
(Shuayb, 2016; CRDP, 2020). These gaps are particularly concerning given the
country’s current crisis, where families face mounting uncertainty, and young
people must make decisions in an environment marked by economic collapse,
emigration pressures, and shifting labor-market needs (Dibeh, Fakih, & Mar-
rouch, 2019).

Against this backdrop, parents often seek stability and reassurance for their
children’s futures, while youth express a desire for autonomy, exploration, and
meaningful life choices (To et al., 2021). International studies confirm that parents
can act both as facilitators and as obstacles in career decision-making, depending
on their knowledge and perceptions (Grolnick & Pomerantz, 2022). The lack of
institutional structuring in Lebanon exacerbates these tensions and leaves the role
of the guidance counselor poorly defined and undervalued.

This article examines the role of school counselors in Lebanon by analyzing the
convergences and tensions between parents’ expectations, students’ aspirations,
and institutional provisions. Drawing on a mixed-methods study, combining a
survey of 197 parents with focus groups involving parents and students, the article
situates these findings within international theoretical frameworks (Social Cogni-
tive Career Theory (SCCT); Career Construction Theory; and the ecosystemic
model) and proposes avenues for repositioning the counselor as a central educa-
tional actor. Recent MENA evidence also shows that structured school-university
guidance strengthens students’ planning and work-readiness (Alnajjar & Abou
Hashish, 2024) and that career self-efficacy is tightly linked to STEM aspirations
among young women (Yamani & Almazroa, 2024), reinforcing the relevance of
SCCT for this context.

2. Theoretical Framework: Guidance as Accompaniment—
Foundations and Contributions of Social Cognitive Career
Theory

The role of the school guidance counselor cannot be understood outside of a solid
theoretical foundation. International research has progressively moved away from
a purely informational conception of guidance toward models emphasizing ac-

companiment, self-construction, and empowerment. Theories of career develop-
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ment provide tools for analyzing how individuals build their life projects within
specific socio-economic and cultural contexts. Among these, Social Cognitive Ca-
reer Theory (SCCT), Career Construction Theory, and the ecosystemic model of-
fer particularly relevant insights for understanding the tensions that shape guid-
ance in Lebanon, where family expectations, youth aspirations, and institutional

weaknesses intersect.

2.1. Guidance as an Accompaniment Process in an Unstable World

Today, educational and career guidance is increasingly conceived as an accompa-
niment process that supports young people in building coherent, realistic, and
meaningful life projects (Guichard, 2016; Savickas, 2013). Beyond helping stu-
dents choose tracks, it contributes to identity development and agency, especially
in unstable socio-economic contexts (Arulmani & Nag-Arulmani, 2014). This is
particularly relevant in Lebanon, where traditional occupational reference points
are collapsing and pathways are increasingly uncertain. In many schools, particu-
larly in the public sector, the absence of internal structures forces reliance on one-
off external interventions (Shuayb, 2016), which prevents the establishment of

sustained, personalized accompaniment.

2.2. Social Cognitive Career Theory: Self-Efficacy and Contextual
Barriers

Bandura’s Social Cognitive Theory (1986, 1997) emphasizes the interaction be-

tween the individual, behavior, and environment, introducing self-efficacy as cen-

tral to human agency. Lent, Brown, and Hackett (1994) extended this into Social

Cognitive Career Theory (SCCT), which explains how career interests, choices,

and persistence are shaped by the interplay of:

e self-efficacy beliefs (confidence in one’s abilities),

e  outcome expectations (beliefs about the consequences of actions), and

e  personal goals, influenced by environmental supports and barriers such as
family expectations or cultural norms.

Applied to Lebanon, SCCT sheds light on the tensions revealed in this research:
students doubting their chances in creative fields tend to fall back on “safe” op-
tions, while parents reinforce traditional careers in the name of stability. In this
framework, the counselor becomes a key actor in strengthening students’ self-ef-

ficacy, reframing barriers, and mobilizing supports.

2.3. Career Construction Theory: Adaptability and Life Design

Savickas” Career Construction Theory (Savickas, 2005, 2013) complements SCCT
by shifting the focus to adaptability and the active construction of meaning. Guid-
ance is not limited to matching individuals with existing opportunities but to de-
veloping capacities for resilience, exploration, and life design. This is particularly
pertinent to Lebanese youth who, as shown in the focus groups, seek autonomy

and creative exploration yet face strong parental and economic pressures. The
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counselor’s role here is to nurture adaptability and empower students to see them-
selves as authors of their trajectories, capable of designing futures that balance

aspiration and context.

2.4. The Ecosystemic Model: Situating Guidance in Context

Bronfenbrenne’s ecosystemic model (Bronfenbrenner, 1979) provides a broader
lens for situating guidance within interrelated systems: the microsystem of family
and school, the mesosystem of their interactions, and the macrosystem of socio-
economic and cultural forces. In Lebanon, this framework helps explain how pa-
rental concerns about emigration, schools’ fragmented guidance provision, and
the pressures of an unstable labor market jointly shape decision-making. It also
highlights the need to embed counselors not only within schools but within net-
works linking education, families, and the labor market.

Taken together, these frameworks offer complementary insights for analyzing
the empirical findings of this study. SCCT explains the role of self-efficacy and
contextual barriers in shaping choices; Career Construction Theory highlights the
demand for adaptability and identity construction; and the ecosystemic model sit-
uates these dynamics within Lebanon’s fragile institutional and socio-economic
environment. Together, they provide a multi-level analytical lens, psychological,
relational, and structural, through which the empirical findings of this study will

be analyzed in the following section.

3. Methodology
3.1. Design and Setting

This study used a mixed-methods design in two private Catholic schools in the
Metn region, combining a parent survey with separate focus groups for parents
and secondary-level students to triangulate perspectives on the counselor’s role
(Creswell & Plano Clark, 2018). Ethics approval was granted by the USJ Ethics
Committee; participation was voluntary, anonymous, and confidential, with in-
formed consent collected online from parents and parental consent plus student

assent obtained for minors.

3.2. Sampling and Participants

Survey (parents). A total of 197 parents completed the online questionnaire: 82.2%
mothers (n = 162) and 17.8% fathers (n = 35). Education levels were Licence
46.5%, Master 20.1%, Doctorate 4.1%, and Other 28.4%. Employment status was
69.5% employed and 28.4% not employed. To characterize the sample, we rec-
orded age, sex, education level, and employment status (descriptive statistics re-
ported in Results).

Focus groups (parents). Twelve parents of secondary students participated (10
mothers; 2 fathers), all university-educated, with varied occupations (social work,
teaching, engineering, marketing, entrepreneurship, medical; three not currently

employed).
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Focus groups (students). Three groups were conducted: 8 students in Second-
ary 2; 12 in Secondary 3 (Life Sciences and General Sciences); and 6 in Secondary
3 (Sciences Economiques et Sociales), for a total of n = 26. Stratification maxim-

ized variety in year and academic track.

3.3. Instruments and Measures

The parent survey covered: 1) expectations of the counselor’s role (informational
vs. psychosocial), 2) stressors/concerns around career choice, and 3) views on pa-
rental involvement. Construct quality was examined via exploratory factor analy-
sis (EFA) with KMO = .870 and Bartlett’s test p < .001 across dimensions; retained
components explained up to 75.93% of variance, and Cronbach’s a = .563 - .920
indicated acceptable-excellent internal consistency (Field, 2018; Kline, 2016). The
focus-group guides mirrored the survey domains (parental role, decision conflicts,

expectations of counselors) and were piloted for clarity.

3.4. Procedures

Parents were recruited through school channels and completed the online consent
and questionnaire. Focus groups (parents and students) followed a semi-struc-

tured guide, were audio-recorded, transcribed verbatim, and anonymized.

3.5. Qualitative Analysis

Focus-group transcripts were analyzed thematically using a combined inductive-
deductive strategy aligned with the theoretical framework. To enhance trustwor-
thiness, two researchers double-coded a subset with ~85% intercoder agreement
(percent agreement), resolving discrepancies by discussion. Coding followed a
documented codebook and was conducted manually using a matrix spreadsheet

to organize excerpts, codes, and memo notes (Braun & Clarke, 2006, 2021).

3.6. Ethical Safeguards

All procedures followed institutional standards: ethics approval, informed con-

sent, anonymity/confidentiality, and secure data storage.

3.7. Methodological Limitations

Given the single-region focus on two private schools and voluntary participation,
findings may be affected by self-selection and limited generalizability; quantitative

results are interpreted as exploratory.

4. School Guidance in Lebanon: Cross-Perceptions and
Accompaniment Issues

The empirical results of this doctoral research shed light on how school guidance
is understood and experienced in the Lebanese context. By combining a quantita-
tive survey of parents with focus groups involving both parents and students, the

study highlights converging expectations as well as persistent gaps between needs
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and institutional provisions. The analysis is organized around three main dimen-
sions: the institutional positioning of the counselor, parents’ expectations and per-
ceptions, and young people’s voices. Together, these findings underscore both the
demand for structured, personalized guidance and the difficulties of providing it

within a fragmented system.

4.1. Institutional Weakness and Marginalization of the Guidance
Function

Here, “institutional weakness” denotes the lack of national policies, fragmented
counselor roles, and insufficient systemic support within schools (e.g., limited
time, unclear mandates, sporadic activities).

Career guidance in Lebanon operates within a fragile institutional framework.
In most public schools, the counselor position is absent or limited to sporadic
information-sharing activities (Shuayb, 2016). This situation is compounded by
the absence of a national policy on guidance and the lack of specialized training
pathways for professionals (CRDP, 2020). In the private sector, some schools have
developed internal mechanisms to support students, as observed in the two insti-
tutions studied, but these remain isolated initiatives rather than elements of a co-
herent national strategy.

The findings of this doctoral research confirm these institutional gaps. Parents
in focus groups repeatedly reported feeling “disoriented” when trying to advise
their children, pointing to the lack of institutional support and the absence of re-
liable labor market information. One parent explained: “At school, I don’t even
know what the counselor does.” (Parent, focus group).

Students also voiced dissatisfaction, particularly with external counselors. As
one recalled: “She was using her computer without even looking at me.” (Student
2). Another added: “7 felt she was helping my mother during the interview rather
than supporting me directly” (Student 3). These accounts point to the limited
visibility of counselors and the perception that students’ needs are not always pri-
oritized.

Without a structured and recognized counseling role, parents’ and students’
perspectives rarely meet in a constructive dialogue. As a result, guidance remains
fragmented, uneven, and highly dependent on family resources, echoing interna-
tional findings that weak institutionalization undermines both equity and effec-

tiveness (Goyer et al., 2021).

4.2. Parents’ Expectations and Perceptions: Between Support and
Ambiguity

The quantitative survey highlights parents’ explicit recognition of the counselor’s

importance in supporting their children (Figure 1). More than 66% “strongly

agree” and 27.6% “somewhat agree” on the value of structured dialogue and active

support. Expectations focus above all on psychosocial functions: 71% of parents

want counselors to foster motivation, self-confidence, and personal development,
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while 66.7% emphasize support for informed decision-making. By contrast, the
strictly informational role is less central, with only 49.2% considering the trans-
mission of data on academic tracks and professions essential. Even fewer parents
(35.2%) attach importance to being personally supported or trained by counse-
lors.

The Guidance Counselor’s Role with Parents

Help their children organize, plan their choices, set priorities, and make decision:

Encourage their children in their efforts; push them toward personal growth;
provide them with confidence, happiness, and a sense of accomplishment

Help their children express themselves effectively; support their autonomy by
recognizing their opinions and feelings; foster deeper reflection on their needs

Understand their children’s needs; support their professional and educational
aspirations; accept their hesitations, in order to help them meet their needs

Have a positive interaction with their children; engage in coherent dialogue; initiate
reflection about their future; respect their choices, help and support them

Promote parents’ empowerment and encourage them to take responsibility in their
children’s career guidance process .

Provide parents with information on academic tracks, the labor market, or selection
processes )

Accompany parents during this delicate process; be present to help their children in
their choices .

= = =

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Strongly Disagree  ® Somewhat Disagree ~ m Neutral — ® Somewhat Agree  m Strongly Agree

Figure 1. The guidance counselor’s role with parents.

Parental Stress Factors in Accompanying
Career Choice % Agree (Somewhat agree +
Strongly agree)

Linked to scholarships s 40%
Linked to aspirations | 46%
Period of disorientation  |ud  82%
Period of conflict/divergence | 37%
Personal challenge (resources) | 69%
Source of stress (worry about future) | 61%
0% 10% 20% 30% 40% 50% 60% 70% 80% 90%

Figure 2. Parental stress factors in accompanying career choice (% somewhat agree +
strongly agree).

DOI: 10.4236/aasoci.2025.1510055 9

w

0 Advances in Applied Sociology


https://doi.org/10.4236/aasoci.2025.1510055

M. Salameh

Survey results also reveal the emotional burden parents associate with career
choice: 61% describe it as a source of anxiety, 69% as a personal challenge to mo-
bilize resources, 37% as a period of conflict, and over 80% as a time of disorienta-
tion. Only a minority frame it positively, linking it to aspirations (46%) or schol-
arship opportunities (40%). These findings confirm that career choice is not
merely an informational process, but one laden with strong emotional and psy-
chosocial weight (Figure 2).

This gap between high expectations for children and limited engagement for
themselves reflects a broader ambivalence. International research shows that
parents often adopt a “delegator” stance, entrusting professionals with motiva-
tional and developmental tasks while remaining hesitant to assume an active role
(Grolnick & Pomerantz, 2022).

Focus group discussions help illuminate this ambivalence. For some parents,
the counselor is perceived as a mediator capable of bridging generational gaps: “7
would like someone to explain the new tracks and the jobs of the future. We don’t
always understand what our children want.” (Parent, focus group 1). Others, how-
ever, emphasize the lack of visibility or clarity surrounding the function: “/ dor’'t
even know whether my child has met the school counselor. They never mentioned
it” (Parent, focus group 2).

Taken together, these results underline a paradox. Parents clearly recognize the
counselor’s role in motivating and guiding their children, yet often encounter this
role as peripheral, inaccessible, or undefined. This reinforces the need for a more
structured, transparent, and collaborative framework that clarifies responsibilities
and makes the counselor’s presence both visible and meaningful.

Statistical anchors. On the parent survey (N = 197), parental stress correlated
positively with expectations for counselor involvement (r (195) = .41, p < .001).
Parents’ education level was associated with expectations for personalized coun-
selor support, x* (1, N=197) =5.87, p = .015, V = .17.

4.3. Youth Aspirations and the Demand for Guided Autonomy

“Guided autonomy” refers to structured accompaniment that preserves students’
ownership of choices while scaffolding exploration, planning, and decision-mak-
ing.

Students’ accounts reveal strong and consistent expectations of the counselor.
Above all, they look for an adult who listens attentively, is available, and remains
neutral. Several emphasize the importance of being taken seriously in their aspi-
rations: “J would need someone at school who listens without judging” (Student
12).

Others underline the gap between their own projects and parental ambitions:
“My parents want me to study law, but I want to pursue media studies (radiol TV).
I wanted her to help me convince my parents’ (Student 7). In such cases, the
counselor is imagined as a guarantor who can both validate young people’s pro-

jects and reassure families.
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This mediating role is particularly valued as some students express feelings of
isolation when confronted with complex choices. What they seek is neither direc-
tion nor control, but a form of guided autonomy: progressive accompaniment that
helps them clarify and structure their trajectories while respecting their individu-
ality. Focus-group accounts consistently emphasized a desire for personalized
support to explore careers and plan futures, while 65% of parents considered the
counselor’s mediation essential to harmonize aspirations with family expecta-
tions.

Framed within SCCT, this demand highlights the need to reinforce students’
self-efficacy and reduce perceived barriers. From the perspective of Career Con-
struction Theory, it reflects a search for adaptability and identity construction in
contexts of uncertainty. In the Lebanese setting, “guided autonomy” thus emerges

as a key dimension of the counselor’s role as an intergenerational mediator.

4.4. Strengthening the Counselor’s Role for Concerted Guidance

“Mediator” designates the counselor’s bridging function between parents’ expec-
tations, students’ aspirations, and school-labor market interfaces (dialogue, nego-
tiation, referral).

The convergence between parents’ expectations and students’ needs highlights
a pressing need to reinforce the counselor’s role within the Lebanese education
system. As the survey data confirm, 71% of parents expect counselors to foster
motivation and self-confidence, while the majority of the student participants call
for personalized support to explore careers and plan their futures: “7ests are not
enough, personal exploration and discussion helps more,...” (student 6) Both
groups thus anticipate much more than the simple transmission of information:
they look to the counselor as a trusted mediator and an ally in navigating complex
choices.

Positioning the counselor as an integrated member of the educational team
would make it possible to establish structured dialogue between generations,
support the co-construction of meaningful life projects, and reduce tensions
that often arise when decisions are made in isolation. International research un-
derscores that when counselors are institutionally embedded and professionally
recognized, they contribute not only to smoother educational transitions but
also to the prevention of disengagement and dropout (Whiston et al., 2017;
Goyer et al., 2021).

In the Lebanese context, the challenge of school guidance is therefore not lim-
ited to aligning education with labor market demands. More fundamentally, it
involves creating human, contextualized, and sustainable mediation at the heart
of students’ trajectories. Recognizing and professionalizing the counselor’s role
emerges as a precondition for equitable access to opportunities and for preparing
youth to face uncertain futures. The following section develops this perspective by
examining how the counselor’s role is currently defined and the obstacles that

prevent its effective implementation.
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5. The Guidance Counselor’s Role: Discussion and
Perspectives

The findings presented above highlight both the convergence of parents’ and stu-
dents’ expectations and the persistent gaps in institutional support. While families
and youth articulate a clear need for structured, personalized guidance, the coun-
selor’s role remains fragile and inconsistently recognized. To move beyond de-
scriptive accounts of expectations, it is necessary to examine how the counselor’s
role is positioned within the Lebanese school system and shaped by broader insti-
tutional and socio-economic conditions. This sets the stage for the following dis-

cussion.

5.1. A Blurred Function Relegated to the Background

The data confirm that the counselor’s role in Lebanese schools remains peripheral
and poorly institutionalized. Rather than being integrated into a coherent peda-
gogical framework, their work is often confined to sporadic initiatives such as fo-
rums, brochures, or end-of-cycle interviews. This marginalization reflects both
the absence of a national policy and the lack of specialized training for profession-
als (Shuayb, 2016; CRDP, 2020). Symbolically and physically sidelined within
school structures, counselors are frequently isolated from collaboration with
teachers, administrators, and families, which limits their impact on students’ ed-

ucational trajectories.

5.2. Strong Expectations, But Little Structural Support

Parents seek reassurance and informed advice, while youth call for attentive lis-
tening, neutrality, and validation. These expectations are undermined by struc-
tural weaknesses. Counselors often lack continuous training on labor market
changes or psychosocial accompaniment, and their effectiveness depends more
on individual initiative than on systemic support. This mismatch between ex-
pectations and available resources underscores a structural gap: the counselor is
viewed as essential but remains insufficiently professionalized to fulfill the role

effectively.

5.3. From Information to Mediation: Redefining Professional
Stance

This research shows a shift from viewing counselors as information providers to
recognizing them as mediators and partners. Parents and students implicitly de-
fine guidance as accompaniment: dialogue, recognition of aspirations, and inter-
generational mediation. International research confirms this evolution: Whiston
et al. (2017) demonstrate the positive impact of structured career counseling on
persistence and motivation, while Goyer et al. (2021) highlight the benefits of pro-
fessional recognition in reducing dropout. Repositioning the counselor as a me-
diator aligns with these findings and situates the Lebanese case within broader

debates on the professionalization of guidance.
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5.4. Structural and Contextual Determinants of Guidance in
Lebanon

Beyond individual expectations, the Lebanese socio-economic context weighs
heavily on guidance processes. Families under financial pressure tend to prioritize
“safe” professions that ensure stability or facilitate emigration, while households
with more cultural and economic capital encourage exploration of new fields. As
one parent explained: “ We prefer our children to follow safe professions that guar-
antee a future abroad. It is not the time to experiment.” (Parent, focus group). The
economic collapse has eroded traditional occupational reference points and in-
tensified fears about stability. In contrast, students often aspire to creative, digital,
or alternative pathways, diverging from parental logics.

Students, on the other hand, articulate aspirations that often diverge from these
parental logics, expressing interest in creative, digital, or alternative pathways.
This divergence highlights the structural weaknesses of a system that leaves the
mediation of such tensions largely unaddressed. Moreover, the reliance on exter-
nal or non-specialized staff further fragments provision, limiting equitable access
to sustained support. In this fragile context, the counselor’s role becomes not only
desirable but essential: a recognized professional embedded in school structures
could help transform these tensions into constructive dialogue and empower
young people to pursue meaningful life projects.

Taken together, these findings show that the guidance counselor in Lebanon
occupies a paradoxical position: perceived as essential by parents and students,
yet structurally marginalized and poorly supported by the education system. The
role, when recognized, is often reduced to fragmented tasks and deprived of the
professional and institutional conditions necessary to ensure equity and sustaina-
bility. Repositioning the counselor as a mediator and educational partner requires
not only a change in practices but also a coherent national framework that inte-
grates guidance into the core of the school project. Such recognition would align
Lebanon with international trends while responding to the urgent needs expressed
by families and youth in a context of profound social and economic uncertainty.

Our results align with recent regional studies reporting enhanced readiness and
self-efficacy when guidance is formalized within schools (Alnajjar & Abou Hash-
ish, 2024; Yamani & Almazroa, 2024). Methodologically, emerging school-based
models (e.g., teacher-facing training frameworks) further illustrate feasible imple-
mentation pathways (Parola et al.,, 2024), while synthesis work confirms con-
sistent effects of secondary-level career interventions on motivation and decision

outcomes (Wang et al., 2024).

6. Toward a Strategic Repositioning of the Guidance
Counselor

The findings of this research reveal a clear paradox: parents and students consider
the counselor essential, yet the role remains structurally marginalized. Addressing

this paradox requires moving beyond fragmented practices toward a coherent
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strategy that redefines and strengthens the counselor’s place in the education sys-
tem.

First, counselors should be positioned as mediators capable of fostering dia-
logue between parents and students. Families request support, while youth seek
recognition of their aspirations. Structured initiatives, workshops, three-way meet-
ings, and project discussions, could turn misunderstandings into constructive di-
alogue and support guided autonomy.

Second, counselors must serve as bridges between schools and the world of
work. In a context marked by economic collapse and emigration pressures, access
to reliable career information and opportunities is uneven. By facilitating intern-
ships, connecting with alumni, and tracking emerging professions, counselors can
democratize access and reduce inequalities between privileged and less privileged
families.

Third, guidance should be anchored in adaptability. Drawing on frameworks
like Career Construction Theory and SCCT, counselors can help students develop
resilience, decision-making skills, and self-efficacy, competencies that are essen-
tial for navigating volatile labor markets. This reframes guidance as preparation
not just for a first choice but for lifelong career adaptability.

Finally, national policy must formally recognize the counselor’s role through
training pathways, statutory frameworks, and advocacy mechanisms that ensure
professional legitimacy. By voicing field realities and contributing to policy de-
bates, counselors can play an active role in reforming education and promoting
equity.

In sum, repositioning the counselor as mediator, bridge, promoter of adapta-
bility, and policy advocate would move Lebanon closer to international best prac-
tices while responding to urgent local needs. Such a shift would not only support
individual trajectories but also strengthen the capacity of the education system to

respond to ongoing social and economic challenges.

7. Conclusion

This research brings to light a central paradox: while the tensions surrounding
school and career guidance in Lebanon are growing sharper, the guidance coun-
selor’s function remains marginal, ill-defined, and undervalued. At the same time,
parents and students converge on the same demand: the need for structured, hu-
man, and reliable accompaniment to help them navigate complex decisions in an
unstable socio-economic environment.

The findings demonstrate that the counselor cannot be reduced to the role of a
mere information provider. Instead, they embody a unique potential: to mediate
between generations, to open schools to the socio-economic world, to foster
adaptability in uncertain futures, and to advocate for more coherent educational
policies. In this sense, the guidance counselor emerges as a strategic actor, not
only in supporting individual trajectories, but also in contributing to the collective

capacity of the education system to respond to contemporary challenges.
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Investing in training, professional recognition, and institutional integration
is essential to promote equity, reduce the gap between family expectations and
youth aspirations, and anchor schools in today’s realities. Above all, it would
reaffirm that guidance is not a secondary service but a fundamental educational
right: the right for every young person to be listened to, accompanied, and em-
powered to construct a meaningful life project. The originality of this study lies
in documenting, for the first time in Lebanon, how parents’ and students’
voices converge in shaping expectations of counselors, offering empirical evi-
dence that has been largely absent from the literature. Findings derive from two
private schools in a single region, which limits generalizability, especially to
public schools. Voluntary participation may have introduced self-selection
bias, and quantitative analyses should be interpreted as exploratory. Future
work should extend to public schools, use larger national samples, and adopt
longitudinal designs to track how guidance affects educational transitions and

early labor-market outcomes.

8. Implications for Policy, Practice, and Research

The results of this study carry important implications at multiple levels. For poli-
cymakers, they underscore the urgent need to institutionalize guidance through a
national framework, dedicated training programs, and statutory recognition of
counselors within schools. For schools and practitioners, they call for integrating
the counselor as a full member of the educational team, allocating time and re-
sources for sustained accompaniment, and cultivating partnerships with univer-
sities, training institutions, and the labor market. For research, this study opens
new avenues: examining public-school contexts, conducting longitudinal analyses
of how guidance shapes youth transitions, and carrying out comparative studies
with other countries facing similar crises. By linking local realities to global de-
bates, such work could further inform strategies to ensure that all Lebanese stu-
dents, regardless of social background, benefit from equitable, meaningful, and

future-oriented guidance.
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